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PREFACE

The Survey and Analysis of Career Placement Activities is a report

of placement services in select Wisconsin communities. This volume

represents Phase II of the development of a Coordinated Comprehensive

Placement System. The survey covers the services available, those being

utilized and needed as expressed by the users and providers of placement

services. This research effort was accomplished to provide a data base

for model development which is Phase III of the project.

In this volume the opinions, ideas and observations of both users

and providers are compared to determine the level of agreement. The data

has been computerized and treated statistically to provide a sound basis

for decision-making. Both current and former students as well as adults

were surveyed to obtain a broad base of information from which to build a

flexible multi-purpose placement system.

The survey covers three different population centers including 15

high schools, three technical institutes, and the organizations and agen-

cies serving these rural to urban centers. A number of people were inter-

viewed essentially to develop a number of sample case histories that

portray the actual situations presented by the persons being served.

The knowledge gained from both the review and synthesis of the job

placement literature and the survey and analysis of career placement

activities will serve as the foundation for building the placement model

for a coordinated comprehensive placement system.

Roger Lambert
Associate Director
Center for Studies in Vocational

and Technical Education
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TART I

INTRODUCTION

This "Survey and Analysis of Career Placement Activities" is
Volume II of a research project designed to develop a coordinated com-
prehensive career placement system designed to meet the needs of students

and adults with varying educational backgrounds. This volume contains

the analysis of data obtained from diverse groups that received placement

services and provided such services. An extensive literature search,

focused on the historical precedents surrounding the provision of career
placement services and the current status of placement activities, was

presented in Volume I. The literature search and the data analyses con-

tained in this report have formed the cornerstones for the development of

models for the delivery of coordinated and comprehensive placement services.

The study developed as a result of a meeting for individuals respon-
sible for the delivery of vocational education in Wisconsin. On Monday,

December 10, 1973, a meeting was held at the Wisconsin Board of Vocational,

Technical and Adult Education offices which included the RCU Director as
well as other State Board staff, the Director of the Bureau of Career and

Manpower Development of the Department of Public Instruction, a represen-
tative of the University of Wisconsin-Stout Center for Vocational, Technical

and Adult Education, and a representative of the University of Wisconsin-

Madison Center for Studies in Vocational and Technical Education. The

participants reviewed the priorities for research and recommended that the
University of Wisconsin-Madison develop a research proposal in the area

of placement.' This research priority was consistent with the 1974 recom-

mendation of the Vocational Education Committee of the Wisconsin Association

of School District Administrators. In addition, the committee urged the

creation of employment services for students and graduates in Wisconsin's

secondary schools.2

Interest in career guidance and placement has been renewed in recent

years. Increased occupational diversification and the expansion of edu-

cational options as well as the numerous interrelationships between the

educational and occupational realms have complicated, the career guidance

process. Youth unemployment has increased for several years and many of

the educational investments of students have not been predicated on occu-
pational realities (National Advisory Council on Vocational Education,

1972). These observations have been made despite increased opportunities
for occupational training through vocational education. Skills can be

acquired through various vocational programs, and subsequently individuals

are not confined to low level entry jobs. There has also been a growing

tendency among schools to accept the career education framework as a

unifying principle for education. Through career education a "systematic

attempt [is made] to increase the career options available to individuals

'Minutes - Committee on Vocational Education Research, Wisconsin

Board of Vocational, Technical and Adult Education office, December 10,

1973), Doyle Beyl reporting.

2Wisconsln Association of School District Administrators Vocational
Committee Recommendations, (Wisconsin Association of School District

Administrators Vocational Committee, May 14, 1973), page 1.

1 ;4



2 INTRODUCTION

and to facilitate more rational and valid career planning and preparation"
(Goldhammer & Taylor, 1972, p. 6). Career education including vocational
education provides opportunities for an increase in the occupational pre-
paration of youth. In order that this preparation be translated into
employment realities, improved career guidance services become a necessity.
Consequently, the placement function of the guidance process has received
particular emphasis.

Theoretical Perspective

The model presented in Figure 1 was used as the theoretical framwork
for the various aspects of the study.

Figure 1

THEORETICAL FRAMEWORK FOR THE DEVELOPMENT OF A COORDINATED
AND COMPREHENSIVE PLACEMENT MODEL

Education

Instruction

Career
Education

Appraisal

Guidance

Career-
Gdkalifice

Referral

Informational

Placement

Counseling Follow - through)

In this framework education is defined as all learning situations designed
to lead to, or enhance, the performance of socially-acceptable adult roles.
Cuidance is the particular aspect of the education process through which
an individual learns to relate his personal characteristics to his envi-
ronmental options. In this context, education and guidance are not confined
to the classroom, but rather include all environmental experiences which
lead to the performance of adult roles.

Similarly career guidance is also provided through numerous channels.
As Goldhammer (1972) has noted, one of the adult roles in which one is
expected to participate is that of "a producer of goods or a renderer of
services." To that end, career guidance is that component of the guidance
process designed to help an individual relate his personal characteristics
and goals to educational and occupational options. Career guidance is
predicated on the assumption of career development as a lifelong process
in which the educational and occupational realms continually interact.

Educaticnal and vocational guidance are not separate entities, but rather
co-contributers to career guidance and, as such, de,isions in one realm
are considered in terms of their implications in the other. Career



INTRODUCTION
3

guidance as a process involves various services, including appraisal,
information, counseling, referral, placement and follow-through services.

Although this study examined numerous components of the career
guidance process, special attention was directed toward the placement
component. As Wasil (1974) has noted, job placement is the "keystone of
career development, ... the fusing element that is necessary if career
development is to be effective." Through job placement the student
translates knowledge into functional reality. Consistent with the frame-
work of the present study, the terms "job placement" and "educational
placement" needed to be supplanted by the generic term "career placement."
Career placement was defined as the orderly process of transition from
one educational or training activity to the next desired level of job
preparation or procurement or other socially-acceptable alternative.

Study Objectives

Presumably a career placement system should be comprehensive in
terms of the career guidance services provided, and coordinated in terms
of the many agencies which are involved in providing the services. Cor-

respondingly, existing placement and related student services for graduates
of high schools and post-secondary vocational programs were assumed to be
characterized by a lack of comprehensiveness and coordination. To test

this assumption the first goal of the study was to survey existing career
placement delivery systems, both as they exist and as they are needed for
students and adults. Specifically the objectives of this first goal were:

1. To identify the present level of placement and related guidance
activities or services provided to or desired by the user
(students and adults).

2. To identify the present level of involvement that the various
agencies have in vlacement and the related guidance functions
as perceived by the agencies involved in placement.

3. To identify the present level of placement and related guidance
activities or services provided by or aspired to as perceived
by the agencies involved in placement.

4. To identify new services or activities of placement which are
not currently provided by the agencies but which may be of
benefit to the user.

5. To identify existing or new agencies which may, provide existing
or new placement services or activities as part of the placement
program. (--

6. To identify the costs associated with providing or using place-
ment and related guidance services as perceived by the users
and the agencies.

Research Questions

The study was also designed to answer the following research questions
related to career placement activities:
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4 INTRODUCTION

1. Do the subject variables of sex, age, race, educational achieve-
ments, training record, and employment record affect the delivery
of placement services?

2. Do the community variables of population density, school size,
and the availability of further educational or occupational op-
portunities affect the delivery of placement services?

3. What agencies or individuals are the most helpful in the educa-
tional and occupational placement of students and adults?

4. What placement services or activities are the most helpful to
which groups of students and adults in accomplishing their
educational and vocational objectives?

5. What barriers do students and adults encounter in attempting to
enter educational institutions or in securing employment?

6. What differences, if any, exist in the importance attached to
the various placement-related activities and services by providers,
users,, and agency or institution policymakers?

7. Who is perceived as responsible for educational and vocational
placement?

S
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PART II

METHODOLOGY

The, population targeted for the establishment of a survey data base
included (1) users of placement services and (2) providers of placement

services. Users were defined as those persons who:

(a) were currently seniors in high school, or

(b) were currently enrolled in Vocational, Technical and Adult
Education schools, or

(c) were enrolled as high school seniors in September 1972, or

(d) were enrolled in Vocational, Technical and Adult Education degree
or diploma programs in September 1972.

Providers were defined as those persons who directly provide placement
services to students and adults. Those for whom placement is an integral
part of their professional role were designated as formal placement

providers. This included high school and VTAE school guidance and coun-
seling personnel, public employment service counselors, private employment
agency personnel, rehabilitation counselors, community action program
counselors, apprenticeship councils, etc. In addition, informal placement

providers were also to be included. This list would include any teachers,

ministers, parents, or other persons who provide placement services al-
though not legally or institutionally mandated to provide them. The users

and providers were to be canvassed through use of a questionnaire approach.

Selection of Counties

In order that the users and providers to be sampled would be repre-
sentative of diverse population groups, the decision was made to include
both a predominantly rural county and a more urbanized county. Further-

more, the format dictated that each of the counties selected should offer

opportunities for post-secondary education both at the vocational-technical

level and at the university level. Ease of accessibility to the counties

by the research staff located in Madison, Wisconsin was also a considera-

tion. Based on these factors, two counties were selected: Grant County,

in southwestern Wisconsin and Winnebago County in the central part of the

state. These counties were viewed as typifying the conditions which exist

in many counties throughout the Midwest.

Grant County lies in the southwestern corner of Wisconsin on the

border of the Mississippi River. Although Grant County is a predominately

rural county and only "lightly industrialized," opportunities in the manu-
facturing area can be found by the residents in neighboring Dubuque, Iowa,
Grant County is among the richest farming counties in Wisconsin and farming-
related occupations are pursued by approximately 20 percent of the labor

force. The actual number of farms, however, has been following the nation-
wide decline (Department of Business Development, 1974). Post-secondary

educational opportunities are available in Grant County through the
University of Wisconsin campus at Platteville and the Southwest Wisconsin
Vocational-Technical Institute in Fennimore. The Wisconsin State Employment

Service also maintains two local offices in Grant County--in Platteville

and Lancaster.

18



6
METHODOLOGY

Winnebago County lies in central Wisconsin and in many ways typifies
the counties in the northern two-thirds of the state. Its populdtion is
overwhelmingly white (99.5 percent) and the small minority population
(0.5 percent) is predominantly classified as Native American Indian. The
distribution of family incomes closely parallels that of the state; in
fact, there is less than a $100 difference between the median family in-
come of Winnebago County residents and that of the state in general. The
Department of Business Development (1974) has observed that Winnebago
County is largely dependent on its manufacturing industries for employment.
Over 36 percent of the residents of Winnebago County as well as many of the
residents of surrounding counties are employed in the induStrial complex
of the Fox River Valley. These industries are concentrated for the most
,part in the cities of OshkoSh, Neenah, and Menasha where over 70 percent
of the county's residents make their homes. The two largest industries,
Kimberly Clark Corporation and American Can Company (both of Neenah,
Wisconsin) employed approximately 6,000 workers in 1970.

There are numerous opportunities for po5t-secondary education in and
around Winnebago County. The University of Wisconsin maintains a 4-year
campus as well as some opportunities for graduate work at Oshkosh. Oshkosh
is also the home of one of the campuses of Fox Valley Technical Institute.
The other campus is in nearby Appleton, across the northern border of
Winnebago County. Three private colleges are also located in close prox-
imity to Winnebago County. These are Ripon College in Ripon, Lawrence
College in Appleton, and Marian College in Fond du Lac. Both the Wisconsin
State Employment Service and the Division of Vocational Rehabilitation
maintain offices in Oshkosh as well.

Due to the small representation of nonwhites in the populations of
each of these counties (less than one percent), it was decided that a

third county should also be included which would have a greater nonwhite
population base. Racine County, in southeastern Wisconsin, was selected.

Racine County lies between the two large urban centers of Milwaukee
and Chicago. It is one of the most industrialized and urbanized counties
in Wisconsin--the population density in Racine at 507 persons per square
mile is over six times greater than the state average. The city of Racine
contains over 55 percent of the county's total population. Racine County
is also the home county for eight percent of the black population in
Wisconsin. Only Milwaukee County with 83 percent of the black population
has a larger concentration of this minority group.

Post-secondary educational opportunities are available in Racine
County and the surrounding area. The University of Wisconsin operates a
4-year campus in nearby Milwaukee and Waukesha counties. Racine County
residents also have several private colleges within easy commuting dis-
tance. Aside from the many colleges in Milwaukee, there is Carthage College
in Kenosha. Gateway Technical Institute also maintains a campus in Racine.
Public service agencies'are easily accessible to the residents of Racine
County, with both the Wisconsin State Employment Service and the Division
of Vocational Rehabilitationihaving local offices in Racine.

A more detailed description of each of the three selected counties
is available in Appendix A. For the interested reader, these descriptions
include employment and educational patterns as well as a description of
the activities of the Job Service (formerly, Wisconsin State Employment
Service) and the Division of Vocational Rehabilitation in each county.
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Sampling Procedures

.7

Current and former high school seniors. Selection of high schools

within each county was made suitable to the nature of the county. For

each school, only the size of the twelfth grade senior class was used as
a criteria for selection. For.each county, a large (more than 350 seniors),
medium (150-349 seniors), and small (less than 150 seniors) classification

was used for selection. In addition, a rural school was chosen in each
county because its location was far from any large metropolitan_area. The

assumption underlying this decision was that rural schools rural

communities) have less placement opportunities and services compared to

urban schools or communities. From a list of high school twelfth grade
enrollments provided by the Wisconsin Department of Public Instruction,
13 high schools were selected in the following manner:

First Order

county delimitation
(Racine, Grant, Winnebago)

Second Order Third Order

size of senior class rural location
(large, medium, small) (for one school)

Selecting schools in this way was to produce a representative sampling of
the senior class students within the counties related to the placement

opportunities and potentials available. Additionally, two private paro-

chial schools in Racine County were also incorporated in the sample. The

private schools were also sampled to increase the representativeness of

the high school sample.

A random sampling method was used to select seniors of the class of
1972-1973, the formerly enrolled seniors surveyed. Proportion intervals
based upon the relative size of the school's twelfth_grade enrollment
(large, medium, small) were used to determine the number of students from

each school to be surveyed. Names of the.forMerly enrolled seniors were

selected from the list of the entire twelfth grade school roster through
a random sampling procedure. Because nonwhite students were assumed to

have greater difficulty in placement, a larger proportion of seniors
(smaller interval) were used for Washington Park High School in Racine
in an attempt to survey more nonwhite seniors.

Table 1 on the next page shows the high schools participating in each
of the counties, the total number of seniors (1972-73) in each school, the
sample interval and the number of seniors selected for the survey ques-

tionnaire. The number of students actually surveyed (those who returned
their mailed questionnaire) and the corresponding percentage of the selected
seniors are shown in the last columns.

Currently enrolled high school seniors, of the class of 1974-75, were

selected by a different method. Each high school had classes or homeroom

periods in which a cross section of the senior class was equally distrib-
uted. Classes such as college preparatory English were not used because

of their selective student characteristics. Only classes in which every

senior had an equal probability of being a member were utilized. In most

schools these "classes" were the homerooms.

For each school a list of senior homerooms (or the other selected

classes) was prepared. From the list, a sample of the homerooms was ran-

domly selected. On the assumption that approximately 25 seniors would be
present in each homeroom, one, two, or three homerooms were selected to
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Table L

SELECTION GUIDE AND NUMBER OF*RESPONDENTS OF
FORMER HIGH SCHOOL SENIORS (1972-73)

METHODOLOGY

High School
Number

of

Seniors

Sample

Interval

Number of
Seniors
Selected

Respondent
Sample

Size
(returnsI

Respondent
Percentage-
of Selected

Seniors

'Racine County

J.I. Case 664 10 66 42 64

William Horlick 573 10 57 32 56

Washington Park 611 5 122 66 54

Bur liington 280 10 28 13 46

Uniod-Grove 185 2.5 74 46 62

2313 347 199 57% return
for Racine
County

Grant County

Platteville 210 2.5 84 56 67

Cuba City 118 2.5 47 24 51

Wauzeka 36 1 36 14 39

Bloomington 46 1 46 31 67

410 213 125 59% return
for Grant
County

Winnebago County

Oshkosh North 411 5 82 52 63

Oshkosh West 441 5 88 59 67

Winneconne 104 2.5 41 24 59

Menasha 255 5 51 26 51

1211 262 161 61% return
for Winnebago
County

Private Schools (Racine)

Lutheran 66 1 66 36 55

St. Catherine's 211 2 106 74 70

277 172 110 64% return
for private
schools
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represent the relative size of the senior class. The distribution of high
school seniors from each school is presented in Table 2.

Table 2

SELECTION GUIDE AND NUMBER OF RESPONDENTS OF
CURRENT HIGH SCHOOL SENIORS (1974-75)

High School
Number

of

Seniors

Number
of Sample

Home- Interval
rooms

Anticipated
Number

of Seniors

Racine County

Actual
Number of
Seniors

Surveyed

J.I. Case
William Horlick
Washington Park
Burlington
Union Grove

700
635

586
298

212

13

13

13

8

10

3

3

3

2

2

75

75

75

50

50

60

74

51

47

93

2431 325 325

Grant County

Platteville 206 10 2 50 61
Cuba City 114 4 2 50 39
Wauzeka 30 1 1 30 22

Bloomington 50 1 1 50 48

400 180 170

Winnebago County

Oshkosh North 414 16 3 75 72

Oshkosh West 448 16 3 75 33

Winneconne 118 4 2 50 45
Menasha 318 17 3 75 53

1298 275 203

Private Schools (Racine)

Lutheran 71 3 3 71 64

St. Catherine's 260 7 3 75 63

331 146 127

Table 3 contains a summary of the actual number of currently enrolled
and formerly enrolled students surveyed and percentages for each county.
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Table 3

SUMMARY TABLE OF SURVEYED HIGH SCHOOL STUDENTS

County Current Students Former Students
Number Percent Number Percent

Racine* 452 55 309 52
Grant 171' 21 125 21
Winnebago 202 24 163 27

TOTAL 825 100 597 100

* The total number of students reported for Racine County includes
the students from the two private schools in Racine. Separately,
these students account for 127 current students or 15 percent of
the total and 110 former students or 18 percent of the total.

Current and former vocational and technical institute students.
Vocational and technical institutes do not have student classifications
such as "seniors" which can be utilized for convenient sampling. Students
may be enrolled in any of several types of programs including Associate

Degree, 2-year, 1-year, and less than one year programs., To avoid sampling
avocational students, only students who could be identified by the insti-
tutes as being enrolled in an associated group of courses or program were
considered for sampling. These students were assumed to more likely be
users of placement services as they eventually seek employment or further
training in their areas.

The formerly enrolled vocational and technical students (of the year
1972 -7 -3) were randomly selected from student lists provided by each of
the three district vocational and technical institute; participating in
the study. Names of the students meeting the selection criteria described
above were assigned number, from which a sample was selected by use of
computerized random numbers. The size of the sample selected from each
institute was obtained relative to the number of students fulfilling
the selection criteria. The selected students (896 total) were mailed a
questionnaire designed for former VTAE students. Table 4 describes the
selection and return response of the formerly enrolled VTAE sampling.

The currently enrolled vocational and technical students (of 1974-
75) were selected from the normal class periods. Communication Arts
classes in each VTAE school were used for sampling because these classes
are required of all vocational and technical students. Sampling from
these classes would assure that a cross section of the student body would
be reached. An assumption was made the few avocational students would be
enrolled in the Communication Arts classes since it would not be a require-
ment for them.

One unexpected problem arose when the Gateway VTAE district stipulated
that the survey had to include students from the Kenosha Campus as well as
the Racine Campus. Thus the number of currently enrolled vocational and
technical students increased from the initial estimate needed. A total of
907 currently enrolled VTAE students were surveyed. This figure compares
favorably with the 896 formerly enrolled VTAE students selected. Propor-
tionally, the actual number of students surveyed for both the current and
former students were similar. Tables 5 and 6 describe the current VTAE
sample, and the comparisons between actual numbers of students, current and
former, surveyed.
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Table 4

SELECTION GUIDE AND NUMBER OF RESPONDENTS OF
FORMER VTAE STUDENTS (1972-73)

11

Name of VTAE
Institute

Total
No. of

Students

No. of
Students
Meeting
Criteria

No. of
Students
Selected

Respondent
Sample Size
(returns)

Respondent
Percentage
of Selected
Students

Gateway (Racine
Area) 9626 5141 498 230 47

Southwest Wisconsin
(Lancaster Area) 2707 588 100 50 50

Fox Valley
(Oshkosh Area) 5117 2810 298 130 44

896 410 46% return
for former
VTAE
students

Table 5
/**%4

SELECTION GUIDE AND NUMBER OF RESPONDENTS OF
CURRENT VTAE STUDENTS (1974 -75)

Name of VTAE District
Total Number
of Students

Number of
Students Surveyed

Gateway (Racine and
Kenosha Areas) 9827 533

Southwest Wisconsin
(Lancaster Area) 2956 99

Fox Valley (Oshkosh Area) 5554 275

TOTAL 907

Table 6

SUMMARY TABLE OF SURVEYED VTAE STUDENTS

VTAE District
Current Students Former Students
Number Percent Number Percent

Gateway (Racine and
Kenosha Areas 533 59 230 56

Southwest Wisconsin
(Lancaster Area) 99 . 11 50 12

Fox Valley (Oshkosh Area) 275 30 130 32

TOTAL 907 100 410 100

pI 2,1
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Survu of providers. The survey Of providers of placement services
was more difficult' because of the problems associated with identification.
Providers such as placement or employment specialists were easily iden-
tified. However, others also assist with placement although their major
responsibilities are not placement per se. For example, many teachers
help their students find jobs by directing them to possible en.ployment
opportunities or recommending them to prospective employers. These
"informal" providers are frequently known to community agencies and citi-
zens because they provide specific services.

A "snowballing" technique was designed to identify providers of
placement services. Providers who were easily identified through their
positions in employment agencies or in occupational guidance functions
were asked to name additional people in the community who were providing
"placement services." Furthermore, these identified providers were asked
to name others. In this way the search for informal placement providers
snowballed until names were repeated or the number of identifiable pro-
viders was exhausted.

A snowballing technique, however, did not account for all people
providing placement assistance. Unless a placement provider is known for
providing this service by other people, the provider would not be identi-
fied by any technique. This fact should not seem unrealistic. Many
parents provide placement assistance to their own children, but not for
others. Friends occassionally give similar assistance, but their assistance
is not given for an extended period of time or to very many people. An
assumption was made, therefore, that unless a placement provider was iden-
tified as providing a service known to other people in a more or less per-
manent way, the provider could not become a potential component of a compre-
hensive placement system. The survey of placement providers did not include
providers who were not identified by the snowballing technique.

A total of 473 placement providers was identified by this snowballing
technique. The number of completed provider questionnaires was 224 or a
47 percent return of the.identified providers. The low return rate may be
explained by the fact that many of the identified providers reported that
they were not actually providing placement assistance.

The distribution of placement providers responding to the request
for placement information appears in Table 7 by county.

Table 7

NUMBER AND PERCENTAGE OF SURVEYED PROVIDERS

Number of RespondingCounty PercentPlacement Providers

Racine 75 33
Grant 64 29
Winnebago 69 31
Other 16 7

TOTAL 224 100
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Development of Placement Survey Instruments

Five questionnaires were developed with the assistance of a jury of
experts and an advisory committee representing agencies intrinsically in-
volved in placement activities, e.g. the Department of Public Instruction,
the Job Service, the Division of Vocational Rehabilitation, and private
employment agencies. In addition, the questionnaires for each of the five
respondent groups paralleled one another as much as possible to facilitate
comparison among the groups.

The theoretical rationale underlying the development of the,question-
naires was represented by the following paradigm:

Career

placement

Job and
, Guidance

dE educational. Educational
' services

opportunities background k received
available

The availability of job and educational opportunities were hypothe-
sized to be a function of several individual characteristics iucliiing age,
marital status, sex, race, academic standing, type of home community, and
previous work history. Correspondingly, educational background was viewed
as affected by type of curricular emphasis, grade level attained, and
specific skill training. These variables were presumed to be independent
variables in the career guidance and placement process. Due to this as-
sumption, the surveyed students were asked to complete questions related
to such background information. Providers were also asked to define their
placement efforts in terms of these characteristics.

The guidance received by students was also considered to be a variable
affecting career placement. The users were, therefore, asked to indicate
the relative amount of aid provided by close associates and professional
persons in their career guidance and placement, both in educational and
occupational matters. Those providing placement assistance were also
presented the same list of personnel and asked to indicate the frequency
of their placement activities with such personnel. The students further
indicated the actual services received. A large list of guidance services
was evolved representing the various aspects of the guidance process- -
appraisal, informational, counseling, referral, placement, and follow-through.
Several items related to training were also included. After review and
pre-testing the list was abbreviated in that the individual services were
more mutually exclusive. For example, all written informational materials
were combined into one category. The students were asked to indicate
which of these various guidance services they either received or partici-
pated in as well as to rate the importance of these services in terms of
eventual occupational planning and placement. Correspondingly, the pro-
viders of placement services were asked to indicate which of these guidance
services they provided and the importance they attached to them.

In order to arrive at a clearer picture of the career guidance needs
of youth, information needed to be gathered concerning the problems stu-
dents encounter in attempting to secure suitable educational and occupa-
tional placement. A list of possible roadblocks in each of these areas
was brainstormed. Certain surveyed groups were asked to indicate which
roadblocks they anticipated encountering and/or actually encountered. The

providers also indicated the frequency with which they entuntered these
problems when attempting to answer their clients' placement needs.
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14 METHODOLOGY

The final instruments were critiqued by the project's jury of ex-
perts and through several ad hoc meetings with Local Vocational Education
Coordinators (LVEC's) and school guidance staff. The .questionnaires de-
signed for former high school seniors, former vocational-technical insti-
tute enrollees, and providers were pretested with comparable samples in
the Madison area. As a result of these reviews and pretests, minor changes
were,made in the phrasing of some questions to provide greater clarity.
The questionnaires distributed to each of the respondent groups are in7
eluded in their entirety in Appendix B.

Data Collection Procedures

The survey questionnaires were distributed in the following manner:

,l. All currently enrolled students, either at the high school or post-
high school level, were selected and given a questionnaire on the basis
of their presence in randomly selected school classes or homerooms
(see "Sampling Procedures" starting on page 7). These questionnaires
were completed by the students and collected by the staff at the
individual schools.

2. Severalsincentive procedures were incorporated in the data collection
design to encourage greater participation from former students. The
incentives included a pie-letter sent one week prior to the question-
naire, printing of the questionnaire on colored paper, and including
a packet of coffee with the questionnC_re and a self-addressed, stamped
envelope for returning the completed L. estionnaire. After approximately
six weeks those who had not returned their questionnaires were mailed
another questionnaire and follow-up letter urging cooperation.

3. Providers were mailed the appropriate provider questionnaire either
directly or through the agency in which he was employed. The second
method was utilized fcr agencies such as the Job Service Wisconsin,
which employs many placement providers. The agency was mailed the
approximate number of required questionnaires, which were distributed
and collected from their placement staff. The collected questionnaires
were then mailed or returned to the-project staff.

Approximately two months after the original and follow-up question-,
naires had been mailed, 60 percent of the former high school seniors and
46 percent of the former VTAE students had completed and returned question-
naires. Thus a group of 40 percent and 54 percent nonrespondents remained,

To determine if the respondents were representative of the total
sample, a sampling of the nonrespondents was made by telephone. "Twenty
high school senior nonrespondents, and forty vocational-technical student
nonrespondents were randomly selected and contacted by telephone. Selected

questions from the original questionnaires were used to reduce the inter-
view time. The chi-square statistical technique was used to determine
whether significant differences existed between the nonrespondents and the
respondent group.

Data Coding and Computation Procedures

After the questionnaires had been returned, responses to each ques-
tion were coded according to a previously determined coding design. Each
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respondent's coded questionnaire was sent to the Wisconsin Survey Research
Laboratory where the data were keypunched, verified, and tabulated by the
360 IBM and 1110 Univac computers, according to the selected margins of

the study. Data frequencies and chi-square indices of special interest
were obtained from additional computer cross-tabulations.

The various questionnaires provided data which necessitated the
development of methods of synthesis for illustrative and discussion pur-

poses. Terms which indicated degrees of helpfulness and categories of
importance required specific calculations to unify the relevancy and

provide a means of analysis.

The high school and VTAE respondent groups including current and
former students answered specific questions relating to sources of help
in educational planning and occupational planning. The categories of

possible responses were (a) quite a lot of help, (b) some help, (c) no

help, and (d) I had no contact with this person. The categories of "no

help" and "no contact" were not used in the formula as analysis of the
responses suggested that many_ respondents had difficulty distinguishing
between these categories. Subsequently an ; "index of helpfulness" was

computed for each of the listed sources using the following formula:

Helpfulness
= 2

( percentage indicating ) percentage indicating
+

Index "quite a lot" "some help"

The importance attached to various guidance services demanded the
condensation of pertinent data. This formula was used in each respondent

analysis. Various guidance services were listed and the respondents in-
dicated in one of the three columns, very important, somewhat important,
and important, their attitudes toward its relative importance in
occupational planning and placement. The following formula was used to

ascertain the relative importance of individual guidance services:

Percentage

not

Percentage \ Percentage

indicating indicating 1_
'''''

indicating
Importance = 2

"very "somewhat IIndex,.
important" important" important"

The previous calculations enabled the researchers to combine and
compare the data for analytical enumeration. The raw data which formed

the basis for these calculations are presented in Appendix B for each
questionnaire. Readers interested detailed analysis of the responses
provided by the various student groups to each question should refer to
this appendix. The complete data are reported for each questionnaire in
percentages to facilitate comparison among groups. Sections III to VI,

however, contain relevant tables of summary data.

The reader is also cautioned that throughout the reporting of the
results the 0.10 level of significance has been used. This level was

chosen as being consistent with the purpose of the data collection. Since

interpretations of the responses were to be used as a basis for developing
a coordinated and comprehensive career placement model, it was thought

that the consequences of errors of omission outweighed those of errors
of commission. A comprehensive model, it was felt, needed to be sensitive

to any possible variable effects. However, the exact chi-square probabil-
ity levels are reported wherever such data were available for the reader's

scrutiny.
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'PART III

SURVEY OF CURRENT AND
FORMER HIGH SCHOOL SENIORS

Analysis of Responses of Current high School Seniors

Description of the respondents. The high school seniors who an-
swered this questionnaire presented the following characteristics:

Approximately 55 percent were drawn from Racine County, the remaining
45 percent were about evenly divided bc.tween Winnebago and Grant Counties.

A slightly greater representation of students was from larger schools.
Twenty-six percent of the respondents attended small high schools (i.e.
seniors class size under 150), 39 percent attended medium-sized schools
(senior class size from 150 to 350), and 35 percent attended large high
schools (seniors class size over 350).

Ninety-five percent of the sample described their racial background as
white.

More females (56 percent) than males (44 percent) responded to the
questionnaire.

Those reporting A or B grade average composed 59 percent, while those
reporting a C or below average composed 41 percent of the sample.

Approximately one-sixth of the respondents indicated that they were only
enrolled in school part-time.

When asked to describe their present occupational status, the current
high school respondents presented the following profile:

49% part-time work
9% full-time (more than 35 Jirs/wk) work

22% unemployed, seeking work
13% unemployed not seeking work
7% voluntary work, homemaker, military, unscored

Not only are 58 percent working, but an additional 22 percent are seeking.
work. In other words 80 percent of the current high school seniors are
either combining education and employment or are desirous of doing so.

Eighty-six percent of those responding to the questionnaire indicated
that they had prior work experience. This information was categorized
both by type of experience and variety of experiences.

Percent of all
respondents Type of experience

16 Occasional jobs, such as mowing lawns
6 During the school day (work-study)

10 Cooperative work experience as part of school program
54 Steady job, after school
35 Summer job
14 None of the above

n4 U



18 HIGH SCHOOL DATA ANALYSES

Furthermore, 18 percent of the students checked two of the categories,
and an additional 8 percent checked three or more categories.

Eleven percent of the seniors indicated they were enrolled in the voca-
tional curriculum.

Fifteen percent of the sample of current students was drawn from the
private high school population.

Approximately 76 percent of the students indicated that they were con-
sidering the possibility of pursuing post-secondary educational and
training opportunities. About 90 percent of the students indicated
that they would be looking for a job following graduation.

In summary, the sample of current high school seniors represented a cross
section of the high school population in terms of the characteristics of
sex, grades, variety of work experiences, size of school, type of home
community (rural or urban) and type of school (public--private). Addi-
tionally, the majority of these students anticipated encountering future
decisions in both the educational and occupational realms.

Sources of hel used b current hi :h school seniors. Approximately
76 percent of the current high school seniors answered the qUestion con-
cerning the sources of help they received with educational planning.
Table 8 presents the percentages of those responding to this question who
indicated they received quite a lot of help or some help, as well as the
index of helpfulness for each source.

Family members were rated as the most helpful resource in educational
planning by current high school seniors. Ninety-two percent of those
students planning on enrolling in post-secondary education or training
perceived their families as providing "quite a lot" or "some help" with
their plans. School counse)rs and other relatives and friends were per-
ceived as helpful in this area by 80 percent of those answering this
question. The other major resources perceived as helpful in educational
planning were: someone attending school there (57 percent), teachers (60
percent), college recruiters (27 percent) and previous or current employers
(21 percent). The other resources were only perceived as helpful by a
small minority of the students.

A remarkably similar profile of the helpfulness provided by these
various resource personnel and agencies was presented for occupational
planning. Again family members and other relatives and friends were per-
ceived as the most helpful with these matters. The other resources viewed
as helpful in occupational planning by at least ten percent of the current
high school seniors were: someone working there (57 percent), school
counselors (43 percent), school teachers (37 percent), and previous or
current employers (24 percent). These percentages were also based only
on those students who indicated they planned to look for a job following
high school.

A comparison of the major sources of help in career planning is
presented in Table 9.

30



HIGH SCHOOL DAN ANALYSES

Table 8

HELPFULNESS ATTRIBUTED TO SELECTED RESOURCE PERSONNEL IN CAREER
PLANNING AND PLACEMENT BY CURRENT HIGH SCHOOL SENIORS
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High school counselors 625 25% 55% 105 755 9% 34% 52

High school teachers 617- 10% 50% 70 753 8% 29% 45

High school placement officers 617 1% 2% 4 747 1% 3% 5

Wisconsin State Employment Service 611 * 3% 3 744 1% 6% 8

Private employment agencies 610 * 3% 3 744 1% 4% 6

Division of Vocational Rehabilitation 608 * 1% 1 744 1% 3% 5

Professional associations and trade unions 583 3% 6% 12 739 2% 6% 10

Family members 1625 45% 47% 137 753 31% 50% 112

Other relatives and friends 613 23% 57% 103 749 22% 47% 91

Someone attending school there 611 14% 43% 71 -

Someone working there i - 749 20% 37% 77

Previoui or current employers 606 6% 15% 27 744 8% 16% 32

College recruiters 605 5% 22% 32 743 1% 8% 10

Military service recruiters 608 3% 10% 16 744 1% 8% 10

Clergymen 608 2% 8% 12 742 1% 5% 7

* -Less than one percent
I For computation of this score see page 15.
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Table 9

COMPARISON OF THE RESOURCE PERSONNEL PERCEIVED AS MOST HELPFUL
IN CAREER PLANNING BY CURRENT HIGH SCHOOL SENIORS

Resource

Educational Planning
Percentage
indicating

Occupational

Helpfulness

Planning

Percentage
indicatingHelpfulness

Index* quite a lot
or some help

Index* quite a lot
or some help

Family members 137 92 112 81

Other relatives
and friends 103 80 91 -69'

School' counselors 105' 80 52 43

School teachers 70 60 45 37

* see page 15 for calculation formula

An analysis of these figures suggested that the list of the major resources
used by students in career planning were perceived as more helpful by those
involved in educational planning than by those involved in occupational
planning. The largest discrepancy was noted for school counselors. Eighty
percent of the current seniors contemplating further education or train-
ing perceived their high school counselor as providing some help with
their Planning. In contrast, only, '43 percent of those planning to obtain
a job following high, school rated their counselors as helpful. In fact,
less than one out of ten of these students rated their counselors as very
helpful in occupational planning. The other major school-related resource
used by students, teachers, was also rated as more helpful in educational
planning than in occupational planning. Family members and other relatives
and friends, however, were viewed as quite influential in both areas of
career planning.

In summary, the primary influences on the career planning of high
school seniors were family and friends. School personnel, i.e., counselors
and teachers, were also important sources of help for the majority of
students planning on pursuing post-secondary education or training. Con-
versely, the majority of those planning on finding a job after high school
did not perceive school personnel as helpful in their occupational planning.

Roadblocks to educational and occupational placement for current high
school seniors. The current high school seniors were presented a list of
possible roadblocks they might encounter in achieving suitable educational
placement. They were asked to indicate via a "yes or no" answer which of
these roadblocks they anticipated would be problems. Those who planned
on embarking on some type of post-secondary education or training antici-
pated the following problems (the percentage of those responding who
answered "yes" appears in parentheses):

1. I won't know what schools or training programs I would like. (50%)
2. I won't be able to afford to enter the school or training

program (40%)
3. I won't know if I can meet the school or training qualifications.

(34%)

4. I will have problems with school or training applications,
entrance exams or inteeiiiews. (30%)
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5. T will have to move co attend a school or training program.
(30%)

The students were also asked to comment on any additional problems they
anticipated. Their comments again reflected the above concerns: finan-
cial difficulties., inability to meet the entrance requirements, limited
enrollments in some programs, and concerns with adjusting to a new life
style. Aside from these concerns, many etudents also mentioned a lack
of career goals. For these students, this lack of goals provided a
barrier in deciding upon a school, selecting appropriate coursework, and
even deciding whether or not to attend school. The students' comments
further indicated that many of the students planning on continuing their
education were not relating these educational plans to eventual occupa-
tional expectations..

21

This latter notion received additional support from the information
gathered concerning the roadblocks students anticipated in occupational
placement. Those roadblocks anticipated to be a problem by at least one-
third of those planning on looking for work following high school were as
follows:

1. The employer will want someone experienced. (66%)
2. There will be no openings in the jobs I am trained for. (57%)
3. I might not be qualified for the job. (49%)
4. The job won't pay enough. (49%)
5. I won't know what types of jobs I'd like to do. (46%)
6. I won't know where to look for work. (43%)
7. I won't know what types of jobs I can do. (41%)
8. I might be too young for the job. (38%)

The current high school seniors were concerned with their lack of
experience and inability to meet the qualifications for various jobs given
the high rate of unemploymen'. at the time of the study. In fact, many of
those who added a comment to this question voiced concern regarding find-
ing any job in such a tight labor market. What did appear significant,
however, was the large numbers of high school seniors who indicated that
they did not know what types of work they would like to do, where to find
work, or what jobs they were qualified to perform. Nearly one-half of
those who presumably would be completing high school within the next six
to seven months indicated that they anticipated difficulties with these
matters. These findings suggested that many of these seniors were unable
to relate their high school education to the world of work.

Participation by current high school seniors in various guidance
services and the relative importance they attach to these services. The
current high school seniors were asked to indicate from a list of guid-
ance services which services they had received or been a participant (see
Table 10). These services were selected to represent a cross section of
the various components of the guidance system: appraisal, informational,
counseling, planning and preparation, and placement. Only five of the
twenty-three services listed were indicated as received by the majority of
current high school seniors. These were: aptitude tests, achievement,
tests, help with talking to parents about plans, written materials about
occupations or training programs, and help with exploring and evaluating
further educational goals. Further documentation was also provided for
the notion that more resources were directed toward educational planning
than occupational planning. Although 55 percent of the students indicated
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Table 10

SERVICES RECEIVED BY CURRENT HIGH SCHOOL SENIORS AND THE IMPORTANCE THEY
ATTACH TO THESE SERVICES IN TERMS OF OCCUPATIONAL PLANNING AND PLACEMENT

Placement Service or Activity

Have you participated in:

a. Aptitude tests?
b. Achievement tests?
c. Personality evaluations?
d. Job tryouts or work experiences?
e. Job interest inventories?

Have you participated in or used:

f. Written materials about occupations or
training programs??

g. Career days, job fairs?
h. Courses on occupations?
i. Field trips to schools and employment

agencies?

j. Employment Service job bank?
k. Information about job openings?
1. Career information from courses you took?

Have you ever gotten help with:

m. Exploring and evaluating further
educational goals?

n. Exploring and evaluating employment
goals?

o. Resolving personal problems relating to
further education or work plans?

p. Talking to parents about_job or school
plans?

Have you received:

q. Training for interviewing or applying
for a job?

r. Training in how to get along on the job?
s. Training for a, specific occupation? .-

t. Assistance in making application to
college or training programs?

Has anyone assisted you:

u. In locating a specific job?
v. By encouraging an employer to hire you?
w. By working out special arrangements by

explaining your special needs to an
employer?

Percent
receiving
service

Rank
Order

Importance

Index*

Rank
Order

71 3 89 15.5
70 2 89 15.5
45 7 74 20

43 9.5 118 9

36 16 75 18.5

68 4 113 12
44 8 75 18.5
40 12.5 115 11

40 12.5 85 17
4 23 24 23

47 6 120 7

41 11 98 14

55 5 130 3

38 14 123 5

37 15 105 13

84 1 138 1

35 17 127 4

28 20.5 119 8

28 20.5 134 2

32 18 116 10

43 9.5 121 6

30 19 58 21

17 22 59 22

* For enplanntl.on of calculation, see page 15.
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they received help in exploring and evaluating educational goals, only
38 percent indicated that they received such help with employment goals.
This discrepancy appeared even more significant when compared to the ob-
servation that 75 percent of the students planned on securing further
training while over 90 percent indicated they planned on securing employ-
ment following high school.

The services students received can also be related to the roadblocks
they anticipate. As mentioned earlier, these seniors indicated that the
major problem they foresaw in securing employment was lack of experience
and qualifications. Although the majority of students anticipated that
this would be a problem, only 28 percent of the respondents indicated
that they had received training in a specific occupation and training in
how to get along on the job. Another major problem anticipated by these
seniors was their inability to identify types of jobs they would like to
do, yet only 36 percent of the high school seniors recalled taking a job
interest inventory. Similarly, 43 percent of the students indicated that
they did not know where to look for work, yet only four percent were
apparently familiar with the Employment Service job bank.

The high school seniors were also asked to rate the various guidance
services in terms of their eventual importance to occupational planning
and placement (see Table 10). All of the guidance services were rated by
at least two-thirds of these seniors as very important or somewhat impor-
tant to occupational planning and placement. In order to.arrive at a
single score for each of these services the index of importance was used.
The index of importance attached to each service could theoretically range
from 200 to -200, however, as indicated in Table 10 the actual scores
ranged from 24 (Employment Service job bank) to 138 (help with talking to
parents about job or school plans).

Current high school seniors perceived the following services as most
important in occupational planning and placement:

1. Help with talking to parents about job and school plans
2. Training for a specific occupation
3. Help with exploring and evaluating further educational goals
4. Training for interviewing and applying for a job
5. Help with exploring and evaluating employment goals
6. Assistance in locating a specific job
7. Information about job openings
8. Training in how to get along on the job
9. Jobtryouts or work experiences

The services perceived to be most important to high school seniors seemed
to cluster in three areas: those related to obtaining a job including
occupational proficiency and adequate work habits, those related to
knowledge of job openings and procedures for acquiring employment, and
those related to the selection of employment and educational goals.

These concerns were further underscored by those students who pro-
vided suggestions "for improving the job and educational placement of
students." The bulk of their comments concerned the need for increasing
efie individual counseling available to students, broadening the school's
course offerings and work experience opportunities such that there would
be more options for occupational preparation on the high school level.
Furthermore, an increase in the information available to students on both
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the present labor market as well as future labor market projections was
desired. The following remarks epitomize the attitudes of many of the
students who commented:

"I think there should_ be more courses in job placement and there should
be someone around to tell the students about the different types of jobs
available. Also a work study program should be opened to all students in
all fields."

"Let the students become more involved in helping with the program.
did not even know there was job placement help."

"Many students don't really know what is available after high school.
If there could be a better way to inform them, it would help a lot."

"By making it more available to students, lots of students don't know
about the information and help available to them."

"There has to be more information around school, and counselors have to
get involved."

"I think that the teachers and counselors should make a date to see each
senior student to make sure they know what they are doing. I for one do
ot know what I'm doing. There's a big world out there, and I'm not
sure I'm ready for it."

"High schools should teach more specialized courses for each student's
needs for their occupational future. . . . Concentrate on the end goal
of the student, and the end product will probably be a more highly
trained specialized worker."

"Before school was mandatory the were those planning on
going on in education, the rest of children were apprenticed out for
periods of time to learn occupations, then to strike out with first hand
knowledge. Now we are sending adults into the workforce with no
specialized training and no skills."

"Center the high school structure around skills needed:"

"I think that an experienced counselor should get to know the high school
student and help. to find out where he's headed and where he wants to be.
And work closely with him."

"We are unaware."

The importance the students attached to the various guidance services
was compared with the percentages of students who received each of the
services in Table 10. Both sets of data were rank ordered to facilitate
comparison. When ordered in this manner, several of the most frequently
received services - -the appraisal services, written materials, and career
days--were among the services viewed as of least value in occupational
planning and placement. In contrast, among those services viewed as most
valuable by the student were those concerned with job, securing and main-
taining; yet, these services were received by only approximately one-third
of the students. In general, the counseling and placement aspects of
the guidance process appeared to be less discrepant. Apparently the im-
portance of these services to high school seniors was reflected in the
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emphasis they receive Ln the guidance process. The exception to this
observatLon was the case of "help with exploring and evaluating employ-
ment goals." The high school seniors ranked this service fifth in terms
of importance, but fourteenth in terms of the degree to which this service
was provided.

Attitude toward school's responsibility for placement. The high
sdlool seniors were queried concerning the school's responsibility for
job preparation and placement. Although 90 percent of the respondents
indicated that "job finding skills and how to get along on a job" should
be taught in high school, only 37 percent of the seniors felt that the
"high school should make sure they were placed into a job or further
training." An examination of the comments made by several students who
responded negatively to the latter queston indicated that they were
reacting to the obligatory nature of the phrase. These students tended
to feel that the high school should make assistance available, but that
they should not force students to use it. These students' comments could
be summarized by one student's remark: "The high school should not force
you into a job or further training, but it should have job or college
finding services available."

Summary. In summary, current high school seniors perceived their
families and friends as the most helpful resources in both educational
and occupational planning. School counselors and teachers were also viewed
as helpful resources, particularly by those seniors contemplating further
education or training. The school personnel were rated as considerably
less helpful with occupational planning. The major problems these high
school seniors anticipated in securing employment involved their lack of
occupational preparation and experience, unclear job preferences, and
limited knowledge of where to look for work. These concerns were also
reflected in the value these students attached to the various aspects of
career guidance. The services rated as most important to occupational
planning and placement were:

1. those invelN,ed with training for a specific occupation, as well
as skills in job-getting and maintaining

2. those involved with the selection of educational and employment
goals

3. those involved with concrete information on job openings.

The frequency with which the various guidance services were received,
however, did not correspond to their importance in occupational planning
and placement. Suggestions were made by, about one quarter of the students
for improving the career guidance of youth. In general these students
suggested broadening the course offerings and work-study options, expand-
ing the counseling program, and making current and future labor market
information more available to students.

Analysis of Responses of Former High School Seniors

Description of the respondents. The former high school seniors who
returned this questionnaire presented the following. characteristics:

Approximately 52 percent of these seniors attended high school in Racine

County, 28 percent in Winnebago County, and 21 percent in Grant County.
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The respondents to a large extent attended large schools with 61 percent
of these studerits reporting a senior class size of over 250. Correspon-
dingly 39 percent of the students reported a class size of less than
250.

Ninety-five percent of this sample described their racial background as
white:

Fifty -two percent of the returned questionnaires were completed by women.

Those reporting A or. B grade averages composed 58 percent of this sample,
while 42 percent reported grade averages of C or below.

High school work history: Seventy-nine percent of those responding to
the questionnaire reported that they had at least one part-time job
experience while attending high school. The students' high school work
experience was categorized both by type of work experience as well as
variety of experiences.. The percentage of former high school seniors
who reported having each of the various types of job experiences is as
follows:

Occasional jobs, such as mowing lawns 117
During the school day, work-study 7%

Cooperative work experience as part of school program 12%
Steady job, after school 497
Summer job 29.

In terms of variety of work experiences In which these students par-
ticipated while in high school: 54 percent reported participating in
only one of the above types of work experience while 19 percent re-
ported participation in two of the categories and five percent in three
or more categories. Additionally, nine percent of the students indicated
that they were enrolled in the vocational curricula.

Current status of respondents

Twelve percent of the sample are married

Fifty-two percent are enrolled in school full- (45 percent) or part-time
(7 percent). Seventy percent of these enrollments are in a public or
private university or college and 26 percent in a vocational school.
One and one-half years after completing high school, these students
present the following employment pattern:

42% working full-time
26% working part-tiMe
11% unemployed, seeking work
13% unemployed, not seeking work
4% homemaker, military, or volunteer work
4% unscored

Many of these former students, therefore, are currently combining
continued education with at least part-time employment.

Approximately 60 percent of the former high school seniors returned
properly completed questionnaires. In order to ascertain to what extent
these students were representative of the total sample of former high
school seniors, twenty nonrespondents were randomly selected and contacted
by telephone. These respondents were asked selected items from the ques-
tionnaire. Table 11 compares the nonrespondents to the respondents on
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Table 11

COMPARISON OF SELECTED CHARACTERISTICS OF NONRESPONDENTS AND
RESPONDENTS IN THE FORMER HIGH SCHOOL SAMPLE

27

Respondents
N=597

Nonrespondents
N=20

Chi-square
value

Degrees
of freedom

Age

83%
17%

95%

5%

12%

88%

48%

52%

42%
26%

32%

48%
52%

75%

25%

95%

5%

30%
70%

65%

35%

70%
20%

10%

30%
70%

0.92

0.00

3.81

2.44

.

6.70*

4.38*

1

1

1

1

2

Less than 20
20-29 years

Race

White
Nonwhite

Marital status

Married
Single

Sex

'Male

Female

Occupational status

Working full-time
Working part-time
Other

Post-secondary
education

Enrolled in post-
secondary
program

Not enrolled

1 Chi-square analyses computed on frequency data
* Significant at 0.05 level

the selected characteristics. The chi-square statistical technique was

used to ascertain whether significant differences existed in the sample

distributions of the various characteristics. Significant differences

were noted for occupational status and post-secondary educational achieve-

ments at the 0.05 level. Apparently students enrolled in various post-
secondary educational institutions were disproportionately represented in

the sample of former high school students. Conversely, apparently fewer

of those working full time returned completed questionnaires. The effect

of occupational and educational status is discussed in a subsequent

section.

The nonrespondents were also asked to answer five questions con-
cerning roadblocks they had encountered in securing suitable employment.
Their responses were compared with those of the respondents again using

the chi-square technique. The results are reported in Table 12 and suggest

that there were no significant differences between the respondents and
the nonrespondents in the roadblocks they encountered.
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Ro;,

No

No

Ha

No
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Table 12

COMPARISON OF THE ROADBLOCKS TO JOB PLACEMENT ENCOUNTERED
BY THE FORMER HIGH SCHOOL RESPONDENTS AND NONRESPONDENTS

idblocks to Job Placement

Respondents Nonrespondents
Chi-

square
value

Degrees
of

freedom

Percentage who
Encountered

N=488

Percentage who
Encountered

N=18

: knowing what types of
lobs able to do 42 35 1.03 1

: knowing what type of
lob would like to do 53 50 0.56 1

ring problems with job
,

ipplications/interviews 13 5 1.39 1

: knowing where to look
or work 35 50 0.98 1

ring to move to find a

lob and not wanting to 7 10 0.02 1

In summary, the data from the nonrespondents were interpreted as
suggesting that those former students who were not enrolled in further
education and working full-time were probably underrepresented in the
respondent sample. The sample of respondents was also almost entirely
of Caucasian background. Despite these observations, the actual sample
of respondents was quite diverse in terms of the variables of prior work
experiences, types of post-secondary education pursued, grades attained
in high school, size of high school, and home community. Finally, males
and females were almost equally represented in the respondent sample.

Sources of help used by former high school students. The former high
school students, were presented a list of various agencies and persons to
rate in terms of the helpfulness they provided in educational planning
and occupational planning. Only those former students who had either
wanted to enroll in a post-secondary educational or training program or

who had actually enrolled in such a program rated the various resources
for helpfulness in educational planning. Similarly, only those students
who were currently working or had attempted to find a job since completing
high school were instructed to rate the amount of help they received
from these resources with occupational planning. Approximately 65 per-
cent of the former students responded to the item concerned with educa-
tional planning and 80 percent answered the occupational planning item.
The percentages of respondents answering each question who received "quite
a lot of help" or "some help" from the various resources appear in Table 13.

The former high school students indicated that they perceived their
families as the most helpful resource in educational planning and place-
ment. Of those responding to this question, eighty-five percent reported
their parents to be of at least some help. High school counselors fol-
lowed and were rated as helpful by 74 percent of those involved in plan-
ning for further education or training. Other relatives and friends were
perceived as helpful by 71 percent of the students. High school teachers
and others attending the post-secondary institution were rated as helpful
by 59 percent and 46 percent of the respondents. The other resources
were only infrequently indicated as helpful in educational planning and
placement.
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Table 13

DEGREE OF HELPFULNESS OF SELECTED RESOURU ,'ERSONNEL IN CAREER
PLANNING AND PLACEMENT AS PERCEIVED BY FORMER .IGH SCHOOL SENIORS
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High school counselor 400 18% 56% 92 36 4% 18% 479

High school teacher 389 12% 37% 61 31 8% 15% 475

High school placement officer 381 1% 6% 8 4 1% 2% 474

Wisconsin State-Employment Service, 387 2% 7% 11 23 5% 13% 473

Private employment agency 384 1% 2% 4 6 2% 2% 474

Division of Vocational Rehabilitation 385 1% 2% 4 1 * 1% 473

Professional associations/trade unions 380 2%" 4% 8 6 2% 2% 471

Family members 398 39% 46% 124 93 25% 43% 418

Other relatives/friends 396 19% 52% 90 81 21% 39% 476

Someone attending school there 391 11% 35% 57

Someone working there - 68 21% 26% 474

Previous/current employer 387 4% 11% 19 24 7% 10% 472

College recruiter 387 5% 13% 23 3 1% 1% 474

Military service recruiter 385 2% 4% 8 3 1% 1% 473

Clergyman 383 3% 5% 11 1 * 1% 474

* Less than one percent
1 For computation of this score see page 15.

As in the case of educational planning, family members were also
rated as the most helpful resource by those involved in employment de-

cisions. Other relatives and friends were also quite influential in

addition to other employees. School counselors and teachers ranked fourth

an( 7ifth in terms of helpfulness; however, only slightly more than one-

fifth of the respondents apparently received help with occupational
-matters' from these school personnel.

r-..-

A comparison of the contributions made to educational and occupa-

tinaal planning by the major resource persons appears in Table 14. The

entire list of major sources of help were rated as more helpful with
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Table 14

COMPARISON OF THE MAJOR RESOURCE PERSONNEL PERCEIVED AS MOST
HELPFUL IN CAREER PLANNING BY FORMER HIGH SCHOOL SENIORS

Resource
Personnel

Educational Planning Occupational Planning

Helpfulness

Index*

% Receiving
Help

Helpfulness
Index*

% Receiving
Help

Family members
Other relatives/friends
High school counselors
High school teachers

124

90

92

61

85

71

74

59

93

81

26

31

68
60

22

23

* See oaze 15 for calculation formula

educational than occupational matters. The largest discrepancy accrued

to school counselors. In this instance, almost three-fourths of those
involved in educational planning and placement reported receiving at least

some help from the school counselor. On the other hand, of those students

involved in occupational planning and placement, only 22 percent or less

than one-fourth of the respondents reported receiving help from their school

counselors. A similar, although not quite as large, discrepancy also

existed for school teachers.

Further validation for this finding was found in the answers these

students provided to questions concerning how they found their first job

following high school. The former students were asked to designate-who,

if anyone, told them that this job was available. Of the 597 former stu-

dents, 422 listed some person or agency as the source of the job lead

(see Appendix B). The collowing persons were mentioned. as the major

sources of job leads:

L. Other relatives an.i friends (N=169)

2. Family members (N=107)

3. High school teachers (N=31)

4. Previous or current employers (N=23)

5. Wisconsin State Employment Service--Job Service (N=15)

Apparently despite the complexities of the labor market, these former

students still relied heavily on their personal connections to gain en-

trance into the Labor force. School personnel appeared to rarely be

sources of productive job leads. Furthermore, the government-supported

vocational guidance services (the Job Service--formerly WSES--and the

Division of Vocational Rehabilitation) had even less impact on this

population.

In summary, relatives and friends were rated as the most helpful

resources in both occupational and educational planning by these former

high school seniors. These resource persons also were the major sources

of fruitful job leads. School personnel, i.e. counselors and teachers,

were also considered to be sources of help by those students planning on

continuing their education; however, their helpfulness with occupatiOnal

and employment matters was determined by these students to be minimal.

The services available at the Job Service were rated as helpful by only

18 percent of those involved in occupational planning and placement, and

was a source of a productive job lead for less than three percent of

these former students.
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Roadblocks to educational and occupational placement encountered by
former high school seniors. The former high school seniors were presented
a list of possible problems (roadblocks) which they may have encountered
in trying to secure suitable post-secondary education or training. The

roadblocks listed most often by those who attempted to secure advanced
education are presented in Table 15. The results suggested that the major

problem faced by these students was the actual selection of a post-
secondary institution. Aside from this problem, many students apparently
questioned their chances of being selected by the institution. Financial

difficulties were also experienced by 107 of the respondents despite the
availability of various state-supported post-secondary institutions in
each of the target counties. A complete list of the roadblocks encountered

appears in Appendix B.

Table 15

MAJOR ROADBLOCKS ENCOUNTERED BY FORMER HIGH SCHOOL
SENIORS IN OBTAINING'SbITABLE EDUCATIONAL PLACEMENT

Roadblocks to Educational Placement

.Percent Reporting
"Experienced
This Problem"

a. I didn't know what schools or training programs I
would like

b. I didn't know if I cculd meetthe school or train-
ing qualifications

c. I couldn't afford to enter the school or program
d. I would have had to move to attend
e. I didn't know where to apply

62

29
27

21

19

Those students who have attempted to secure employment since leaving
high school were also presen',.ed with a list of possible roadblocks to
suitable job placement. The students were asked to indicate whether or
not they had encountered each of the roadblocks. Their complete answers

are enumerated in Appendix B. The major roadblocks as reported by these

students appear in Table 16.

Table 16

MAJOR ROADBLOCKS ENCOUNTERED BY FORMER HIGH
SCHOOL SENIORS IN OBTAINING SUITABLE JOB PLACEMENT

Roadblocks to Job Placement

Percent Reporting
"Experienced
This Problem"

a. I didn't know what types of jobs I'd like to do
b. I didn't know what types of jobs I could do
c. Employer wanted someone experienced
d. I'didn't know where to look for work
e. The job didn't pay enough
f. I wasn't qualified for the job

65

51

50
44

44

31

Just as the major problem faced by those seeking suitable educa-
tional placement was difficulty relating their interests and aptitudes
to the various educational and training opportunities, so, too, the major
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problem encountered by those ,involved in job placement was that of relat-
ing their interests and aptitudes to the employment market. Approximately
one-third of those answering this question also added a further comment.
Their comments, coupled with the roadblocks they reported encountering,
suggested the haphazard nature of many of the students' job seeking ef-
forts. Finding a job per se was rarely indicated as a problem, but rather
finding employment related to one's interests and aptitudes. The students
frequently remarked that the jobs they wanted either required greater
prerequisites than they possessed or were not available or that what was
available was not congruent with their interests or financial needs. The

impression is left that these students either randomly applied for a
variety of jobs without regard to their personal characteristics or chan-
neled all their efforts in one, oftentimes unproductive, direction. As

previously mentioned they also used primarily personal connections to
secure work. When these were lacking, some students felt they were unable
to penetrate a selected job field.

Participation by former high school seniors in various guidance
services and the relative importance they attach to these services. The
former high school seniors were questioned concerning the guidance ser-
vices they received and their value in occupational planning and place-
ment. The services on the list included appraisal, informational,
counseling, instructional, placement, and follow-up services. The per-
centage of former high school seniors who reported receiving each of the
services either in high school or since leaving appear in Table 17.
Those services received by the majority of students were: aptitude tests
(79%), achievement tests (75%), help with talking to parents about job
or school plans (75%), written materials about occupations or training
programs (66%), and help with exploring and evaluating educational goals
(54%). Approximately 25 to 50 percent of the students indicated that
they received most of the other guidance services. The major area of
exception was the follow-up services. Apparently, there was little
contact with these former students as to the satisfaction they had derived
from their career decisions.

The students were also asked to evaluate these services in relation
to their value to eventual occupational planning and placement. An
evaluation along these criteria was used as most students, regardless of
the educational pathways they elect, will eventually assume an occupational
role. A unitary "Importance Index" was calculated for each service (see
page 15 for explanation of calculation procedures). Both the importance
the former students attached to the various services and the frequency
with which they received them were rank ordered to facilitate comparison.
Al]. of these figures appear in Table 17.

The ten most important guidance services in terms of their contri-
bution to occupational planning and placement were:

1. training for a specific occupation
2. information about job openings
3. -help with talking to parents about job or school plans
4. exploring and evaluating further educational goals
5. help with exploring and evaluating employment goals
6. help with resolving personal problems related to further education

or work plans
7. written materials about occupations or training programs
8. training for interviewing or applying for a job
9. assistance in making application to college or training programs

10. help with locating a specific job
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Table 17

33

PERCENTAGE OF FORMER SENIORS REPOKTING "RECEIVED SERVICE" AND THE IMPORTANCE
THEY ATTACH TO THESE SERVICES IN TERMS OF OCCUPATIONAL PLANNING & PLACEMENT

Placement Service or Activity

a. Aptitude tests
b. Achievement tests
c. Personality evaluations
d. Job tryouts or work experiences
e. Job interest inventories
f. Written materials about occupations or

training programs
g. Career days, job fairs
h. Courses on occupations
i. Field trips to schools and employment

agencies
j. Employment Service job bank
k. Information about job openings
1. Career information from courses taken
m. Help with exploring and evaluating

further educational goals
n. Help with exploring and evaluating

employment goals
o. Help with resolving personal problems

relating to further education or work
plans

p. Help with talking to parents about job'
or school plans

q. Training for interviewing or applying
for a job

r. Training in how to get along on the job
s. Training for a specific occupation
t. Assistance in making application to

collegeortraining programs
u. Assistance in locating a specific job
v. Assistance by encouraging an employer

to hire you
w. Assistance by working out special

arrangements by explaining your special
needs to an employer

x. Contact to discuss problems about your
job *

y. Contact to determine your satisfaction
with the school program

Percent
receiving
service

Rank
order

Importance

Index

Rank

order

79 1 78 20

75 2.5 76 21

42 9 67 23

31 15.5 119 '12

29 19.5 92 16

66 4 128 7

48 6 73 22

29 19.5 119 12

31 15.5 84 17.5
10 24 60 25

42 9 139 1.5

42 9 117 14

54 5 137 3.5

38 12 129 5.5

30 18 129. 5.5

75 2.5 134 3.5

31 15.5 126 8.5

24 21 119 12

37 13 139 1.5

40 11 126 8.5
43 7 124 10

31 15.5 58 19

18 22 65 24

8 25 84 17.5

17 23 99 15

The value these former seniors placed on the various guidance services
seemed to echo their remarks concerning the barriers they encountered in
entering the labor market. In general it appeared that these students
were asking: (a) to be equipped with the skills necessary to enter the
labor market, including specific occupational proficiency as well as general
knowledge of job-finding and acquiring skills; and (b) to have the oppor-
tuuity to discuss their unique characteristics and the relationship or.

these characteristics to their options.
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The importance the students attached to the services in many in-
stances was not consistent with the frequency with which the former high
school seniors received the services. The following discrepancies were
noted:

1. Although employment counseling and personal adjustment counseling
were rated as among those services most valuable in occupational
matters, only 38 percent and 30 percent of the students respec-
tively recalled receiving such services.

2. Although career days, achievement tests, and aptitude tests are
among the most frequently received services, they appear to have
been of little value in occupational planning.

3. Only 37 percent of these students who were at least one year out
of high school since the time of testing reported receiving
specific occupational training; yet, this service was considered
as the most valuable in occupational planning and placement.

4. These former students apparently did not place as little value
on follow-up services as their frequency of occurrence would
suggest. Perhaps these students view such services as a chance
to re-evaluate the decisions they have made.

The former high school students were also asked for suggestions for
facilitating the educational and job placement of youth. Forty-two per-
cent volunteered comments. For the most part these comments centered
around four suggestions:

1. Broadening of occupational training options on the high school
level

2. Increased availability of counseling services

3. Increasing high school students' "awareness" of the realities of
the post-high school world.

4. Begin providing "career information" prior to the senior year,
preferably at the junior high school level.

These students frequently lamented that the decisions they made on the
high school level regarding course selection an on the post-high school
level regarding training and employment opportunities were made on the
basis of very limited information. Apparently for many of these students
the relationship between education and occupation was not evident until
after they completed high school.

The following comments typify those of many of the respondents:

High school personnel could be of more assistance in helping
the student to plan for his future. I personally felt that I
made most of my decisions rather blindly on my own mainly be-
cause no one seemed to have specific answers for questions that
came up. Counselors seemed most apt to say "it's up to you"
without guiding the students to possible consequences and/or
alternatives.

In some way or course tell the students what to expect in this
world after school.
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I believe all high schools should give a course on occupations.
The most common problem that I've noticed of the people I know,
is that they don't know what they want. to do now that they're
out of high school. Some go to school to pass the time. The

others are working till they find something better.

From the very beginning of H.S., students should be made aware
that they are going to have to work regardless of whether they

go on to college or not. Then they can decide on and prepare

for some job(s) even if it's only used as a means of achieving
some desired goal (going to college; taking a vacation; moving
away from home). Also what the opportunities are locally,
nationally, and (yes) internationally and in full enough detail
so that the student can make a knowledgeable choice. Right

now, H.S. does more harm than any other single source in the
impressions it gives students about what life is like after
they leave its protection and security.

Most high school seniors have no idea what they should do after
graduation--more professional, personal counseling is needed,

to help them find a direction.

A wider outlook of all jobs should be shown to all age students
from 14 years and up.

High schools should do much more of the above [guidance services].
They really don't seem to be interested in what happens to the
great majority of the students after they graduate.

With employment getting harder and harder to get I think more
emphasis should be put on co-op or on the job training. College

and Tech schools aren't for everyone, and it's time that school
counselors start helping with job goals as much as school goals.

I just wished we were told about what it would be like. I was

very surprised and confused when I first left school.

There seemed to never be the right person to help you decide or
they didn't know anything about it. So most of the kids tried

to decide on their own.

More work-study. More guidance counselors who are interested

in "you," not just percentiles. More "training courses" in high

school like typing, shop, woodworking, bookkeeping.

Attitudes toward school's responsibility for job preparation and

placement. The former high school seniors were queried as to the high
school's responsibility in job placement. Although more than 84 percent

of the respondents felt that the high school should provide instruction
in -job- finding skills and how to get along on the job, only; percent

felt that it was the high school's responsibility to "makOure" all
students were placed into a job or further training. The students' com-

ments suggested that they feared this responsibility might be abused.
Rather, most of the students seemed to feel that the high school should
make placement services available to students; however, their actual use

should be student-determined.
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Summary. The former high school students as a group presented a
picture of unclear career goals following high school. Those pursuing
continued education received the most help both from their families and
friends as well as from school personnel. Those students attempting to
secure employment following high school presented a different picture.
They relied almost solely on the help of relatives, friends, and others
employed in various jobs. The school personnel provided little help to
these students. Those looking for employment had difficulties in select-
ing realistic job options, locating sources of job leads, and meeting job
entry requirements.

The schools' guidance efforts, in terms of services provided, also
were directed toward the academically-bound as the most frequently avail-
able services listed were: achievement .testing, aptitude testing, written
materials about occupations and training programs, and counseling around
educational goals. These students, however, felt the high schools should
expand their occupational offerings, provide improved counseling services,
and present a more realistic. picture of the work world to students during
the early high school years when students often make critical course
selections. As a group, they also tended to express a positive attitude
toward increasing the school's efforts in both occupational training and
career guidance. However, they felt that the responsibility for placement
should not rest with the school, but rather the delivery of placement-
assistance services should be determined by the individual student.

Comparison-of Responses of Current and Former High School Seniors

Comparison of descriptive statistics. In order thA a comparison
could be made between the responses received from current high school
seniors and those of former seniors, it was necessary to examine the
comparability of the two samples along selected variables. The variables
selected were: county of re,idence, senior class size, sex, racial back-
ground, grade point averagl, and type of school attended. Table 18
contains the percentage of respondents in each category. The chi-square
technique was used to determine if any significant differences in sample
distribution existed. The results of these analyses are summarized in
Table L9.
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Table 18

COMPARISON OF CURRENT AND FORMER HIGH SCHOOL SENIORS
ALONG SELECTED DEMOGRAPHIC CHARACTERISTICS

% of current
Characteristic H.S. sample

N=825

% of former
H.S. sample

N=597

County of high school
55

24

21

52

28

21

Racine
Winnebago
Grant

Size of high school class
Small (149 or less students) 26 22

-Medium (150-349-students) 39 36

Large (350 or more students) 35 42

Type of high school
Privately-supported 15 19

Publicly-supported 84 81

Sex

Male 44 48

Female 56 52

Percentage of sample classified as white 95 95

Reported grade average
A or B 59 58

C or below 41 42

Table 19

RESULTS OF CHI-SQUARE ANALYSES ON SELECTED VARIABLES
OF CURRENT AND FORMER HIGH SCHOOL SENIORS

Variable Chi-Square Value Degrees of Freedom

County of residence 1.17 2

Sex 1.43 1

Class size 7.88 2*

Grade point average 0.76 1

Type of school 2.51 1

* Significant at 0.05 level

Since an equal proportion of both samples classified themselves as
nonwhite (five percent), no chi-square analysis was performed for this

variable. No significant differences at the 0.05 level were established

between the two samples for the following variables: sex, race, type of

high school attended (public or private), county of residence, and reported

grade point average. A significant difference at the 0.05 level was

obtained for the variable of senior class size. Significantly more of

the former students were drawn from senior classes having enrollments of
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350 or more. The affects of senior class size are discussed in detail
in a later section. However, some relevant effects of this variable will
be discussed where appropriate in this section.

A comparison of sources of help and services received by former and
current high school seniors. The major resource personnel found to be
helpful were the same for both current and former high school students.
The major resources perceived as helpful by those involved in educational
planning in both groups were: family members, high school counselors,
other relatives and friends, high school teachers, and others attending
school there. For those involved in occupational planning, the following
were considered to be the most helpful resources: family members, other
relatives and friends, others working there, high school counselors and
high school teachers.

Although the same major resource personnel were rated the most help-
ful by both groups, there were some differences in the degree of help-
fulness attributed to these resources. Table 20 lists the 'major resource
personhEl and the Index of Helpfulness (see page 15 for explanation of
calculations) each obtained.

Table 20

INDICES OF HELPFULNESS ACHIEVED BY MAJOR RESOURCE PERSONNEL IN CAREER
PLANNING AND PLACEMENT FOR CURRENT AND FORMER HIGH SCHOOL SENIORS

Resource Personnel
Educational
Helnfulness

Planning
Index

Occupational Planning

Helpfulness Index
Former CurrentFormer Current

Family members 124 137 93 112
Other relatives/friends 90 103 81 91
High school counselors 92 105 26 52
High school teachers 61 70 31 45

Former high school seniors rated the entire list of major resource per-
sonnel as less helpful than current students. Part of this discrepancy
was attributed to the greater proportion of students from large schools
in the former student sample. The former students from large high schools
consistently rated all the major resource personnel as less helpful than
did their cohorts in the small and medium-sized schools. However, this
alone did not totally explain the discrepancy, because examination of
the data from students of small and medium schools revealed that former
students from these schools also rated the major resource personnel as
less helpful than did their current senior peers. Therefore, the former
high school seniors viewed the major resource personnel to be less helpful
than did the current seniors. The magnitude of this difference, however,
seems to be inflated by the large proportion of former seniors from large
schools.

The two groups of students were_also compared as to the guidance
services they received. In this instance, again, the two groups were
remarkably similar. Both groupc of students reported that the five ser-
vices received by the majority of students were: discussion of job and
school plans with parents, achievement testing, aptitude testing, written
materials about occupations and training programs, and educational
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counseling. The percentage of current and former seniors receiving each
of the services are compared in Table 21. No noteworthy differences
appeared between the types of services former students received and those
received by present students. Educational guidance and related testing
continued to dominate guidance, endeavors.

Table 21

COMPARISON OF THE GUIDANCE SERVICES RECEIVED
BY CURRENT AND FORMER HIGH SCHOOL STUDENTS

Placement Service or Activity

a. Aptitude tests
b. Achievellentitess,
c. PersonaliWevaluationck
d. Job tryouts or work experiences
e. Job interest inventories
f. Written materials about occupa-

tions or training programs
g. Career days, job fairs
h. Courses on occupations
i. Field trips to schools or

employment agencies
j. EmplOyment Service job bank
k. Information about job openings
1. Career information from courses

taken
m. Help with exploring/evaluating

further educational goals
n. Help with exploring and

evaluating employment goals
o. Help with resolving personal

problems relating to further
education or work plans

p. Help with talking to parents
about job or school plans

q. Training for interviewing or
applying for a job

r. Training in how to get along
on the job

s. Training for a specific
occupation

t. Assistance in making application
to college or training programs

u. Assistance in locating a specific
job

v. Assistance by encouraging an
employer to hire you

w. Assistance by working out special
arrangements by explaining your
special needs to an employer

Percent of current
seniors indicating
"received service"

71

70

45

43

36

68

44

40

Percent of former
seniors indicating
"received service"

79

75

42

31
29

66

48

29

40 31

4 10

47 42

41

55

38

37

84

35

28

28

32

43

30

17

42

54

38

30

75

31

24

37

40

43

31

18

51
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Roadblocks to suitable educational or occupational placement. The

major roadblocks anticipated by current students and those actually en-
countered by former students were quite similar. The major educational
concerns voiced by both groups were choosing a program, meeting the entry
qualifications, financial problems, and relocation. When a comparison is

made between the percentage of students anticipating a problem and the
percentage of students who actually reported encountering a problem,
apparently with one exception the current high school seniors tended to
overestimate the difficulties they might encounter (see Table 22).

Table 22

COMPARISON OF ROADBLOCKS TO EDUCATIONAL PLACEMENT ANTICIPATED BY CURRENT
HIGH SCHOOL SENIORS AND ACTUALLY ENCOUNTERED BY FORMER SENIORS

Roadblocks to College or Training

% of current
seniors indicat-
ing "anticipated
roadblock"

N 600

% of former
senior indicat-
ing "encountered
roadblock"

Nz 385

a. Not knowing if able to meet the school

or training qualifications
b. Not knowing what schools or training

programs would like
c. Having problems with school or training

applications, entrance exams/interviews
d. Not knowing where to apply for school

or training programs
e. Having to move to attend a school or

training program
f. Not having transportation to the school

or training program
g. Not being accepted to a school or

training program
h. The school or training program no

longer accepting applications.

L. Not being able to meet the educational
requirements to enter the school or

',training program
j.,Family not wanting person to enter the

school or training program
k. Not being accepted into a school or

training program because of race
1. Not being accepted into a school or

training program because of sex
m. Not being accepted into a school or

training program because of a handicap
n. After seeing the school or training

program, not liking it
o. Not being able to afford to enter the

program or school
p. Not having a high school diploma .

q. Not being able to enroll in the school
or training program because not -able
to find anyone to care for children

33

50

30

27

30

17

17

15

15

6

1

2

3

27

40

4

2

29

62

11

19

21

10

4

5

5

7

*

*

1

13

27
*

* Less than one percent
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However, the one exception to this, observation concerned "knowing what
schools or training programs rtheyj would like." More of the former stu-
dents reported encountering this as a problem. Therefore, apparently cur-
rent high school students were aware of the variour barriers that they might
Fake in achieving suitable educational placement, but perhaps underestimated
the importance 01 their selection of a college or training program.

The students were also queried as to the roadblocks to occupational
placement they anticipated or encountered. The responses for each group
appear in Table 23. Again, for the most part the current students tended

Table 23

COMPARISON OF ROADBLOCKS TO OCCUPATIONAL PLACEMENT ANTICIPATED BY CURRENT
HIGH SCHOOL SENIORS AND ACTUALLY ENCOUNTERED BY FORMER SENIORS

Roadblocks to Job Placement

a. Not knowing what types of jobs
able to do

b. Not knowing what types of jobs
like to do

c. Having problems with job applica-
tions and interviews

d. Not knowing where to look for work
e. Having to move to find a job and

not wanting to
f. Not having transportation to a job
g. Not being qualified for the job
h. Job not paying enough
i. Employer wanting someone

experienced
j. Being too young for the job
k. Family not wanting person to take

the job
1. Employers not hiring because of

race
m. Employers not hiring because of sex
n. Employers not hiring because of a

handicap
o. Not liking the employer's attitude
p. Dress and appearance being in-

appropriate
q. Hair cut or beard being a problem
r. No openings in jobs trained for
s. Not having a high school diploma
t. Not being able to take the job be-

cause not able to find anyone to
care for children

% of current
seniors indicat-
ing "anticipated
roadblock"

40

46

20

43

14

20

49

49

67

38

9

2

8

5

29

15

17

57

3

4

% of former
senior indicat-
ing "encountered
roadblock"

51

65

16

44

8

18-

31

44

50
22

9

*

2

1

16

5
8

12

1

* Less than one percent

to anticipate more problems than the former students actually reported.

The current students seemed more concerned with their lack of qualifications
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and experience. Perhaps the present tight labor market at the time of
the study suggested to these students the importance of marketable skills
in such a competitive sphere. In contrast, the former students perceived
their major problems to have involved occupational selection. They re-
potted that they frequently did not know what types of jobs they would like
to do and what tapes of jobs they could do. The former students had more
exposure to the work world and may, therefore, have had a better idea of
the ramifications of their occupational decisions. As a result, while
former students appeared to be more concerned with occupational selection,
current students' decision-making was probably more centered on whether
to work or attend school. Faced vith the latter decision, current students
possibly placed more emphasis on their probability of finding employment
in a tight labor market.

Attitudes toward uidance rocess and lacement.
j
The current and

former high school seniors were asked to indicate the importance of a
variety of guidance services in terms of their contribition to occupational
planning and placement. A point of interest concernedithose who had been
out of the high school for a few years possibly havingla (Afferent outlook
on which services are of most value. However, as is indicated in Table 24,
only a slight discrepancy existed between the value curent and former
high school students placed on the various guidance services. Both groups
seemed to place greatest emphasis on the counseling services and specific
skill training. In terms of actual assistance with placement, these stu-
dents seemed to want information on specific job openings and assistance
in locating a specific job; however, they preferred to actually secure the
job on the basis of their own efforts. Further support for the conclusion
was found in the students' answers to questions concerning the school's
responsibility for placement. Although 90 percent and 84 percent of the
current and former students respectively indicated that "job finding skilld,
and how to get along on the job" should be taught in the high school, only
37 percent of the current students and 36 percent of the former students
felt the high school should "make sure" all students are placed into a job
or further training.

Nevertheless, a few guidance services apparently became more impor-
tant after the students were out of school for a few years. Former stu-
dents evaluated both written materials about occupations and training
programs as well as information about job openings as considerably more
important. This is consistent with an earlier observation that these
students perceived the major problem in both educational and occupational
placement as that of selection among alternatives. Conversely, current
seniors tended to view their choice at the level of whether to work pr
continue their education. The largest discrepancy, however, between
current and former students was in the importance they attached to "help
with resolving personal problems related to further education or work
plans." Former students ranked this as considerably more important than
current_students. Perhaps these students' experiences with various occu-
pational and educational roles have made them more sensitive to the
interrelationship of these roles and other aspects of their lives, in-
-eluding their personal adjustment. This-conclusion_xgceived considerable
support in the comments volunteered by the former student's. They fre-

quently indicated that the high school should make them more aware of the
realities of the post-high school world and the implications of the various
decisions they had made concerning high school curricula. Furthe,:more,

they urged that high school students should be exposed to these concerns
early in their school years.



HIGH SCHOOL DATA ANALYSES

Table 24

COMPARISON OF THE IMPORTANCE ATTACHED TO THE VARIOUS GUIDANCE
SERVICES BY CURRENT AND FORMER HIGH SCHOOL SENIORS

43

Placement Service or Activity

a. Aptitude tests
b. Achievement tests
c. Personality evaluations
d. Job tryouts or work experiences
e. Job interest inventories
f. Written materials about occupations or

training programs
g. Career days, job fairs
h. CoUrses on occupations
i. Field trips to schools/employment agencies
j. Employment Service job bank
k. Information about job openings
1. Career information from courses
m. Help with exploring and evaluating further

educational goals
n. Help with exploring and evaluating employ-

ment goals
o. Resolving personal problems relating to

further education or work plans
p. Talking to parents about job or school .

plans
q. Training for interviewing or applying for

a job
r. Training in how to get along on the job

s. Training for a specific occupation
t. Assistance in making application to

college or training programs
u. Assistance in locating a specific job

-v. Assistance by encouraging an employer
to hire you

w. Assistance by working out special arrapere-
ments by explaining your special needs to
an employer

Rank order
of importance

--current

Rank order
of importance

--former

15.5 17

15.5 18

20 20

9 12

18.5 15

12 7

18.5 19

11 12

17 16

23 22

7 1.5

14 14

3 3.5

5 5.5

13 5.5

1 3.5

4 8.5

8 12

2 1.5

10 8.5

6 10

21 23

22 21'

Summary. There were few differences between current and former high

school seniors in terms of the sources of help and services they received
in educational and occupational placement. Current students also seemed

to have a realistic idea of the barriers they might encounter in achieving
educational or occupational placement. On the basis of the problems

current and former students confronted in the occupational realm and the
value they attached to the various guidance service the following four

areas appeared to need emphasis on the high school level:

1. Increased opportunities for students to explore and evaluate
occupational goals, with greater attention to career counseling
and the ramifications of various educational and occupational
choices.
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2. More attention to specific occupational preparation on the high
school level. Many students, both current and former, felt they
have no marketable skills.

3. More information on both local job openings and occupational pro-
jections as well as the various routes for securing the desired
employment. These students also desired information on the
various sources of job leads.

4. Greater use of the referral service on the high school level.
Remarkably few high school students were receiving help through
the Job Service (formerly WSES) and the Division of Vocational
Rehabilitation.

All of the various guidance services presented were rated by both groups
of students as having a potential contribution to occupational planning
and placement. However, the frequency with which these services were
received did not reflect their importance in these matters. The compari7
son of the responses of current and former high school seniors suggested
that current students are able to realistically appraise their guidance
needs.
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PART IV

SURVEY OF CURRENT AND
FORMER VTAE STUDENTS

Analysis of Responses of Current VTAE Students

Description of the respondents. The 907 students enrolled in voca-
tional and technical institutes who responded to the questionnaire presented

the following characteristics:

Gateway represented 58.8 percent of the sample, Fox Valley included
30 percent, and Southwest Wisconsin had 10.9 percent of the total.

Past senior high school classes were distributed with 31.5 percent from
small schools, 25.3 percent from medium schools, and 37 percent from

large.

Only 11 percent reported taking a course in high school that related to
trade or occupational preparation, namely industrial arts and office

and business occupations.

The respondents were approximately 50 percent male and 50 percent female.

Eighty-nine percent indicated their racial background as white.

Those 20 years old and under composed 43 percent of the sample. Those

20-29 years of age represented 41 percent of the sample. Thirteen per-

cent were between the ages of 30 and 44 years and only three percent of
the sample reported their age as over 44 years.

Seventy-one percent were single and 28 percent were married.

Sixty-six percent had finished the equivalent of a high school educa-
tion. Eighteen percent completed one year of post-secondary education
and eight percent had two or more years of post-secondary training.

Grade point average in high school was reported as A or B by 42 percent

and as C or below by 53 percent.

At the present time 80 percent are full-time and 20 percent are part-time

VTAE students.

Occupational status had 8 percent as homemakers, 19 percent as full-time
workers, 34 percent part-time employees and 38 percent unemployed.

Seventy-four percent stated they had prior work experience. This infor-

mation was categoriied by type and variety of experience:

Percent of all
respondents

7

4

5

54

20

Type of experience
Occasional jobs, such as mowing lawns
During the school day (work-study)
Cooperative work experience as part of school program
Steady job, after school

Summer job
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In addition, 59 percent stated they participated in one of these cate-
gories, 13 percent indicated two categories, and two percent referred
to three categories of possible employment.

Thirty-four percent received their first job through applications and
interviews. Sixteen percent continued employment in a job held during
high school. Only eight percent obtained a job through a friend.

Twenty-four percent received information from other relatives or friends
concerning the availability of their first job; seventeen percent were
informed, by family members.

Knowledge of the first job was obtained by 13 percent through want ads
and by nine peicent through applications and interviews.

In summary, the sample of current VTAE students contained a population
that is representative regarding the variables of sex, age, race, educa-
tional level, marital status, grade point average, occupational status,
and VTAE districts. The current VTAE student sample responses suggested
that these students were anticipating encountering career decisions in
both educational and occupational matters.

Sources of help used by current VTAE students. The question regarding
sources of help with planning for college or training was answered by 92
percent of the sample. The data was subsequently synthesized utilizing
the helpfulness index and is reported in Table 25.

In educational planning the present VTAE students regarded family
members as most helpful with this source being indicated as "quite a lot"
or "some" help by 68 percent of the sample. High school counselors with
54 percent and other relatives or friends with 51 percent also ranked as
major sources of aid. The students further responded that the vocational-
technical school counselors were "helpful" with 48 percent indicating
this source. Additional sources of help were high school teachers with
34 percent, and someone attending school there with 27 percent. The
helpfulness index indicated the relative importance of the previously
listed sources. The index of helpfulness was larger for family members,
95; high school counselors, 70; vocational-technical school counselors,
62; and other relatives or friends, 64; in comparison with the following
categories of high school teachers, 40; and someone attending school
there; 32.

The responses to occupational planning displayed similar patterns
such that family members were perceived as helpful by 67 percent of the
respondents, other relatives or friends by 49 percent, someone working
there by 38 percent, high school counselors by 23 percent, high school
teachers by 20 percent, and vocational-technical school counselors by 19
percent. The helpfulness index demonstrated the same trend however,, with
a noticeable drop after the first three categories.

The helpfulness of the major resource personnel in the two, aspects
of career planning, educational and occupational, is summarized in Table
26. It would appear from examination of these data that the current VTAE
students relied on similar resource persons in both educational and occu-
pational planning; however, without exception all of these key resource
persons were reported as more helpful in educational than occupational
matters. It appeared that not only had these students received more help

'")
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Table 25

HELPFULNESS ATTRIBUTED TO SELECTED RESOURCE PERSONNEL IN CAREER-
PLANNING AND PLACEMENT BY CURRENT VTAE STUDENTS
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a. high school counselor 834 16 38 TO 2 837 6 17 29 4

b. high school teacher 818 6 28 540 5 831 5 15 25 5

c. high school placement officer

d. vocational-technical school
counselor

806

844

1

14

5

34

7

62

12.5.830

4 837

1

5

3

14

5

24

12

6

e. voc -tech school teacher 819 6 12 24 7 829 4 9 17 8.5

f. voc -tech school placement officer 812 2 7 11 9 827 2 5 9 10

g. Wisconsin State Employment Service 816 2 6 10 0.5 834 3 11 17 8.5

h. private employment agency

i. Division of Vocational

809 * 1 1 17 823 1 2 4 14

Rehabilitation

j. professional asslciations and
trade unions

811

798

3

3

1

4

7

10

2.5

10.5

829

820

2

1

1

3

5

5

12

12

k. family members 841 27 41 95 1 840 23 34 80 1

I. other relatives or friends 818 13 38 64 3 841 15 34 64 2

m. someone attending school there 805 5 22 32 6 - - -

m. someone working there - - - - 831 14 24 52 3

n. previous or current employer 807 3 8 14 8 826 5 12 22 7

o. college recruiter 804 *' 2 2 15.5 826 * 1 1 16.5

p. military service recruiter 806 1 2 4 14 828 * 2- 2 15

q. a clergyman 801 * 2 2 15.5 826 * 1 1 16.5

.* Less than one percent

I For computation of this score see page 15.
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with educational decisions, but that they were also more likely to have
received such help from a greater number of sources. For example, while
approximately one-half of the students reported receiving educational help
from their families, other relatives and friends, and high school and VTAE
counselors, occupational planning assistance was reported to be received
only from family members and other relatives and friends by a similar
percentage of students.

Fam

Higt

OthE

Voc

Ct

Higt

Some

Sonic

sc

Table 26

COMPARISON OF RESOURCE PERSONNEL PERCEIVED AS MOST HELPFUL
IN CAREER PLANNING BY CURRENT VTAE SCHOOL STUDENTS

Educational Planning
% indicating
quite a lo t

or some help

Occupational Planning_
% indicating
quite a lot
or some held

esources Helpfulness
I

Index'
Helpfulness

Index'

ly members 95 68 80 57
school counselors 70 54 29 23

r relatives/friends 64 51 64 49
tional-technical
,unselors 62 48 24 19
school teachers 40 34 25 20

one working there -- -- 52 38
one attending
hool there 32 27 -- --

1 For computation of this score see page 15.

In addition, the sample was Trovided ulth the opportunity to indicate
any other sources of help. The responnes often indicated that the stu-
dents considered themselie- as the onus who helped in their planning. They
considered themselves as Lhe valuable resource of help in this aspect of
their careers. The remainder of the comments stated that the Veterans
Administration, fellow employees, the WIN program, community organizations,
physicians, etc., provided help with future planning. The range of comments
indicated that numerous sources served as resources for educational plan-
ning. The following list provides a summary of the comments and their
frequency

1. Myself (5)
2. Veterans AdminisCration andNA counselors (3)
3. Social Services Department--Work Incentive Program (2)
4. Fellow employees (2)
5. Community Aid Program (1)
6. Goodwill Industries (1)
7. Physician (1)
8. Director of school of nursing (1)

The sources of help listed in the question pertaining to occupational
planning incorporated a majority of the comments. The responses revealed
divergent sources of aid. "Myself" was the most frequent answer. The
students indicated that only their searching and perseverance enabled them
to find information for their future careers. Other main resources were
the Veterans Administration and their programs, people presently in their
future occupational fields and newspaper ads. The three areas demonstrated
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that sources of help are In various locales that people may or may not

consider as resources. The following List contains the responses and

their frequency of response.

1. Myself (10)
2. Someone working in my occupational field (3)

3. Newspaper ads (2)

4. Veterans Administration and its outreach program (1)

5. WIN program (1)
6. State legislators (1)
7. Physicians (1)
8. Advertising concerning jobs and their availability for future

years (1)

Roadblocks to educational and occupational placement for current

VTAE students. Lists of various roadblocks to college or training were

'presented to the current VTAE students. The sample indicated whether or

not they had experienced the listed problems by designating a "yes" or

a "no." Major problems and the indicated "yes" percentages were as

follows:

1. I didn't know what schools or training programs I would*like (52%)

2. I didn't know if I could meet the school or training qualifica-

tions (30%)
3. I couldn't afford to enter the program or school (16%)

4. I would have had to move to attend a school or training program

(16%)

5. I didn't know where to apply for school or training programs (13%)

The sample also commented on any additional roadblocks they encountered.
The range of comments was wide, extending from basic program choice to

distance from school. The comments generally reflected difficulties in
decisions concerning appropriate programs and the length of the waiting

lists. The lack of a definite educational goal hindered many people in

their educational endeavors. Specific ideas relating to programs and

subsequent occupational roles were deficient in career goals. The prob-

lem of waiting lists presented students with obstacles in achieving their

career goals. Several respondents indicated trouble in locating housing,

home - work - school time schedule conflicts, and insufficient counseling.

In addition, basic problems of working, having a family and going to school

created a burden for certain students. Inadequate information and poor

communication between school officials and students regarding programs
and registration material were cited by other students. Additionally,

many responses discussed unique situations.

Concerning roadblocks to suitable job placement the current VTAE
students anticipated the following major areas with the percentage of

those who responded "yes" appearing in parantheses:

1. The employer will want someone experienced (53%)

2. There may be no openings in the jobs I've been trained for (40%)

3. The job won't pay enough (36%)

4. I won't know what types of jobs I'd like to do (31%)

5. I- won't know where to look for work (27%)

6. I might not be qualified for the job (26%)

The major roadblocks dealt primarily with experience, qualifications, and

career decisions. The rising rate of unemployment at the time of testing
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concerned the students to a considerable degree. In addition, comments
were recorded regardir.g problems in securing job placement. The "tight"
job market reflected the immediate concern of many students. One indi-
vidual even referred to the effects of supply and demand which summarizes
the responses in this category quite appropriately. The next category
of responses related to such personal characteristics as age, physical
health, and personality characteristics. Some older students felt their
ages would hinder job placement. The state of health has caused problems
for students with chronic illnesses that will persist in the future.
Personalities of employees have interfered with their job functioning.
The diversity of problems mentioned by students is characterized by the
following list of comments:

1. Job market and job availability (19)
2. Age (5)
3. Physical health (3)
4. Personality problems (3)
5. Varied work schedules (2)
6. Suitable job atmosphere (1)
7. Former alcoholic (1)
8. Offender history (1)
9. Overqualified for jobs (1)

10. Being pregnant (1)
11. Foreigner with speech accent (1)
12. Differences in two and three year nursing programs may lead to

difficulties in job qualifications (1)
13. Religion--can't work Friday evening and Saturday (1)
14. Being out of job market for ten years (1)
15. Physical attributes, height (1)

Comparison of the two sets of data suggested a great deal of concern
about job planning. The students experienced problems related to insuf-
ficient information and ba....c decision-making concerns that have affected
future planning. Their jib planning concerns centered upon lack of ex-
perience, limited job openings, low wages and limited job orientation and
awareness. High rates of unemployment caused concern for the students.
Furthermore, knowledge of the job market and processes inherent in career
planning are deficient. Anticipation of problems can be used as informa-
tion especially when experience has indicated their occurrence.

Participation by current VTAE students in various guidance services
and the relative importance they attach to these services. The current
VTAE students were presented a list of guidance services and asked to
indicate 'their level of participation in these services. Table 27 presents
the percentages of students who reported receiving these services. The
list of services represented the guidance functions of appraisal, counsel-
ing, informational, planning and preparation, follow-up and placement.
Students indicated greatest participation in aptitude and achievement
tests, use of materials about occupations or training programs, talking
to parents about job or school plans, and training for a specific occupa-
tion. Approximately 60 to 80 percent of the sample indicated their par-
ticipation in these services. Approximately one-half of the students also
participated in or received personality evaluations, information about
job openings and career information from course work.

Relating the level of participation to roadblocks anticipated in
which experience and qualifications were the most notable, training for
a specific job was mentioned by 61 percent but work experience was an
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Table 27

SERVICES RECEIVED BY CURRENT VTAE STUDENTS AND THE IMPORTANCE THEY
ATTACH TO THESE SERVICES IN TERMS OF OCCUPATIONAL PLANNING AND PLACEMENT

51

Placement Service or Activity
Percent

Receiving
Service

Rank
Order

Importance
Index*

Rank
Order

a. Aptitude tests 83 1 92 18

b. Achievement tests ,

c. Personality evaluations
74.

51

2

6

87

95

19

17

d. Job tryouts or work experiences 37 12.5 118 7

e. Job interest inventories
f. Written materials about occupations or:

28 20 75 20

training programs 66 3 108 11

g. Career days, job fairs 34 15 68 22

h. Courses on occupations 31 17.5 102 14.5
i. Field trips to schools/employment agencies 36 14 72 21

j. Employment Service job bank 8 24 43 25

k. Infiirmation about job openings 45 7 124 4

1. Career information from courses taken
m. Help with exploring & evaluating further

educational goals
n. Help with exploring and evaluating

employment goals
o. Help with resolving personal problems

relating to further education/work plans
p. Help with talking to parents about job or

school plans
q. Training for interviewing or applying

for a job

44

42

31

30

62

43

8

10

17.5

19

4

9

112

121

119

112-

102

132

8.5

5

6

8.5

14.5

2

r. Training in how to get along on the job 37 12.5 126 3

s. Training for a specific occupation
t. Assistance in making application to

college or training programs

61

32

5

16

149

104

1

13

u. Assistance in locating a specific job
v. Assistance by encouraging an employer to

hire you
w. Assistance by working out special arrange-

ments by explaining your special needs to
an'employer

40

31

17

11

17.5

22

111

45

56

10

24

'23

x.'Contact to discuss problems about your job
y. Contact to determine your satisfaction

with the school program

15

23

23

21

101

106

16

12

* For explanation of calculation, see page 15.

activity of only 37 percent. This indicated that occupational training was
developed but work experience was not. SLudents listed lack of knowledge
of their vocational interest and job openings as roadblocks but their par-
ticipation in them was limited, i.e. job interest inventories, 28 percent;
exploring and evaluating employment goals, 31 percent; and information
about job openings, 45 percent. The problem of where to look for work was
anticipated by 27 percent but participation in the Wisconsin State
Employment Service job bank involved only 8 percent. The activities in
which the students participated did not reflect the occupational problems

they anticipated.
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In conjunction with these services the students rated their level of
importance in regard to occupational planning and placement. These data
are presented in Table 27. Twenty-one of the 25 categories have "very
important" plus "somewhat important" percentages of 80 percent and larger.
The students greatly valued these services and activities. Regarding the
importance index the students listed their preferences as follows:

I. Training for specific occupations
2. Training for interviewing or applying for a job
3. Training in how to get along on the job
4. Information about job openings
5. Help with exploring and evaluating educational goals
6. Help with exploring and evaluating employment goals
7. Job tryouts or work experiences
8. Career information from courses
9. Help with resolving personal problems

10. Help in locating a specific job

Analysis of these data demonstrated the concern for occupational training
and job entry. Concern for self and vocational exploration was established
as well as occupational information.

Further suggestions were recorded by students in regard to job place-
ment or educational placement of students. A majority of the comments cen-
tered on a unified system of accurate up-to-date occupational information
and its effective communication to students. The students desired "better"
informaiton of the current job trends and openings. The respondents felt
a void existed in this area as well as its dispersal by "qualified" per-
sonnel. Another category of interest was communications between industry
and schools. Improvement of the employers' relations with the schools and
their programs would create a more informed occupational community. A
majority of thu other responses concerned the improvement of counselor
education, placement information and job information such as wages, at-
mosphere, etc. The students wanted an overall view of the work world.
These same students further saw a need for more tests, (aptitude, achieve-
ment, personality evaluations, interest inventories, etc.) to survey their
abilities and assess them as they apply to future occupations. Job hiring
practices were accused of false representation and even hiring of relatives
was considered to be undesirable. The following list surveys the comments
concerning desired improve.lents with their respective frequencies.

I. Survey of jobs available and those still in demand should be
available to students (13)

2. More people, i.e. counselors, available to answer questions on
education (10)

3. Bigger interest by potential employers in the school programs
and graduates (10)

4. Contacts with students periodically to aid in appropriateness
of choices (8)

5. More informed placement people, especially counselors (8)
6. More information about jobs, atmospheres, etc. (6)

7. More aptitude tests, achieygment tests, personality evaluations,
exploring and evaluating further educational goals, training for
a specific occupation (4)

8. Financial aid easier to obtain and various types (3)
9. Preparation for a life-long job and job performance (2)

10. Information on qualification requirements for jobs (2)
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II. Discard outdated material, and educate counselors (2)
12. Baby-sitting services (2)
13. Applications and interviews available often through final

semester (2)
14. More unified information system (2)
15. Bettei information from job catalogs, promotions, etc., i.e.

more specific information (2)
16. Encourage students to contact counselors so they can be helped

in the right direction (2).

With these 'dace a comparison of the rank order of the services and
activities was possible. The rank order of the importance index to a
large extent deviated from the rank order of the percent receiving service.
Appraisal services were regarded as comparatively unimportant, but commanded
a high level of participation. Informational activities retained some
similar aspects except for greater importance placed on job openings and
less importance upon career days. Counseling activities.showed a marked
increase in importance as compared to participation. Furthermore, the
students felt that discussion with parents about plans was less important.
Planning and preparation showed an increase in importance whereas place-
ment maintained a less important role. Contact to discuss job problems
and satisfaction with school program increased in importance but still
were in the middle of the rankings.

Attitudes toward school's responsibilit3 for placement. Two specific
questions requiring a "yes" or a "no" answer attempted to ascertain the
high school's responsibility for placement. Ninety-one percent stated
that they believed in the teaching of job-finding skills and how to get
along on the job. Comments on placement indicated the desire for courses
in careers and vocational information to further emphasize the interest
of the present sample. The second question involved the school's respon-
sibility for placement in school training programs or in the job market.
Only 40 percent responded "yes" to the belief in this aspect. In other
words the VTAE students wanted high school occupational programs but they
were divided as to the school's direct responsibility for post-high school
placement.

Summary. The current VTAE students indicated that family members,
other relatives and friends were the most helpful in educational and
occupational planning with high school and vocational counselors helping
in these respects. People either in schools or in current jobs have also
aided these students. Lack of training, insufficient job information and
indecision concerning career goals were roadblocks to educational place-
ment. Similar factors related to anticipated job placement roadblocks.
The sample indicated their participation in guidance services and activi-
ties with the major emphasis upon appraisal, job training and career dis-
cussions with parents. The importance index described the students'
favorable attitudes toward guidance activities. A majority of the services
were described as very important, especially job planning and preparation.
The participation level differed considerably with the "valued" activities.
Comments to the various questions reiterated the questionnaire's listings
but also added dimensions to the areas of concern. Student's desirability
for additional career courses, information and aid with decision-making
were repeatedly enumerated. The population has been participating in
vocational programs but requested further job-related information such as
that concerning job openings, job possibilities, and training in specific
occupations.
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Analysis of Responses of Former VTAE Students

Description of the respondents. The former VTAE students who re-
sponded to the questionnaire presented the following characteristics.

Approximately 2,2 percent previously attended Fox Valley, 56 percent
attended Gateway, and 12 percent attended Southwest Wisconsin.

In this sample, 34 percent attended a small high school, 24 percent
a medium one, and 36 percent a large high school.

Ninety percent classified their racial background as white.

Males represented 63 percent and females 37 percent.

The age was distributed as follows: less than 20 years of age, three
percent; 20-29 years of age, 71 percent; 30-44 years of age, 20 percent;
and older than 44 years, 6 percent.

One-half of the former students were married and one-half were single.

When asked to indicate the highest grade completed, the former VTAE
sample presented the following breakdown:

4% - 11 years or less 19% - 13 years
32% - 12 years 45% - 14'years.or more

Previous high school grade point was described by 44 percent as A or B,
and by 56 percent as C or below.

Eight percent indicated they had taken a vocational or trade preparation
course in high school, mainly referring to office occupations and
industrial arts.

Seventy-two percent stated that they had work experience during high
school. This information was classified by type and variety of
experience:

Percent of all

respondents Type of experience
8.8

4.1
4.4

49.5
22.4

Occasional jobs, such as mowing lawns
During the school day (work-study)

Cooperative work experience as part of school program
Steady job, after school
Summer job

In addition, 57.4 percent stated experience in one of these categories,
11.9 percent in two categories, and 2.7 percent in at least three.

Regarding their first employment, 25 percent indicated they continued
on jobs held during high schodl. Twenty-four percent applied and inter-
viewed in order to receive their first job. Fourteen percent were told
about the job'opening by other relatives or friends. Thirteen percent
discovered their jobs in the want ads and 9 percent had interviews and
submitted applications.

The population at present revealed the following profile:

3.6% full-time homemakers
74.0% working full-time
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10.2% working part-time
7.1% unemployed but seeking work
2.2% unemployed not seeking work

Concerning educational activities, 74.5 percent are not in school,
9.7 percent alt:. full-time and 15.6 percent are part-time students.

Pertaining to the segment enrolled in school,tappr9ximately two-thirds
are in a VTAE school and one-third attend a university.

Fifty-five percent of the respondents are employed in occupations or
related areas of training. Six percent reported employment in unrelated
fields and eight percent decided to withdraw from their field of training.

Approximately 46 percent or 411 of the former VTAE students returned
properly completed questionnaires. To determine the representativeness of
this sample, 40 nonrespondents were randomly selected. Thirty-eight were
subsequently located and contacted by telephone. Selected questions from
the original questionnaire were used. The comparison of the demographic
characteristics is summarized in Table 28. The chi-square statistical
test was used to identify significant differences between the respondent
and nonrespondent groups.

Table 28

COMPARISON OF SELECTED CHARACTERISTICS OF NONRESPONDENTS
AND RESPONDENTS IN THE .FORMER VTAE.SAMPLE

Characteristic
Percentage of
Respondents

N=411

Percentage of
Nonrespondents

N=38

Chi-

Square
Value

Degrees

of

Freedom

Age
'29 years and under

30 years and over

Race

White
Nonwhite

Marital status
Married
Single

Sex

Male
Female

Occupational status
Working full-time
Working part-time
Other

Post-secondary education
Enrolled in post-

secondary education
Not enrolled

74

26

90

9

49

50

63

37

74

10

16

25

75

87

13

94

6

45

55

71

29

87

3

10

11

89

3.0817

0.6527

0.3022

1.4300

8.3424*

4.1577*

1

1

1

2

1

* Significant at 0.05 level
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Significant differences were found in occupational status and post-
secondary educational status at the 0.05 level. Significantly more former
VTAE students were working full-time than indicated in the respondent
group. Evidence suggested that the sample of 411 were working less and
subsequently, a larger number were enrolled in school than was indicative
of the nonrespon,:ents. Educational and occupational status and their
relation to responses are outlined in a succeeding section.

The group of 38 were also asked questions re:evant to sources of
help with college or training. The sample provi,..d insufficient informa-
tion due to the limited number of responses concerning sources of aid.
These distributions, consequently, did not permit valid statistical analysis.

The sample further responded to questions concerning roadblocks to
job placement. Table 29 provides a summary of the data analyses.

Table 29

COMPARISON OF THE ROADBLOCKS TO JOB PLACEMENT ENCOUNTERED BY THE
RESPONDENTS AND NONRESPONDENTS IN THE FORMER VTAE SAMPLE

Road

1 didn'
I cou

I didn'

to do

I had p

Lions

I didn'

work
I would
a job

docks to Job Placement

Percent of
Respondents
Encountering
Roadblock

N=411

Percent of
Nonrespondents
Encountering
Roadblock

N=38

Chi-
Square
Value

Degrees
of

Freedom

. know what types of jobs

.d do 25 21 0.8052 1

. know what jobs I'd like
40 39 0.4069 1

'oblems with job applica-
and interviews 12 5 2.0560 1

: know where to look for
18 8 3.0903 1

have had to move to find
and I didn't want to 11 13 0.0415 1

The significance level of 0.05 was utilized and indicated no significant
differences in responses between the two groups.

To summarize the data from the nonrespondents, the apparent fact was
that the former students who are working and not enrolled in school are
underrepresented in the respondent group. The similarity in responses to
roadblocks suggested coincidence of factors for job placement. The re-
mainder of the demographic data presented similar and comparable character-
istics.

Sources of help used by former VTAE students. The former VTAE stu-
dents indicated the degree of helpLiness, i.e. quite a lot, some, no help,
and no contact, regarding a list of sources of help for educational and
occupational planning. Former VTAE students who had wanted to enroll in
a post-secondary educational or training program or who had actually en-
rolled rated the various sources for helpfulness in educational planning.
Likewise, the former students who were currently working or had attempted
to procure a job since high school were instructed to rate the amount of
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help received from the sources in occupational planning. Regarding the

sources of help, the unscored population remained in the range of six to

13 percent of the sample. Percentages for the sources of help that re-

ceived "quite a lot of help" or "some help" are listed in Table 30. The

helpfulness index was used as a further analysis measure.'

Table 30

DEGREE OF HELPFULNESS OF SELECTED RESOURCES AND PERSONS IN CAREER
PLANNING AND,PLACEMENT AS PERCEIVED BY FORMER VTAE STUDENTS

Educational
Planning

Occupational
Planning

Sources of Help

(1)
1.1

0
(1)

r0
0
o
a.
U)
a)g

00 CI
Or-I

H (1.)
1-1 .0
0
C) 4-1r4 0
ro0 -
.,-) -4..1

0

00
0ri
4-I
0
()rI
ro0
.,-)

04

r-I
x
(1)

'0
c

I-I

U)

r-I
X
a)

'0
0

)--',

W

00 Ia.
0 r-I

H (1)
4-I =
0
C.) 4-1H 0
'0
0
.,-)1.1.H

0

00

.H
4-I
0
C-)

ri
'0
0

04

W

0
m
'0
0
o
0.
m

(1) r-I (1) r-I U) $4 $.4 U) (1) r-I (1) r-I
4-1 00 00 (1.) (1.) (1) (1) (1.) 00 00 (1.) 4-1
o 0 0 0 .0 0 rt.:, b 0 0 0 0 .0 0

1.1 1.1 r-I 1-1 /4 r-I J .1J
/4 0 (1.1 0-

-(1.)
0 0 0 0 0 (1.1 0-

-(1.)
/4

(1.) (1.) 1-1 (1) 4.4 4.4 (1) .LJ (1) (1.)

.0 C.) H C.) E O. ..4 a 0. C.) rI C.) E .0
5z ki g

a.=
ki 5')a.= '8= c9g c9g '8= $(11 ga.: $(14) 5')

a.=
0z

a. high school counselor 385 14 41 71 2 7 21 3 15 365

b. high school teacher 378 7 32 46 5 8 19 3 13 369

c. high school placement officer

d. vocational-technical school
counselor

e. vocational-technical school
teacher

f. vocational-technical school
placement offiCer

'367

374

372

371

9

12

2

7

29

20

9

7

47

44

13

13.5

4

7

9

14

6

3

10

4

28

46

16

1

5

13

3

2

18

20

10

362

367

368

363

3. Wisconsin State Employment Service 372 2 7 11 10 '9 17 4 9 366

h. private employment agency 373 3 3 16.5 13 5 1 3 363

L. Division of Vocational
Rehabilitation 375 4 1 9 11.5 12 6 2 2 365

. professional associations and
trade unions 371 2 5 9 11.5 11 8 2 4 359

k. family members 382 17 4" 76 1 1 57 12 33 371

1. other relatvies or friends 378 12 38 62 3 2 55 13 29 368

m. someone attending school there 371 7 26 40 - - -

m. someone working in that job - - - - 40 11 18 366

n. previous or current employer 373 3 14 20 8 5 30 7 16 370

o. college recruiter 371 * 3 3 16.516.5 2 2 364

p. military service recruiter 371 1 5 7 13.516.5 2 * 2 363

q. a clergyman 366 4 4 15 15 3 * 3 361

* Less than one percent

For computation of this score see page 15. 69
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Pertaining to educational planning the former VTAE students rated
family members as most helpful in planning and placement. Fifty-nine
percent indicated some degree of help from this resource. High school
counselors .,ho were listed second in the rank order were perceived as
hetilful by 58 percent of the sample. Other relatives or friends were
indicated by 50 ,ercent, high school teachers by 39-percent, vocational-
tethnical school counselors by 38 percent, someone attending school there
by 33 percent, and vocational-technical school teachers by 32 percent.
The sample also provided additional comments pertaining.to sourcesof
help. The few additional comments were diversified. They ranged from
the Veterans Administration to "themselves." Other comments included
the WIN program and personal experience. The remainder of the comments
reinforced the previously listed categories.

The assistance former students received with occupational planning
was also examined. Again, family members were the major source of help
mentioned. Forty-five percent of the students considered family members
as helpful. Other relatives or friends were reported as helpful by 42
percent of,the students. Vocational-technical school teachers were rated
as helpful by 33 percent, someone working in that job by 29 percent,
previous or current employers by 23 percent, and vocational-technical
school counselors by 23 percent. Comments were solicited for additional
sources. The sources consisted of newspaper ads, the Veterans Administration,
WIN, Community Action, a psychiatrist, and "theAselves." These comments
outlined a range of possibilities for additic:Lal assistance..

The major resources in educational and occupational planning are listed
in Table 31. In comparison the percentages for educational planning were

Table 31

COMPARISON OF THE MAJOR RESOURCE PERSONNEL PERCEIVED AS MOST
HELPFUL IN CAREER PLANNING' BY FORMER VTAE STUDENTS

Educational Planning Occupational Planning_
Resource Personnel Helpfulness % Receiving Helpfulness % Receiving

Index* Help Index* Help

Family members 76 59 57 45
High school counselors 71 55 19 16
Other relatives/friends 62 50 55 42
Vocational-technical school

counselor 47 38 28 23
High school teacher 46 39 19 16
Vocational-rechnical school

teacher 44 32 46 33
Someone attending school

there 40 33 -- --
Someone working in that job -- -- 40 39
Previous/current employer 20 17 30 23

* For explanation of calculation, see page 15.

higher, the highest percentage being 59 percent, whereas those for occu-
pational planning were relatively lower, i.e. the highest percentage was
45 percent. Help in educational planning was significantly higher due to
the fact that 25 percent of the total sample are enrolled in some form of
school. The sources in the first 8 places of rank order are relatively
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the same but their positions are not, such as high school counselors whose
position changed from second to seventh. In educational planning family
and school resources nave given assistance whereas in occupational endeav-
ors a greater emphasis was conferred upon family members, and other rela-
tives and friends. The school resources were helpful in occupational
planning but to a lesser degree than family and friends. A related factor
in occupational planning and placement was information regarding their
first employment. Interviews, applications and want ads have aided these
former VTAE students. In addition) relatives or friends have provided
information.

To summarize the data, relatives and friends provided the greatest
aid to the sample in both educational and occupational planning. However
even these sources of help were mentioned as helpful by only about one-
half of the sample. School personnel were reported as helpful in educa-
tional planning by approximately one-third to one-half of the sample, but
noted as less helpful in occupational matters.

Roadblocks to educational and occupational placement encountered by
former VTAE students. A set of roadblocks or problems relating to post-
secondary education or training that the former VTAE students may have
encountered was presented. The sample indicated their experience of the
roadblocks by marking the "yes" column. The most frequent problems and
their percentages are presented in Table 32.

Table 32

ROADBLOCKS ENCOUNTERED BY FORMER VTAE SCHOOL STUDENTS
IN OBTAINING SUITABLE EDUCATIONAL PLACEMENT

1.

2.

3.

4.

5.

Roadblock % of Sample Reporting

"Encountered Problem"

L didn't know what schools
I'd like

i didn't know if I could
training qualifications
L couldn't afford to enter
L would have had to move to
or training program
I didn't know where
training programs

or training programs

meet the school or

the program/school
attend a school

to apply for school or

50

26

20

17

14

The majority of the former VTAE students indicated that they did not
know which school or training program they would like. Deficiencies in
decision-making processes relating to career goals were evident in this
aspect of educational placement. The sample indicated additional roadblocks
relating to informational aspects of qualifications, financial considera-
tions, relocation and lack of knowledge about applications. Informational
concerns were further evident in the major roadblocks listed. Additional
comments described family commitments which conflicted with class schedules.
Difficulties with the Veterans Administration and obtaining financial aid
also posed problems for the former students.

Further consideration was given to roadblocks experienced in suitable
job placement. A list of roadblocks was presented and the former VTAE
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students indicated their experiences with the various problems. Table 33
summarizes the data and the major roadblocks.

Table 33

ROP'BLOCKS ENCOUNTERED BY FORMER VTAE STUDENTS
IN LOCATING SUITABLE JOB PLACEMENT

Roadblock
% of Sample Reporting
"Encountered Problem"

1. I didn't'know what types of jobs I'd like to do
2. The employer wanted someone experienced
3. The job didn't pay enough
4. I didn't know what types of jobs I could do
5. There were no openings in the jobs I've been

trained for
6. I didn't know where to look for work

40
35

30

25

18

18

The most frequently indicated problem for these former students was diffi-
culty identifying jobs of interest to them. This was indicated as a prob-
lem by 40 percent of the sample. Lack of experience interfered with job
placement for 35 percent of the respondents. Insufficient wages hindered
30 percent. Insufficient ability level regarding job possibilities had
deterred 25 percent. of job openings and knowledge about them were
experienced by 18 percent respectively. The sample also provided comments
concerning job placement. The responses generally pertained to the job
market at the time of the study and the employer's attitude toward an
associate degree., Some former students listed working hours, poor place-
ment services and overqualification as roadblocks.

Comparison of the roadblock data suggested that the most frequent
problems ancount0-ed by former VTAE students concerned relating educa-
tional and occupational po*ssibilities to personal desires. The sample
indicated they experienced problems concerning which schools and job were
appropriate to theii careers. Lack of informational factors influenced
roadblocks to educational placement whereas inexperience and low wages
influenced occupational placement. Financial concerns and relocation
were evident in educational placement. The job market and insufficient:
knowledge of job openings further hindered job placement. In summary the
roadblocks can be listed as problems in the self-assessment, informational,
and financial areas.

Participation by former VTAE students in various guidance services
and the relative importance they attach to these services. The former
VTAE students were presented a list of guidance services and asked to
indicate their participation in these services with a "yes" or "no" re-
sponse. The percentages were rank-ordered and appear in Table 34. The
sample indicated their greatest participation in aptitude tests (81%),
training for spetific occupations (73%), achievement tests (72%), written
materials about careers (65%), information about job openings (60%), and
personality evaluations (58%). The least frequent services were job
placement follow-up contact and use of the Job Service job bank.

Besides participation level, the sample evaluated the importance
of the guidance services. The importance index was used to combine
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Table 34

SERVICES RECEIVED BY FORMER VTAE STUDENTS AND THE IMPORTANCE
THEY ATTACH TO THESE SERVICES IN TERMS OF THEIR CONTRIBUTION

TO OCCUPATIONAL PLANNING AND PLACEMENT

61

Placement Service or Activity
Percent
Receiving
Service

Rank
Order

Importance"

Index*
Rank
Order

a. Aptitude tests 81 1 99 17

b. Achievement tests 72 3 95 18

c. Personality evaluations 58 6 104 16

d. Job tryouts or work experiences 36 13 121 8.5
e. Job interest inventories 26 20.5 83 20
E. Written materials. about occupations or

training programs 65 4 116 10.5
g. Career days, job fairs 39 12 72 22

h. Courses on occupations 30 18 108 14

ki. Field trips to schools/employment agencies 35 14 77 21

j. Employment Service job bank 15 24 54 24

k. Information about job openings 60 5 140 2

1. Career information from courses taken
m. Help with exploring/evaluating further

educational goals
n. Help with exploring and evaluating

employment goals
o. Help with resolving. personal problems re-

lating to further education or work plans
p. Help with talking to parents about job

or school plans

q. Training for interviewing or applying for
a Sob .

48

34

32

26

53

49

9

15

17

20.5

7

8

113

127

125

116

94

135

13

5.5

7

10.5

19

4

r. Training in how to get along on the job 40 11 134 3

s. Training for a specific occupation
t. Assistance in, making application to

college or training programs

73

33

2

16

157

106

1

15

u. Assistance in locating a specific job
v. Assistance by encouraging an employer to

hire you
w. Assistance by working out special

arrangements by explaining your special
.needs to an employer

x. Contact to discuss problems about your
job

y. Contact to determine your satisfaction
with the school program

44

29

16

19

41

10

19

23

22

25

127

45

57

114

121

5.5

25

23

12

8,5

* For explanation of calculation, see page 15.

the percentages of student responses into a unitary score for the purposes
of comparison. On the basis of these calculations, the former students
apparently considered the most important guidance services to be:

1. Training for a specific occupation
2. information about job openings
1. Training in how to get along, on the job
4. Training for interviewing/applying for a job
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5. Exploring and evaluating educational goals
6. Locating a .specific job
7. Exploring and evaluating employment goals

Job tryouts or work experiences
9. Determining satisfaction with school program

10. Written materials on careers
11. Help with resolving personal problems

The responses centered upon training for specific occupations, methods to
obtain and maintain jobs, career exploration and information, and- follow-
up services. These responses stressed the importance of occupational
planning and placement. The students desired skills and knowledge to have
job market attractiveness.

Analyzing the data on participation and importance demonstrated an
inconsistency between the services received and the values attached to
these services. The "training for specific occupations" was the only as-
pect that remained consistently high in both participation and importance
indices. Information about job openings had been rated high in partici-
pation level, but even higher in importance by the sample. In general,
participation in the guidance services demonstrated a contrast to the
importance placed upon them by the former VTAE students.

Comments were solicited from the sample to obtain suggestions for
improving job placement or educational placement of students. The main
suggestion was improvement of educational and occupational placement through .

greater employer awareness and improved counseling systems. The following
lists the suggestions and their relative frequency in parentheses:

1. Improve job placement (15)
2. Improve educational placement (6)

3.
Information earlier in career process (4)
Better guidance system (4)

4. Information regarding realistic goals (3)
More staff for job placement (2)

5.
Offer training programs for jobs that are available in the area (2)
Be up-to-date with the employer's needs and wants (2)
Better vocational training (2)
Greater employer awareness of technical school programs (1)
Lengthen vocational programs to refine skills (1)

6. Availability of financial aid for lower income persons (1)
Better high school training (1)
More late afternoon classes (1)

Attitudes toward school's responsibility for job preparation and
placement. Questions were asked pertaining to the school's responsibility
for job preparation and placement. Ninety percent believed that the high
school should teach job-finding skills and job orientation skills, but
only 33 percent believed that the high school should guarantee placement
through various services. The sample indicated their desire for training
and preparation but they did not feel that it was the school's responsi-
bility for placement. Placement services should be provided for student
use but voluntarily used by the students.

Summarx. Analysis of data suggested that various factors influenced
the respondents. Family and friends were influential in both aspects of
career planning, and school personnel were additionally helpful with
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educational matters. The uniqueness of the population indicated their

preference for vocational training. Roadblocks were related to career

planning and informational services. The former VTAE students desired aid

in these respects. The participation level in most guidance activities

did not coincide with the importance index. Furthermore, the population
viewed vocational training, information and appraisal of abilities as more

important than their level of participation. The sample wanted skills in

vocational roles with information about occupational possibilities. As a

result, placement remained secondary to education, training, and informa-

tional aspects.

Comparison of Responses of Current and Former VTAE Students

Comparison of descriptive statistics. The census-type data, or
sample characteristics, were analyzed to determine the comparability of

the two populations. Eight identifiable variables were used: VTAE dis-
trict, sex, race, marital status, age, grade level achieved, occupational
status, and reported grade average. Table 35 summarizes the percentages

of respondents regarding each variable.

Table 35

COMPARISON OF CURRENT AND FORMER VTAE STUDENTS
ALONG SELECTED DEMOGRAPHIC CHARACTERISTICS

Characteristic
% of Current
VTAE Sample

N2:907

% of Former
VTAE Sample

N2:411

VTAE District:
Gateway 59 56
Fox Valley 30 32

Southwestern Wisc. 11 12

Sex: Male 48 62

Female 50 38

Race: White 88 90
Nonwhite 11 10

Marital status:
Single 71' 49
Married 28 50

Age: Less than 20 43 3

20-29 r 41 71
30-44 13 20
45 and over 3 6

Grade level achieved:
13th and below 91 54
14th and above 8' 46

Occupational status:
Working full-time 19 74

Working part-time 33 10
Other 46 15

Reported grade-average:
A or B 42

C or below 57 53

7J



64 VTAE DATA ANALYSES

The comparability of the two samples was examined through use of the
chi-square technique. Certain variables were selected to determine sig-
nificance and are presented in Table 36.

Table 36

RESULTS OF CHI-SQUARE ANALYSES FOR SELECTED DEMOGRAPHIC
VARIABLES OF CURRENT AND FORMER VTAE STUDENTS

Variable Chi-Square Value Degrees of Freedom

VTAE district 0.9315 2

Sex 22.2300* 1

Race 0.6487 1

Reported grade average 0.0132 1

* Significant at 0.05 level

The remainder of the variables were not statistically analyzed. The
variables of marital status, age, grade level achieved, and occupational
status varied for the two samples. The nature of former VTAE students
indicated an older, married, employed, more educated population. These
facts are evident in the percentages as compared to those of the current
VTAE students.

The statistical analysis indicated a significant difference in sex.
The variables of VTAE district, race, and reported grade average exhibited
no significant difference at the 0.05 level. In summary, the variables
of sex, age, marital status, grade level achieved and occupational status
showed differences whereas the remaining variables were comparable. The
influence of these variables are elaborated and discussed in a later
section.

A comparison of sources of help and services received by current and
former VTAE students The sources of help relied upon the current and
former VTAE students in their career planning are compared in Tables 37
and 38.

Table 37

INDICES OF HELPFULNESS ACHIEVED BY MAJOR RESOURCE
PERSONNEL IN EDUCATIONAL PLANNING

Resource Personnel

Educational
Helpfulness

Planning
Index*

Current
Students

Former
Students

Family members 95 76

High school codnselors 70 71

Other relatives or friends 64 62

Vocational-technical school
counselors 62 47

High school teachers 40 46
Previous or current employers 14 69

* For explanation of calculation, see page 15
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Regarding educational planning, the respondents remained fairly consistent
in their ranking of sources of help. The only major discrepancy was that
the former VTAE students ranked "previous or current employer" as third
most helpful whereas the current population ranked it eighth on the list.
The major sources of help included family members, high school counselors,
other relatives or friends, vocational-technical counselors, and high
school teachers.

Table 38

INDICES OF HELPFULNESS ASCRIBED TO MAJOR RESOURCE
PERSONNEL IN OCCUPATIONAL PLANNING FROM VTAE STUDENTS

Resource Personnel
Occupations 1 Plannin g

Current Students Former Students
Index Ranking Index Rankin g

Family members 80 1 57 1

Other relatives or friends 64 2 55 2

Someone working in that job 52 3 40 4

High school counselors 29 4 21 7

High school teachers 17 8 46 3

Previous or current employers 22 7 30 5

In occupational planning, the rankings were not as consistent as in
educational planning. The two major categories of family members and other
friends or relatives were identified by current and former VTAE students.
The sequence following these two categories diverged according to the
orientation of the populations. Table 38 provides the indices plus the
rank order. The major categories were consistent but their ordering had
been affected. The former VTAE student population had a greater propor-
tion of its members in the working force which provided evidence for the
upward shift in vocational-technical teachers, employees and employers.
The current VTAE student sample had been more affected by school resources.
The orientation of the present VTAE students indicated their greater utili-
zation of the resources available than the former VTAE sample.

The two samples were compared pertaining to guidance services received.
Table 39 presents the percentages and rank orders for guidance services.
The major categories listed were aptitude tests, achievement tests, written
materials about careers, training for specific occupations, personality
evaluations and information about job openings. The relative percentages
remained fairly consistent to indicate similar proportional participation
in these services. Appraisal services dominated the services received by
both groups.
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Table 39

COMPARISON OF THE GUIDANCE SERVICES RECEIVED
BY CURRENT AND FORMER VTAE STUDENTS

Placement Service or Activity

Current Students Former Stu dents
Percent

Receiving
Service

Rank
Order

Percent

Receiving
Service

Rank

Order

a. Aptitude tests 83 1 81 1
b. Achievement tests 74 2 72 3
c. Personality evaluations -51 -6 58 6
d. Job tryouts or work experiences 37 12.5 36 13
e. Job interest inventories
f. Written materials about occupations or

training programs

28

66

20

3

26

65

20.5

4
g. Career days, job fairs 34 15 39 12
h. Courses on occupations
i. Field trips to schools/employment

agencies

31

36

17.5

14

30

35

18

14
j. Employment Service job bank 8 24 15 24
k. Information about job openings 45 7 60 5
I. Career information from courses taken
m. Help with exploring/evaluating further

educational goals
n. Help with exploring and evaluating

employment goals
o. Help with resolving personal problems

relating to further education or work
plans

p. Help with talking to parents about job
or school plans

q. Training for interviewing or applying
for a job

44

42

31

30

62

43

8

10

17.5

19

4

9

48

34

32

26.

53

49

9

15

17

20.5

7

8
r. Training in how to get along on the job 37 12.5 40 11
s. Training for a specific occupation
t. Assistance in making applicition to

college or training programs

61

.32

5

16

73

33

2

16
u. Assistance in locating a specific job
v. Assistance by encouraging an employer

to hire you

w. Assistance by working out special
arrangements by explaining your special
needs to an employer

x. Contact to discuss problems about your
job

y. Contact to determine your satisfaction
with the school program

40

31

17

15'

23

11

17.5

22

23

21

44

29

16

19

41

10

19

23

22

25

Roadblocks to suitable educational or occupational placement. Analy-
sis of the data demonstrated some diversity in the response trends of the
samples regarding roadblocks to suitable educational or occupational place-
ment. Tables 40 and 41 provide the data which include percentages and
rank orders. The major roadblocks experienced in educational placement
were similar for current and former VTAE students. The list included: not
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Table 40

COMPARISON OF ROADBLOCKS TO EDUCATIONAL PLACEMENT
ANTICIPATED AND ENCOUNTERED BY CURRENT AND FORMER VTAE STUDENTS

Roadblocks to College or Training

a. Not knowing if able 'to meet the
school or training qualifications

b. Not knowing what schools or _-
training programs would like

c. Having problems with school or
training applications, entrance
exams or interviews

d. Not knowing where to apply for
school or training programs

e. Having to move to attend a school
or training program

f. Not having transportation to the
school or training program

g. Not being accepted to a School or
training program

h. The school or training program no
longer accepting applications

i. Not being able to meet the educa-
tional requirements to enter the
school or training program

j. Family not wanting person to enter
the school or training program

k. Not being accepted into a school or
training program because of race

1. Not being accepted into a school or
training program because of sex

m. Not being accepted into a school or
training program because of a
handicap

n. After seeing the school or training
program, not liking it

o. Not being able to afford to enter
the program or school

p. Not having a high school diploma
q. Not being able to enroll in the

school or training program because
not able to find anyone to care
for children.

* Less than one percent

67

Current Students Former Students
Percent

Anticipating
Roadblock
N5*860

Rank
Order

Percent
Encountering

Roadblock
Nm.389

Rank
Order

- 26 2 30 2

50 1 52 1

6 7 9 9.5

14 13

17 3.5 16 4

10 . 6 12 6

2 11.5 4 14

6 10 5 9.5

4 11.5 4 11.5

7 13 3 8

* 15 * 16.5

* 16 * 16.5

1 14 1 15

9 8 8 7

20 3.5 16 3

4 9 6 11.5

3 11.5 4 13
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Table 41

COMPARISON OF ROADBLOCKS TO OCCUPATIONAL PLACEMENT ANTICIPATED BY CURRENT
VTAE STUDENTS ANnACTUALLY'ENCOUNTERED BY FORMER VTAE STUDENTS

Roadblocks to Job Placement

a. Not knowing what types of jobs able
to do

b. Not knowing what type's of jobs like
to do

c. Having problems with job applica-
tions and interviews

d. Not knowing where to look for work
e. Having to move to find a job and

not wanting to
f. Not having transportation to a job
g. Not being qualified for the job
h. Job not paying enough
i.-Employer wanting someone experienced
j. Being too young for the job
k. Family not wanting person to take

the job
1. Employers not hiring because of race
m. Employers-not hiring because of sex
n. Employers not hiring because of a

handicap
o. Not liking the employer's attitude
p. Dress and appearance being

inappropriate
q. Hair cut or beard being a problem
r. No openings in jobs trained for
s. Not having a high school diploma
t. Not being able to take the job

because not able to find anyone to
care for children

Current Students Former Students
Percent

Anticipating
Roadblock
11:-.*850

Rank
Order

Percent
Encountering
Roadblock
N1.4368

Rank
Order

18 7.5 25 4

31. 4 40' 1

16 9.5 12 8

27 5 18 5.5

14 11 1] 9

12 13.5 7 12

26 6 16 7

36 3 30 3

53 1 35 2

18 7.5 10 10

3 19 3 14.5
3 19 1 20

4 16 2 17.5

4 16 2 17.5
13 12 9 11

12 13.5 2 17.5
16 9.5 6 13

40 2 18 5.5
4 16 3 14.5

3 19 2 17.5

knowing if I could meet qualifications, knowing what schools I would like,
knowing where to apply, having to move to attend, and not being able to
afford to enter the program or sch^ol. Percentages were also comparable
between groups. As a result the two samples have experienced similar
problems in this regard.

Referring to the occupational placement roadblocks the major cate-
gories of inability to meet experience requirements, low pay, not knowing
where to look for mork, and no openings in jobs related to training were
similar for the two samples. The major discrepancy existed with "not
knowing what types of jobs I can do" where current students ranked it in
the seventh position and the former students placed it in the fourth posi-
tion. The percentages did not demonstrate a consistent pattern for analysis.

The roadblocks that were experienced are envisioned as problems in
occupational placement. The experienced roadblocks can be categorized into
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career decision-making, self-assessment; inforMational aspects, financial

concerns, and relocation problems. Aiding the populations in these areas

would alleviate the future problems of career goals and objectives to a

great extent.

Attitudes Luward guidance process and placement. Attitudes concern-

ing the importance attached to various guidance services were surveyed.

Table 42 presents the services and their rank orders of importance for

analysis. The area of planning and preparation which included training

Table 42

COMPARISON OF THE IMPORTANCE ATTACHED TO THE VARIOUS GUIDANCE

SERVICES BY CURRENT AND FORMER VTAE STUDENTS

Placement Service or Activity

a. Aptitude tests
b. Achievement tests
c. Personality evaluations
d. Job tryouts or work experiences
e. Job interest inventories
f. Written materials about occupations or

training programs
g. Career days, job fairs
h. Courses on occupations
i. Field trips to schools/employMent agencies
j. Employment Service job bank
k. Information about job openings
1. Career information from courses taken
m. Help with exploring/evaluating further

educational goals
n. Help with exploring and evaluating employment

goals

o. Help with resolving personal problems relating

to further education or work plans

p. Help with talking to parents about job or

school plans
q. Training for interviewing/applying for a job

r. Training in how to get along on the job
s. Training for a specific occupation
t. Assistance in making application to college

or training programs
u. Assistance in locating a specific job

v. Assistance by encouraging an employer to
hire you

w. Assistance by working out special arrangements
by explaining your special needs to an employer

x. Contact to discuss problems about your job

y. Contact to determine your satisfaction with

the school program

Rank Order
of 7mportance

-Current
Students

Rank Order
of Importance

-Former
Students

18

19
17

7

20

11

22

14.5

21

25

4

8.5

5

6

8.5

17

18

16

8.5

20

10.5
22

14

21

24

2

13

5.5

7

10.5

14.5 19

2 4

3 3

1 1

13 15

10 5.5

24 25

23 23

16 12

12 8.5
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for interviewing, applying, training in how to get along on the job, and
training for a specific occupation were major services that both samples
rated as significantly important. The area of counseling, specifically
exploring and evaluating educational goals, was emphasized by current and
former VTAE students as was the informational aspect of job openings. In
these areas conSistency of responses was found. The major service that
demonstrated a marked discrepancy was in locating a specific job. The
former sample rated locating a specific job in fifth position whereas the
current sample placed it in the tenth position. Belief in teaching voca-
tional and occupational skills was demonstrated by 91 percent in each
sample. The belief in placement was indicated by 40 percent of the current
students and by only 33 percent of the former students. Thb-VTAE students
seemed to support the value of vocational skill training, but the mandatory
aspect of placement was not desirable.

In summary, the populations desired training for occupational roles
with job maintenance skills. Informational and counseling aspects would
allow satisfaction with future goals and work roles. Locating a specific
job was emphasized by the former students but not by the current VTAE
students. Training, counseling and information were desired by the
respondents.

Summary. The current and former VTAE students' responses to the
various questions were remarkably similar. Sources of help for both
groups were mainly the family and the school with outside agencies having
insignificant influence. Self-assessment, informational concerns and
financial aspects have affected the two samples and are anticipated in
the future. Past experiences have shown participation in appraisal activ-
ities with minimal involvement in planning and preparation services. The
current and former VTAE students have indicated the desire for training
and vocational preparation. The experiences of these people demonstrated
weaknesses and strengths in the previously discussed areas. With this
knowledge, steps can be taken to alleviate the problem areas and initiate
valued services.
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PART V

SURVEY OF PROVIDERS OF PLACEMENT SERVICES

Description or Provider Groups

The distribution of the 224 providers who returned completed ques-

tionnaires is presented in Table 43. Most of those returning completed 4

questionnaires wLreempLoied in school settings, primarily on the high

school level. These providers included teachers, counselors, and high

school principals.

Table 43

TYPES OF AGENCIES OR INDIVIDUALS SURVEYED AS PLACEMENT PROVIDERS

Employing Agency or Individual
Number
Surveyed

Percent
of Total

Public and private high schools

Public VTAE schools
Welfare programs
Community Action Programs

95

40

6

4

42.4
17.9
2.7

1.8

Wisconsin State Employment Service 33 14.7

Licensed Private Employment Agencies 17 7.6

Wisconsin Division of Vocational Rehabilitation 6 2.7

Other government programs or projects 9 4.0

Veterans Administration representatives 2 0.9

Temporary help agencies 11 4.9

Other informal providers 1 0.4

TOTAL 224 100.0

An analysis of the county of residence of those responding indicated

that the three counties appeared to be equally represented. (Table 44).

Table 44

COUNTY OF RESIDENCE FOR ALL PLACEMENT PROVIDERS SURVEYED

County Number of Providers Percent of Total

All counties 224 100

Grant 64 29

Racine 75 33

Winnebago 69 31

All others 16 7

Description of Placement Parameters

The providers were asked to describe their placements along several

characteristics. To determine the magnitude of their involvement in career

placement, the 0.oviders were asked to indicate the number of placements
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they made into jobs or further training during the previous year. As a

group, these providers made 9,536 placements during the previous year;
however 45 percent of t1,em indicated that they had placed less than 25
people during that time. A breakdown of the range and type of placements
made for each of the major provider groups appears in Table 45. Although

the range of reported placements included several high totals, such totals

were relatively Infrequent. In fact, only 21 percent of the providers
surveyed indicated that they placed over 100 persons during the previous

year. The great majority of these providers were employed by the Job

Service (formerly WSES).

Table 45

RANGE AND TYPES OF PLACEMENTS MADE BY
MAJOR PROVIDER GROUPS SURVEYED

Provider Group N

Smallest
number of
placements

made

Largest
number of
placements

made

Mear

place-
ments

Percent
into

further
training

.Percent

into

employment

High school
counselors 36 15 250 76.3 66.6 27.7

High school
teachers 53 , 1 75 17.4 33.2 66.4

VTAE personnel 34 2 750 68.0 20.3 70.1

Job Servici (WSES) 30 50 700 254.5 28.0 p7.0

Private employment
agencies 16 12 620 129.2 1.5 98.3

Community action
agencies 19 2 1227 149.1 43.9 46.1

DVR 6 20 130 80.0 61.5 38:2

Other 11 2 300 48.7 29.9 68.3

With the exception of high school counselors and rehabilitation coun-
selors, the other provider groups surveyed apparently directed more of their
efforts toward job placement rather than placement in further training.
Such an observation seems understandable for the private and public employ-
ment agencies and the vocational school personnel. The high school teachers'
orieqtation toward job placement can possibly be explained by the fact that
approximately 90 percent of those surveyed were employed as teachers of
vocational education courses. In contrast, the high school counselors were
directing most of their efforts toward the educationally-bound students.
In fact, fourteen of the counselors surveyed did not answer subsequent
questions related to job placement explaining they did not participate in
such activities. Conversely, only four of the counselors indicated that
they did not participate in educational placement activities.

The providers were also asked to delineate background information
on the individuals to whom they provided placement information (Table 46).
The data received regarding the ages of those being placed suggest that those
embarking on their first major career decision, the 20 years and under group,
were the main target of the school personnel's efforts. Virtually nn effort
was apparently made by the school personnel to provide placement assistance
to former students. In contrast, while the efforts of the other agencies
appeared to be directed more often toward those who were slightly older.
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:ble 46

BREAKDOWN OF PR,. WR ORODP PLACEMENTS BY AGE, SEX, AND RACE*

Provider Groin,

-1

High school counselor,
High school teachers
VTAE personnel
Job Service
Private employment
agencies

Community action agencies
DVR

Other

99.(
96.3

48.9

23.4

27.8

35.8
30,3

Age
,

.1u-.10 31-45

0.4 0.0

1.8 0.0
40.8 7.6

39.7 27.0

42.7

55,4

40.8
55.8

41.9

12.4

16.7

10.6

Sex Race

45+ male female white nonwhite

0.0 52.8 47.2 91.9 7.6

0.0 65.2 38.6 90.9 12.3

2.3 68.3 29.7 91.3 5.1

9.9 48.1 51.7 88.0 12.2

10.2 60.1 39.9 91.5 8.2

4.3 61.5 37.1 61.4 38.5

6.7 65.8 34.2 92.5 7.5

3.8 76.2 23.8 84.5 16.0

* Percentages do not total 100 ptrtent due to provider miscalculations

(those 21-30 years ot ag,), they also provided opportunities for, assis-

tance to school-aged youths. Jab Service personnel, who were noted to be

, the major purveyors of job placement assistance, indicated that almost

one-fourth of their placements were in the and : 20 age group. A detailed

analysis of the Job Service's activities by ,ge group is available in

Appendix A.

In all but one instance, males were reported as accounting for a larger

percentage of each of the provider groups' total placements. For high

school teachers, who were previously noted to be primarily vocational edu-

cation instructors, and VIAL school personnel, the ratio of male to female

placements was approxim,tely 2 to 1. Perhaps this reflects the tendency
of vocational educatioa courses to offer greater, training opportunities

for the "male-dominated" oc,upations such as agriculture, mechanics, in-

dustrial arts, etc. however, such an explanation is not available for the
disproportionate amount of malt., placement, provided through community action

programs which theoretically are seeking to equalize employment opportuni-

tieg for all citizens.

^

In contrast, Odic nonwhites represented less than eight percent of

the population in any of the areas surveyed, they frequently accounted for

a larger percent at the placements made by the various provider groups

surveyed. Community action agencies were particularly notable for their

efforts with ethnic minorities.'

In summary, the data received from providers suggest the following

conclusions:

1. Virtually no placement assistance was available from school

personnel for out -of- school youths.

2. Males accounted for the majority of placements made by the various
provider groups with the exception of the Job Service where the

placement data ref!ected population characteristics.

3. Ethnic minority group members often accounted for a greater per-
centage of the placements than their population representation

would suggest.
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The providers were also asked to evaluate the educational ability of
those being placed into jobs or further training. The data are presented

in Table 47.

Table 47

EDUCATIONAL ABILITY OF THOSE BEING PLACED BY VARIOUS PROVIDER GROUPS* 4

On a Job Into Further Training

Provider Group
Percent
above

avera:e

Percent
average

Percent
below

avera:e

Percent
above

avera:e

Percent
average

Percent

below
avera :e

High school counselors
High school teachers.
VTAE personnel
Job Service (WSES)
Private employment

agencies
Community action agencies
DVR
Other

13.8

39.0

38.3
18.0

51.6

9.6

16.7

25.8

43.4

45.7

47.4

56.5

45.0
73.9
49.2

39.6

27.2

14.4

10.2

25.5

3.4

22.3

17.5

25.0

37.0
51.5

29.1

19.1
, -

11.6

17.7

15.8

31.7

33.8

34.7

21.0

43.0

15.6

39.2

37.5

21.2-

16.6

9.5

9.6

21.3

el
8.6

46.7

27.5

* Percentages do not total 100 percent due to ploider miscalculations

The ability level of those being placed is not only a function of the
Provider's efforts, but also a function of the placement opportunities
available to the provider and the clientele using the provider's services.
In the case of the Job Service, a greater proportion of unskilled and semi-
skilled openings are listed than skilled areas; hence this may explain the
greater amount of placements of those of below average ability as opposed
to those in the above average group. Similarly, of the six DVR counselors
responding to the questionnaire, at least two were employed as liaisong with
special education programs, hence again the disproportionate representation
among the lower ability group. Such explanations, however, were not easily

suggested for the high school provider groups. While high school counselors

seemed to be directing greater job placement assistance to the lower ability
student, two qualifications needed to be considered. First, perhaps the

lower ability student accounted for a greater percentage of the job place-
ment assistance because most of the placement efforts for the above average
student were directed toward college placement. Second, as reported earlier,
job placement accounted for a smaller proportion of the placements made by
high school counselors. In other words, although the lower ability student
accounted for a larger proportion of the job placements made by high school
counselors, such placements were proportionally less frequent activities of
school counselors than were placements into further training where-elle-ratio
of above average to below average placements Is over 2 to 1. Inhilarly
more of the placements made by high school teachers, primarily vocational
educational instructors, were of the higher ability students. These data

suggest that while many of the public agencies tended to provide particular
attention to those with, below average academic records, the high school's
placement focus was on the above average student.

Occupational classification and level of placements. Information was
requested as to the types of jobs students and adults were taking as a
result of the placement efforts of the Providers surveyed (Table 48). Some

comments and conclusions are reported below.
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Table 48

TYPES OF JOBS TAKEN 'THOSE BEING PLACED BY PROVIDERS OF ALL TYPES*

75

Types Total

The placements could be classified as:

High LevelEntry Level More Advanced

Prbfessional, technical
and managerial 67 78 51 18

Clerical and sales, 100 108 42 9

Service occupations 89 106 26 6

Farming, fishing, forestry 40 47 12 1

Processing occupations 29 59 17 - 4

Machine trades 46 65 28 8

Bench work occupations 37 60 17 2

Structural occupations 32 50 26 5

Miscellaneous 43 78 17 6

* These figures represent a factor calculated by multiplying the percent

response given by the providers collectively by the weighed number of 1,

2, 3, and 4, or the quartile number to obtain a value which could be

compared.

1. Clerical and sales, jobs provided the greatest placement potential while

service occupations and professional, technical and managerial ranked

second.

2. Placements were the least frequent in processing occupations, structural

occupations, bench work, farming, and miscellaneous jobs.

3. The greater number of all placements were in entry Level jobs, with

some'exceptions in professional, technical and managerial occupations,

and the clerical and sales area.

Amount of time providers devote to placement. The provider groups

were asked to estimate the percentage of time they spent providing place-

ment services. Table 49 summarizes the results of this question. A ma-

jority of the high school group spent less than 25 percent of their time

In both educational and occupational placement activities. Apparently' --

the VTAE school personnel surveyed spent even less time in such activities

than did the high school providers. Neither of these two groups had a

full-time employee devoting 1.00 percent of his time to occupational place--

ment. The other groups had several employees working 100 percent on both

educational and job placement. Less time was spent in educational place-

ment activities than job placement by the non-school groups.

Value of work experience and vocational education in career p2CTlnent

activities. The task of placement was found to be easier if the students
had taken a vocational training program or worked in some type of part-time

work experience. Tables 50 and 51 illustrate the responses of the providers.
Although a larger proportion scored "unknown" to the value of these client

experiences regarding placement into further training, there was little
disagreement among providers that such experiences facilitated job placement.
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Table 49

AMOUNT OF TIME DIFFERENT PROVIDER GROUPS DEVOTE TO
EDUCATIONAL AND J02ELACEMENT

TGe devoted
to placement

Percent of respondents who provided services

HS VTAE WSES LPEA Other

Educational Placement Services

0% 7 15 15 41 10
1-24% 61 60 55 35 49
25-49% 16 7 12 0 15
50-74% 10 7 6 6 8

75-100% 4 3 3 0 5

unscored 2 8 9 18 13

Occupational Placement Services

0% 7 5 0 0 3
1-24% 62 82 18 0 56
25-49% 15 8 9 6 0
50-74% 12 0 37 12 8

75-100% 0 0 33 82 18
unscored 4 5 3 0 15

Table 50

PROVIDER EXPERIENCE IN PLACING STUDENTS ON A JOB OR IN TRAINING
WHO HAVE HAD PART-TIME WORK EXPERIENCE BACKGROUND

Provider Group
Students with a work experience

are easier to place
Yes No Unknown Unscored

On Job

High school personnel 80 5 10 5
VTAE school personnel 75 3 13 9

Wisconsin State Employment Service 82 3 12 3

Licensed private employment agencies 100 0 0 0
All others 75 5 10 10

Into Training

High school personnel 66 13 15 6

VTAE school personnel 53 2 17 28
Wisconsin State Employment Service 42 SO 29 29
Licensed private employment agencies 67 9 12 12
All others 56 3 18 23

8.8
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Table 51

PROVIDER EXPER'Lv.CE IN PLACING STUDENTS WHO HAVE ,COMPLETED

VOCATIONAL COURSES IN HIGH SCHOOL OR POST - HIGH SCHOOL

77

Provider Group

Students with vocational training
are easier to place

Yes No Unknown Unscored

On a Job

High school. personnel 82 2 10 6

VTAE school personnel 83 2 5 10

Wisconsin State Employment Service 85 3 9 3

Licensed private employment agencies 94 0 6 0

All others 80 5 5 10

Into Further Training

High school personnel 70 6 16 8

VTAE school personnel 53 10 7 30

Wisconsin State Employment Service 64 9 15 12

Licensed private employment agencies 35 0 35 30

All others 51 5 23 21
4

Advisability of teaching job-finding skills and job conduct. The

need to teach students the skills of finding a job 'and how to get along

on the job was asked of each provider. An overwhelming agreement was

indicated concerning the Leaching of employability skills--especially at

the high school level. Less than half the providers agreed to this type

of training at the post-high school level. Most likely the conclusion

was that if such traintng was accomplished at the high school level, its

necessity at the post-high school level would be questionable (Table 52).

Table 52

PROVIDER GROUP-ESTIMATION OF THE VALUE OF TEACHING
JOB-FINDING SKILLS AND JOB CONDUCT

Provider Group

High school personnel
VTAE school personnel
Wisconsin State Employment Service
Licensed private employment agencies

All others

High school personnel
VTAE school personnel
Wisconsin State Employment Service
Licensed private employment agencies.

All others

Job-finding skills and job conduct
should be taught at-

Yes I No Unknown J Unscored

95

70

85

82

85

-the high school level

1.

8

9

12

0

2

18

6

6

5

2

4

0

0

10

-the post-high school level

25

75

46

47

18

32
5

30

1.2

41.

11
0

0

10

33

20

18

41

31
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Sources of Help in Career Planning and Placemeni

PROVIDER DATA ANALYSES

The providers were presented a list of various resource personnel and
asked to indicate the frequency with which they coordinated their place-
ment activities with these people. A breakdown of the provider responses
by group is presented in Tables 53 and 54. Table 55 contains the primary
and secondary resources used by each group. A prifilary resource was con-

sidered to be one reported as consulted "often" or "sometimes" by at least
75 percent of those responding to the question. Similarly a 50 percent
limit was used to determine the secondary resources.

The most frequently mentioned resources used in educational planning
were the following: high school counselors, rehabilitation counselors,
VTAE counselors, previous or current employers, family members, someone
attending school there, and military service recruiters. It would appear
that, regardless of setting, counselors were viewed as the key resource
personnel in educational placement. The major resources rated as most

Table 53

AMOUNT OF COORDINATION REPORTED BY MAJOR PROVIDER GROUPS
IN OCCUPATIONAL PLACEMENT

Resource Personnel

H.S.

Counselors
N=35

H.S.

Teachers
N=58

VTAE
Personnel

N=40

Job
Service
N=33

0
a)

iij

m
w
E

.1-4

1.;
a)

Si

>,
I-I
a)

:14

$4
a)

cZ)

0
(1)

01

m
w
E

.7-4
1.;
a)

Si

>'
I-I
a)

$4
a)

cA'

0
a)

:D'j'

m
w
Eri
1.;
a)

!

>41
I-I
a)

'j

$4
a)

i
0
a)

"Oj

cal

Eri
1.;
a)

1

>41
I-I
a)

L''

$4
a)

i
High school counselor 11 4 1 2 18 16 5 4 3 7 5 12 1 14 12 5

High school teacher 8 9 2 2 14 17 7 13 0 6 11 15

High school placement
officer 6 1 2 5 9 10 9 13 1 1 7 16 0 7 8 15

VTAE counselor 10 7 1 4 3 2 9 27 15 13 1 1 6 14 5 6

VTAE teacher 2 3 5 9 3 2 8 28 22 7 0 0 8 9 5 10

VTAE placement officer 5 6 3 7 1 2 10 28 15 10 1 2 3 12 7 9

Jol Service (WSES) 6 11 6 0 2 13 14 13 5 12 5 4 28 1 0 1

Private employment agency 0 3 6 13 0 1 6 35 0 1 7 17 1 3 9 18

DVR 3 7 10 2 1 6 7 29 3 14 5 21 4 2

Professional associations
and trade unions 0 7 9 6 1 13 10 18 5 5 3 12 2 11 14 5

Family members 3 15 4= 1 5 16 12- 9 1 4 9 1 -1 0 9 16 7

Other relatives/friends 2 11 5 17 14 8 1 5 9 10 0 7 16 7

Someone working on that
job 5 13 5 0 14 20 7 4 6 13 5 4 5 14 10

Previous/current employer 9 10 3 1 22 11 3 8 6 11 7 12 6 6
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Table 54

AMOUNT OF COO&DiNATION REPORTED BY MAJOR PROVIDER GROUPS
IN EDUCATIONAL PLACEMENT
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E

Counselors
H.S.

N=35

H.S.

Teachers
N=58

VTAE
Personnel

N=40

Job
Service

N =33.

Resource Personnel
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High school counselor 20 4 2 1 22 18 1 1 2 8 3 5 2 11 10 2

High school teacher 9 17 3 1 1.4 20 6 1 1 3 8 6 1 5 8 11

High school placement
officer. 10 3 1 9 10 11 8 14 2 3 4 8 2 3 8 11

VTAE school counselor 14 15 2 0 3 8 10 19 14 8 1 0 12 12 0 1

VTAE school teacher 2 10 9 6 2 7 9 22 17 5 0 0 6 11 4 4

VTAE placement officer 8 12 4 5 2 6 8 26 8 4 1 5 4 11 2 8

Job Service (WSES) 9 9 12 1 0 10 '3 20 1 7 4 5 23 1 4 20

Private employment agency 0 3 9 19 0 2 5 32 0 0 6 12 0 1 4 20

DVR 3 14 12 3 0 7 7 26 3 8 3 4 4 17 2 1

Professional associations
and trade unions 1 10 11 8 0 5 14 21 2 4 4 8 4 10 7 A

Family members 4 17 8 2 4 19 10 9 1 9 3 6 1 6 9 9

Other relatives/friends 1 14 14 2 4 17 11 8 0 5 7 6, 1 3 12 9

Someone attending school

there 7 19 4 1 5 21 5 8 0 7 6 4 1 4 13 7

Previous/current employer 5 14 9 4 8 14 13 5 4 7 3 5 3 11 8 3

College recruiter 21 9 0 2 8 1.6 4 12 1 2 5 11 0 4 9 12

Military service
recruiter 23 11 1 1 5 15 5 15 0 2 8 8 1 5 10 9

A clergyman 1 8 13 9 0 6 8 24 0 0 7 11 0 3 11 11

helpful in ucLupational planning and placement were previous or current
employers and others working in that job. The other resources most fre-
quently relied upon were vocational - technical counselors, rehabilitation
counselors, the Job Service, and family members. Not only were private
employment agencies not viewed as a major resource in occupational plan-
ning, but they were most frequently listed as "never" consulted by all the
major provider groups. No other resource was so frequently mentioned in
this context. In general, apparently while decisions regarding educational,
placement appeared to be based on input from a variety of sectors, those
related to occupational placement seemed linked to the labor market.
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Table 55

MAJOR RESOURCE PERSONNEL WITH WHOM KEY PROVIDER GROUPS
COORDINATE CAREER PLACEMENT ACTIVITIES*

Resource Personnel

I

IEducationallOccupational
placement placement

m
N00ri
0.)
CO

0
o
U

Cl)

$.1

(1)
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0
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0
(1)
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44
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0.)
Cl)

do
0

High school counselor P S S P

High school teacher
High school placement officer
Vocational-technical school counselor

P

P

S.

P

P

P

e,

S

Vocational-technical school teacher- S S

Vocational-technical school placement
officer

Job Service (WSES)
S

S

'1

S, S

P

Private employment agency
1

Division of Vocational Rehabilitation (DVR) S S P S P.

Professional associations and trade unions
Family members S S S P S

Other relatives or friends S S S

Someone attending school there P S - - - -

Someone working in that job - - - - P P S S

Previous or current employer S S S S P P S S

College recruiter
r ,

Military service recruiter
P

P S

-

-

- -

-

-

--

A clergyman - -

Total number of resources
*
listed 10 7 4 7 9- 5 3

* P = primary resource
S = secondary resource

The data were also examined in terms of the amount of coordination
indicated by each of the provider groups. High school counselors listed
the greatest number oT primary and secondary resources in both educational
and occupational placement. However, while only four of the 35 counselors
responding to the questionnaire indicated that they did not participate
in educational placement activities, 14 of the 'counselors stated that
they were not involved in job placement. This suggested that although
the counselor group indicated the greatest use of resources, as a group
they were more likely to direct greater attention to educational rather
than occupational placement.

The other provider groups demonstrated remarkably little reliance
on other resource personnel particularly in occupational placement activ-
ities despite the presumably valuable assistance such resources might
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provide. For example, of those high school teachers who indicated that
they participated in job placement activities, at least one-half of them
indicated that they ".aner" coordinated their activities with the VTAE
personnel despite thc fact that most of the teachers returning question-
naires were vocational education course instructors.

In summary, it would appear that high school counselors were the
central figures in career placement both in terms of the perceptions of
others as well as in their greater network of contacts. However, their
career placement activities were more frequently directed toward educa-
tional. placement.

Roadblocks to Career-Placement

A question concerning problems in placing a student on a job was
presented. The responses to, this question and a similar one about road-
blocks to educational placement are ranked in succeeding lists below.
The rankings were based on the frequencies with the most frequent problems-
listed as number 1 and the least as number 10 (see Appendix B).

Of the roadblocks presented, the placement providers reported that
the following were the ten most frequently encountered obstacles in job
placement.

1. The person didn't know what types of jobs he or she could perform.
2. The employer wanted someone with prior work experience.
3. The person didn't kdow what types of _lobs he or she would like

to perform.

4. The person had difficulty locating sources of job leads.
5. The person had difficulty handling job applications & interviews.
6. The person was unwilling to relocate (i.e., unwillingness to go

where the work was).
7. The person wanted to do something for which he wasn't qualified.
8. The person was not able to arrange for transportation to the

job

9. There were no openings in the jobs for which the person had been
trained.

10. There was no reason given for not hiring the person, however
there is a strong chance it was for appearance (i.e. beard or
clothing).

According to placement providers the ten most frequently encountered
roadblocks to educational placement for students and adults were:

1. The person didn't know what types of school or programs he/she
would like to enter.

2. The person didn't know what types Cif school or training programs
he/she could qualify to enter.

3. The person had difficulty locating school or training programs.
4. The person was unwilling to relocate (i.e. unwillingness to goo

to where the school or training was).
5. The training program or school was too expensive.
6. The person lacked the educational. prerequisites.
7. The person wanted to enter a school or training program for which

he/she wasn't qualified.
8. The person had difficulty handling the enrollment procedures.
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9. The person was not able to arrange for transportation to the

school or training program.

10. The person didn't like the training program or school.

Difficulties in relating personal characteristics to both employment and
educational optio.s; oc what might be termed "a lack of a sense of direc-
tion," seemed to be the most prevalent problem encountered by those who

attempted to provide career placement services.

In analyzing the providers' comments regarding other problems en-
countured in trying to place students and adults in employment, numerous
answers referred to the economic situation at the time of the study, i.e.

the restricted job market. Furthermore, an equal share of respondents
indicated that variations in the job market due to the economy or market

demands had an effect upon employment. In addition, a large portion of

the answers stated that lack of sufficient education and training caused

difficulty. The inadequate training for specific jobs and insufficient

education were notable obstacles in placement. The second category of ma-

jor concern referred to time limitations. Employees were involved in school

programs that conflicted with work hours or employees requested specific.,

hours that did not coincide with the employer's desires. The providers

also encountered difficulties in meeting the job placement needs of their
applicants because of welfare-related restrictions on earned income, such
that some persons questioned the desirability o' obtaining a job placement.

Digressing to another problem area the aspeCt of emotional and

personality conflicts arose. Providers saw this aspect of employment

confounding placement. Prospective employees had emotional problems
which interfered with their ability to obtain and/or hold positions.
For example, drug abuse and offender history indicated emotional diffi-

culties which prevented employment.

The next area of responses dealt with the community. First of all,

union,shops did not provide easy entry for employees which deterred place-

ment. Lack of communication with business and industry and employer's
insufficient knowledge of training programs were facets that dictated a

more coordinated system of informational output.

The remainder of the responses viewed language, overburdened coun-
selors, lack of employee confidence, part-time or seasonal work, poor
counseling, etc., as problems.

Provision of Guidance Services and Importance. Providers Attached to These

Services

Each provider was asked to respond to a set of placement services
under the headings of assessment and appraisal, informational services,
counseliv services, preparation for placement, referral services, and

follow-up services. The respondents were asked to evaluate 25 different

services by indicating if they provided the service. Furthermore, the

sample was asked to determine the importance of the services. The impor-

tance the providers attached to the services was converted to a single

score by multiplying the percent of respondents who indicated "very im-

portant" by two and adding the percent who indicated the service to be
"somewhat important." This importance score as well as the percent of
each provider group providing each of the guidance services appears in

Table 56, pages 84-35.
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Although all of -the guidance services presented were reported as
provided by at least 40 percent of the total respondent group, there were
some notable discrepaaLies in the services provided in different settings.
Counseling services were consistently more frequently mentioned as pro-
vided by those in high school settings, while occupational preparation and
training were me..: frequently emphasized in the VTAE settings. The public
and private employment counselors consistently provided more of the direct
placement services. The Importance attached to the various guidance ser-
vices to mcupational planning and placement mirrored the previous results.
In othtr words, high school personnel attached the greatest value to the
counseling services, thuse employed in VTAE schools tended to evaluate the
training and preparation services as most valuable, and those employed in
employment agencies rated placement services as most valuable.

As a group, the providers indicated the following ten services to be
the most important in occupational planning and placement:

1. Information on job openings
2. Occupational counseling
3. Training for interviewing and applying
4. Training in how to get along on a job
5. Educational counseling
6. Help with locating a specific job
7. Training for a specific occupation
8. Personal adjustment counseling
9. Career information from coursework

10. Assistance by explaining a person's specific needs to an employer

Apparently the providers perceived the pathway into employment to be fa-
cilitated if the person was equipped with a sense of direction, a specific
occupational skill, appropriate job seeking behavior, and a job lead.
They tended to view the appraisal and informational services as less im-
portant and typically attached little importance to parental counseling.

'Summary and Conclusions

A majority of the providers surveyed were public/private high school
and VTAE school personnel. These providers placed more males than fe-
males. Although placement into jobs dominated the placement efforts of
the respondents, these jobs were primarily at entry level. Evidence in-
dicated that placement of people on a job or into further training was
easier for those who had a vocational training program or work experience
background. In fact, one of the placement services rated as most impor-
tant was training students for a specific occupation. Other highly impor-
tant services included educational and occupational counseling, training
in the employability skills and assistance in locating a specific-job.

Providers reported reliance on counselors, employers, Job Service
(WSES), and others working on the job in their placement efforts. However,
they reported that a major handicap in their job placement activities was
that many students and adults did not know what they wanted to do or could
do. They had difficulty with job interviews and applications and had trou-
ble locating job leads. Being unwilling to relocate was a problem as well
as lack of funds. The roadblocks to occupational placement noted most fre-
quently by providers were directly related to the services they rated as
most important in occupational planning and placement. These services were
those concerned with equipping the individual with a sense of direction, a

specific occupational skill, appropriate job seeking behavior and a lob lead.
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This section contains a detailed analysis of the effects of various
subject variables ogi.he career guidance and placement process. The ini-
tial intent of the survey was to examine the effects of each of the follow-
ing subject and community variables: sex, academic standing (in- terms of

grades achieved), training record, race, marital status, age, Community
size, and employment status. Data obtained from all relevant respondent
groups are presented for each of the variables. In several instances, the
variables did not lend themselves to analysis for all respondent groups.
For example, analysis of the high school data along the variables of
age and marital status was not a meaningful activity since only a small
minority of high school students are either married or deviate by more than
a few years in age. Likewise, the effects of enrollment in a post-secondary
educational program on the perception of the respondents could not be ana-
lyzed for the VTAE subjects since all subjects; by definition, had enrolled
in such a program. Because of the nature of the variable, variance along
its dimensions was only available for the former high school sample..

The relevant data for each of the selected variables is presented in
the following order:

1. Subject characteristics: sex, academic standing, race, and

age

Community characteristics

. Post-secondary activities. and marital status

The 0.10 level of significance was chosen as appropriate to the purposes
or this study. Since interpretations of the xesponses were to be used in
the development of a.coordinated, comprehensive placement model, the con-
sequences of errors of omission seemed to outweigh those of errors of
commission. A comprehensive model, it was argued, needed to.be sensitive
to.any possible variable effects. However, the exact chi7square probability
levels are presented wherever'such data were available.

Sex as a Variable in Career Guidance

Current'and Former High School Respondents

±.2,p9ndents characteristics. Of the,825 current. seniors who completed
questionnaires, 44 percent, or 360 students, were males and 56 percent, or
457 students, were females. Approximately three-quarters of each group
responded Co the questions concerned with plans for continued education
or training. About 90 percent of both groups answered the questions related
to post-secondary occupational planning. There was a slightly greater rep-
resentation of males in the former, student sample. Of the 597 respondents,
males composed 48 percent, or 278. The percentages of males and females,
however, answering the questions related to career guidance. were very

98
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similar. In the case of questions related to post-secondary educational
placement, 68 percent of the males and 63 percent of the feMales answered.
Approximately 80-percent of each group answered the questions related to
occupational plaCemenc.

kesource A...wrinel. The resource personnel most frequently rated as
.helpful by all the respondent groups are presented in Table 57.

Table 57

RESOURCE PERSONNEL VIEWED AS MOST HELPFUL IN CAREER PLANNING
HY MALES AND FEMALES IN VARIOUS HIGH SCHOOL RESPONDENT GROUPS

Current High School Former High SchOo1

Resource Personnel % Reporting "Quite A
Lot"-ar-nome Help" x2p*-

% Reporting "Quite A
Lot" or "Some Help"- 2p*

Males Females Males Females

High school counselor
Educational plan's 81 80 e'` -0.89 74 75 0.62
Occupational plans 49 38 0.01 23 21 0.83

High school teacher.
Educational plans 63 58 0.27 - 50 46 061
Occupational plans 41 34 0.03 24

Family members
Educational plans 90 94 0.29 85 85 0.79
Occupational plans 80 81 0.50 65 71 0.46

Relatives or friends
Educational plans 77 83 0.06 63 77 0.00
Occupational plads 68 70 0.30 60 60 0.37

Employer.

Educational plans 24 0.07 15. 14 0.54
nccupational plans 27 22' 0.04 19 17 0.32

Someone attending
school there

Educational plans 55 69 0.05 42 49. 0.18

* Chi-square probability based on frequency data

Although ill four respondent groups showed considerable agreement on which_
resources were of most value, spine sex differences in the degree to which
these resources were perceived as helpful were indicated. Family members
appeared to be perceived as the most helpful resource in both educational
,aod occupational' planning by both males and females. Further, regardless
of plans, males and females seemed in close agreement on the degree to
which family members were helpful. Other relatives and friends also appeared
to be major sources of help in career planning; however Lhe female students,

relied significantly more on this resource in educational planning than did
the males. The current senior girls also. attributed more helpfulness to
others attending school there than did their male peers. In contrast,
current high school boys perceived their high school counselors and teachers
as'significantly more helpful in occupational planning than did theis,female
peers. The current senior boys also reported that employers were of signif-
icantly More help in both educational and occupational planning. Similar
findings were not recorded Cor, former high school boys.

99it:
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In summary, few sex differences existed in the helpfulness attributed
_to. various resource personnel Ln career guidance. The few significanE

differences that were noted were in the direction of current senior boys
reporting greater help with occupational matters, and both current and
former girls indicating greater reliance on peers in educational planning

matters.

Roadblocks anticipated and encountered. The major roadblocks antic-
ipated by current seniors and encountered by former seniors in career
planning and placemeht are listed in Tables 58 and 59. At the 0.10 level

of significance, only one instance of a sex Aifference in the educational
roadblocks encountered by former studentSwas,evident. Significantlr,more

of the former senior boys reported having difficulties with applications
or entrance examinations than the girls. No differences were indicated

in the roadblocks to educational placement anticipated by current senior
bOys and girls.

Table 58

SEX DIFFERENCES IN MAJOR ROADBLOCKS ANTICIPATED AND ENCOUNTERED
BY HIGH SCHOOL RESPONDENT GROUPS - EDUCATIONAL PLACEMENT

Roadblocks to Coll_ge or Training

a. Not khowing if able to meet the
school or training qualifications

b. Not knowing what schools or
training programs would like

c. Havisig problems with school or
training applications, entrance
exams o °r interviews

d. Not knowing where to apply for
school or training programs

e. Having to move to attend a school
or training program

n. After seeing the school l-or
training prograM, not liking it

o. .Not able to.afford to enter the
program or school

Current High School
Perclent

Anticiriting_
Males Females

Former High Sc

32 1 36

54

29

27

31

30

48

31

27

30

X P*

Percent

Encountering
Males Females

hool .

X
2
1)*

bV33 26 31 0.31

0.15 62 61 1 0..94

0.68 ].4

0.97 20

0.89- 18

26 0.31

41 0.41
2

8 0..06

19 0.84

24

13. 14

24 31

0.18

0.74

0.12

* Chi-square-probability based on frequency data

In the area of occupational planning and placement a somewhat dif-

ferent picture evolved, primarily for former students, The following
roadblocks to occupational placement were reported as encountered by

significantly more of the former senior girls:

.1. I didn't know what types of jobs Lqould do
2. IAidn't know what types of jobs I'd like todo
3. I didn't know 'where to look for work
4. I didn't have transpOrtatiOn to the job
5. There were no openings in the jobs I've been trained for

Except for difficulties with transportation,,similar sex diffetences were

1 0 0
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Table 59

SEX DIFFERENCES !N MAJOR ROADBLOCKS ENCOUNTERED OR ANTICIPATED
BY HIGH SCHOOL RESPONDENT GROUPS - OCCUPATIONAL PLACEMENT

Roadbiocka to Job Placement

Current High School Former High:School
Percent Pekcent

Antici sting 2 Encountering 2
X

pMales Females Males Females X
p

a. Not knowing what types of jobs
can do

b. Not knowing whattypes ojobs
like to.do. -

c. Having problems with job applica-
tions and interviews

d. Not knowing where to look for iwork
f. Not having transportation to al job
g. Not being *qualified for the job
h. The job not Paying enough
I. The employer wanting someone

experienced

j. Being too young for the job
o. Not liking the employer's at-itude
r. There being no openings in the

jobs trained- for

41 I.40 0.78 47 55 0.07

46 45 0.89 60 69 0.03

21 20 0.90 16 15 0.97
40 45 0.30 35 52 0.00
14 26 0.00 11 25 0.00
46 51 0.24 319 32 0.94
50 47 0.55 43 46 0.52

64 68 0.24 48 52 ' 0.39
38 38 0.97 23 22 0.99
32 28 0.27 14 18 0.33

58 I 56 0.83 9 15 0.10

Chi-square probability based on frequency data

not noted among current seniors. As a group, apparently girls experienced
significantly more problems in attaining occupational placement. The pri-
mary difficulty seemed to lie in knowing what their vocational interests
and assets were as well as locating such work. In genekal the current
senior girls underestimated these problems. This fact. may in part be_ex-
plained by the observation of several writers that current high school
girls frequently failed to relate themselves to the career world, and
correspondingly placed less importance on interest in :occupational decision-
making. However, as previously noted, the current senior girls also re-
ceived significantly less assistance with occupational planning and placement
from counselors, teachers, and empluers. Furthermore, as the next section
will demonstrate, senior girls received significantly less job placement
assistance.

Evaluation and receipt of guidance services. In almost all instances,
both current and former senior girls indicated that they received each of
ttie guidance services more frequently._(see Table 60). Significant differ,
ences at the 0.10 level were noted in this direction for several cif.the
informational services, counseling services, and training areas. The majbr
discrepancy in this finding was in direct assistance with job placement.
'Of the three services liSted in this area, no instance existed where either
the current or former_high school girls reported receiving any of these
services more often. As fi matter of_ fact, in terms of actually encourag-
ing an employer to hike .them, 'significantly leas oE both_the current senior
girls and the former senior girls reported receiving such assistance.
patently occupational planning for girls_often did-not include assistance
4ith,placement-;
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table 60,

-SEX DIFItRENCES. IN GUIDANCE SERVICES RECEIVED
BY HIGH SCHOOL RESPONDENT GROUPS

Guidance Services'

Current H.S. Seniors
Percent who par-
ticipated in or
received service
Males Females

p

Former H.S. Septiors

Percent wild par-.

ticipated in or

received_service
Males FemaFes

a. Aptitude.tests
b. Achievement tests
c. Personality evaluations
d. Jub tiyouts/work experiences'
e.. Joh interest inventories
f. Written materials about occu-

pations ar training programs
'Career days, job fairs

h. Courses on occupations
i. Field trips to schools and

employment agencies
j. Employment Service job bank
k. Information about job openings
1. Career information fronOcourses

taken
m. Help with exploring/evaluating

furtheredudatienal goals
n. .Help wi,th, exploring and evalu-

ating employment goals
o. Help with resolving personal

problems relating to further
education or work plans
'Help with talking, to parents

about job or school plans
Training,for interviewing or
applying for a job
Training_in how'to get along
On the job _

s. Training for a specific
occupation

t. Assistance in making application
to-colleige or training. programs

u. Assistance in locating a
specific job .

.v. AssitanCe by encouraging an
employer to hire you

w. Assistance by working mit
special arrangements by ex-,
plainini your ;special needs to
an emOloyer.

x: Contact to discuss-problems
abollt yopr 3ob.

Contact to determine your
satisfaction with the.school,
,program

g.

P
q.

y.

70

69

42

42

34

58

46

39

33

5

43

34

51

37

32

82

30

23

24

29

45

36

19

' 71

.71

48

45.

37

'75

43

41

46

3

49

_L

59

39

40

85

39

31

31

34

41

26

16

0.67

0.50
0.10
0.40
0.32

0.00
0.57

0.71

0.00
0.29
0.13

0.00

0.05

0.53

0.02

0.24

0.01

0.01

0.04

0.18

0.39

0.00

0.44

79

41

61

46

29
.g

40

37

51

36:

26

74

28

- 21

34

36

44

.35

19

10

'17

2n*.

79

1,764

\
44'

\34

33

71

\51

30

34
10
44

46

56

.41

34

76

34

40

44

42

28

18

5

18

0:96.
0.70
0.57'
0.31
0.08

0.01

0.29
0.78

0.23.
0.87

0.34

0.06

0.29

0.26

.0.05

0.68

0.14

0.09

0.13

0.06.

0.77

ti

0.08

0.76

.0.04

0.85.

7-*-Chi-square probability based on frequency .data

1 6



92 VARIABLE EFFECTS: SEX.

Simil4ir results are also presented for the evaluation- of the guidance
services in Table 61.

Tabl 61

SEX DIFFERENCES IN THE EVALUATION OF THE CAREER
GUIDANCE SERVICES. BY HIGH SCHOOL RESPONDENT GROUPS

Guidance Services
.4

0 -1Current High School Former High School,
1 Evaluation Evaluation

Index** 2

X pMales Females

a. Aptitude tests
b. Achievement tests
c. Personality evaluations
d. Job tryouts or work experiences
e. Job interest inventories
f. Written materials°about occupations

or training programs-
z. Career days, job fairs
h. Courses on occupations
i. Field trips to schobls and

employment agencies
j.'Employment Service job bank
k. lnformation about job openings
1. Career information from courses

taken
-m-Help-with exploring-and eNaluating

further educational goals
.n. Help with exploring and evaluating

employment goals
o. Help with resolving personal prob-

lems relating to further education
or work plans

p. Help with talking to parents about
job or school plans

q. Training for interviewing or
applying for a job

r. Training in how to get along on the
job

s. Training for a specific occupation
t. Assistance in making application to

college or training programs
u. Assistance in locating a specific

job

v. Assistance by 'encouraging an,
employer to hire you

w. Assistance by working out special
Arrangements by explaining your
special needs to an employer

x. Contact to discuss problems about
your job

y. Contact to determine your satis-
faetion with,the school program

94

87
57

104

66

99

77

109

74

16

106

83

120

112

95

139

113

100

125

108

125

78

\

59

90

97

97

138

87

129

79

128

100
32

139

117

147

141

126

150

147

145

150

131

127

38

58

0.76
0.31

0.00
0.00

0.06

0.00
0.82
0.02

0.01
0.34

0.00

0.00

0.00

0.00

0.00

0.07

0.00

0.00
0.00

0.02

0.71

0.00

0.94

Index** -
X
2
p*

Males Females

64 .93 0.01
62 94 0:01

55 86 0.01

110 139 0.02
89 107 0.30'

111 152 . 0.00
59 98 0.00

113 145 0.00

70 108 0.00
41 89 0.00

128 163 0.00

101 146 0.00

128 155 0.00

118 157 0.00

114 160 0.00

129 145' 0.13

121 1413 6:04

114 135 0.08
136 156 _0.02

116.- 150 0.00

122 140 0.16 ,

58 63 0.14

55 85 0.03

72 108 0.00

90 120 0.6 ///

* Chi-square analyses based on frequency data
** For calculations fdrmula, see Oage,15.
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In all but three instances the twenty-five guidance services were rated
as more valuable by both the current and former senior girls. In fact,

most of these difference were significant beyond the 0.10 level. Perhaps
this reflected the socio-cultural attitude that a dependent role is
socially more acceptable for women. In other words, the girls may have
rated the various guidance services as more important because reliance on
others by women is socially-approved, while boys are encouraged to be
self-reliant in occupational planning and placement. Another possible
interpretation is that the girls may have reached a greater degree of
career maturity, and therefore placed more importance on the career guid-
ance process.. For whatever reason, however, the female students, both
current and former, appeared to attribute greater value to the traditional
guidance services.

St.imary. In summary, both current and former high school girls both
participated in more career guidance services and also evaluated the im-
portance of these services to occupational, matters more highly. Despite
their positive attitude toward career guidance and their greater partic-
ipation in most of the guidance services, the girls appeared to encounter
more. difficulties in finding suitable occupational placements following
high school. One explanation for this may relate to the observation that
the current senior girls not only reoiivedless job-placement related
services, but also received signifiantly, less assistance with occupational
matters from teachers, counselors, and employer:..

,Current and Former VTAE Respondents

Respondent characteristics. Of the sample of 907 current VTAE stu-
dents, 48 percent were male and 50 percent were female. The distribution
of the 411 former respondents, in contrast, was composed of 63 percent
males and 37 percent females. Those failing to respond to the various
questions concerning educational and occupational placement matters was
.a consistent 10 percent of each sample.

Resource personnel. The helpfulness attributed to various resource
personnel in the career planning of VTAE students is compared by sex ")..n

Table 62. Analysis of the respondent group data generally indicand that
females received more aid than males from the presented list of sources.
Significantly more current female students received aid in educational
planning from family members and other relatives/friends, and in occupa-
tional planning from other relatives/friends and high school teachers.
However, the current male students rated in educational planning "someone
attending school there" and "vocational-technical school teachers"-signif-
icantly higher as sources of help. In occupational planning the same male
group indicated that vocational-technical school teachers helped to a
greater degree. Pertaining to the sample of former VTAE students, females
related that high - school counselors and vocational-technical school coun-
selors were more helpful in educational planning. ,High school teachers
were rated as significantly important in occupational planning by this ,

female, Sample.

The major discrepancies between the respondent groups in the helpful-
ness they attributed to various key resource personnel seemed in the di-
rection- of females often -receiving more help with educational matters and,
males receiving more help with occupational planning,, The vocational-technical
school's resources were often'perceived as more helpful by males whereas the
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high school's sources and family members were rated as more helpful by
.the female samples.

Table 62

RESOURCE PERSONNEL VIEWED AS MOST HELPFUL IN CAREER PLANNING
BY MALES AND FEMALES IN VARIOUS VTAE RESPONDENT GROUPS

Current VTAE Students Fotmer VTAE Students

Resource Personnel % Reporting "Quite A
Lot" or "Sohle Help" X

2
P
*

% Reporting "Quite A
Lot" or "Some Help" X2P*'

Males Females Males Females

Family members
Educational planning 70 .78 .0128 61 68 .2745
Occupational planning 60 63 .5903 50 51 .3614

High school counselors
Educational planning 56 62 .1291 54 67 .0123
Occupational planning 23 28 .2572 ,19 21 .1751

Other relatives/friends
Educational planning 49 63 .0002 51 60 . .2022
Occupational planning 49 57 ,0699 48 42 .5445

Vocational-technical
school counselors

Educational planning 48 55- .2175 36 50 .0046
Occupational planning 18 22- .1359 27. 23 .0493

.High school teachers
Educational planning 34 42 .1355 41 43 .3538
Occupational planning 19 24 .0772 18 20 ;0790

Someone attending school
there

Educational planning 31 30 .0246 37 32 : ..194.5
Occupational planning

'Someone working in that job
Educational planning _ -
'Occupational planning

,
41 43- .3451 33 28 .2930

Vocational-technical
school teachers

Educational planning 23 18 .0237 40 27 .0005
Occupational planning 15 ,13 .0345 39 .32; .1721

A

Roadblocks encountered. The major roadblocks encountered by the.VTAE
respondent groups are presented for analysis in Tables 63 and 64. The.
main roadblocks encountered in educational and occupational placement
demonstrated patterns of problems regarding males and females. In educa-
tional placement the females encountered the roadblocks proportionally
more often 'than the males. Three problems, having to move to attend, not
having transportation, and family not wanting person to enter, were mentioned
significantly more frequt.ntly by both current and former VTAE female stu-
dents. Additionally, significantly more of the current female students
expressed concern about their ability to meet the school's qualifications
than did the male peers. There were no significant sex differences in
the roadblocks two occupational placement anticipated or encountered.
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Table 63

SEX DIFFERENCES IN MAJOR ROADBLOCKS ANTICIPATED AND ENCOUNTERED-
BY VTAE RESPONDENT GROUPS - EDUCATIONAL PLACEMENT

95

,.

Roadblocks to College or Training

Current VTAE Former VTAE
Percent

Anticipating
X P *

Percent
Eneduntered 2

X P*Males Females Males Females
.

1. Not knowing what schools would like
2. Not knowing if able to meet the

school or training qualifications
3. Having to moVe.to attend a school

or training program
4. Not able to afford to enter
5. 'Knowing where to apply
6. Nothaving transportation to the

school or training program
7. Having problems with school appli-

cations, entrance exams/interviews
8. After seeing school or program,'

not liking it
9. Family not wanting- person to enter

55

28'

15

16

8

9

9

2

56

-36

21 /0.04
19

13

18

10

9 -0.90
5

0.72

0.00

0.26
0.92

0.00

0.99

0.02

51

25

15

18

14

7

6

10

5

54

31

22

25

17

17

9

10

10

,

0.6r

0.33
,

0.09
0.18
0.60

0.00
_ N,\,

0.41

0.94

0.13

*Chi-squar probability based on frequency data

Table 64

SEX DIFFERENCES IN MAJOR ROADBLOCKS ANTICIPATED AND ENCOUNTERED
c, BY VTAE,RESPONDENT GROUPS OCCUPATIONAL PLACEMENT

Roadblocks to Job Placement

Current VTAE Former VTAE
Percent

Anticipating 2
x p*

Percent
'Encountered 2

X P*Males Females Males Females

1. Employer wanting someone experienced
2. No openings in jobs trained for
3.. Job not paying enough
4.. Not knowing what types of jobs like

to do
5. Not knowing where to look for work
6. NOt being qualified for the job
7. Being too young for the job
8-. Not knowing what types of lobs able

te do ' .

9. Problems with job applicatioris and
7

interviews

55

42

41

34

27

28

17

17

17

58

43

37

32

31

.27
22

20

18

0.33
0.81

0.28

0.70
0:21
0.69
0.13

0.35

0.96.

42

19

34

48

.18
20

11

27
t

14

35

24

32

40.

22

14

11

29

13

0.28
0.35

-0.79

0.17
0.43
0.17

0.88

"0.86

0.84

*-Chir§quare probability based on frequency data
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Evaluation and receipt of guidance services. The services received by

the VTAE respondent groups are indicated in Table 65.,,in a majority ,Of the
services, the females indicated greater participation. At the 0.10 level,

-1 significantly more of the currentVTAE females reported participatilg in
persbnality evaluations, written materials about ccupations/training pro-
grams, career days, etc., career information frOm course work, and help'with,
talking.to parents about job or school plans. The former female group in-
dicated gre ter participti:on in calmer days, etc., training for interview-
ing,r, apply for a job, and training in how to get along on tt),e job.
The signific nt dif rences were in the direction,of greater participation
in the guida ce se ices related to appraisal, counseling, planning and,
preparation, and nformatiOnal activities.

The curientemale sample demonstrated greater involvement in "assistance
tin locating jlab," "assistance by encouraging an employer to hire you," and

'contact to determine satisfaction with the school program." The former
sample of males reported receiving quifficantly more placement assistance
in the form of encouragementof an employer to hire the individual. The
conclusion suggested by such data was that while female .students received
significantly more of the indirectly- related placement services (eg:,
appraisal and counseling), males received significantly more direct place
ment assistance."

107

.Sex
differences were also noted in the impertance placed on the various

guidance services (Table 66). Analysis of the. information demonstrated-
that 75-80 percent of the services were rated significantly higher by fe-
males in both current and former VTAE-iioUps. The emales tended, to value
most of the guidance services to a high degree. The only exception was
that males to a higher degree 'valued "assistance by encouraging an employer
to hire you."

Summary. In contrast to the male VTAE students, the female students,
appeared to have more problems achieving suitable educational placement de-
spite the fact that they tended to perceiveivariOus key personnel as more
helpful with educational planning and placement. The female students also
indicated greater participation 4.n the career guidance'process with the
exception of those services most directly Mated" to placement. The direct
job placement services tended to be more frequently received by the males who
alSo tended to receive more assistance in occupational planning, especially
frok VTAE personnel. Female VTAE students also attributed greater importance
to the various guidance services in occupational planning and placement.

, 1

Conclusion

The sex of a student appeared to have a significant effect on the
career guidance process. In general, females tended to receive more
assistance both in terms of constructive involvement with key personnel
and in terms of guidance services received. However, closer inspection
of the data suggested that this help was more frequently directed toward
educational planning. Male students, on the other hand, appeared to more,
frequently be the recipients of occupational planning help as well as to
receive more concrete job placement referrals. Such an observation is
consistent with the responses received from providers. The providers, as
a group, indicated that males accounted for more of their.placements than
did females. However, the responses of former high school students suggested
that such a delivery pattern may not be consistent with the needs of the
students. More of the former high school girls mentioned difficulties in
obtaining a suitable job placement than did the boys.

o
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'Valle 65 '

SEX DIFFERENCES IN uULDANCE SERV ES Rik:CEIVED BY VTAE RESPONDENT_ GROUPS

//

Guidance Servie

a: Aptitude tests
b. Achievement tes
c. Personality evaluations
A. Job tryollt-giwork experience

e. Job interest inventorie
f. Written materials abou

occupations/training programs
g. Career days, job fairs

' h. Courses on occupations_
i.Field trips to schools and

.employment agencies
j: Employment Service job bank
k.Information about job openings

. 1. Career information from
courses taken

m. Help withexploring/evaluating
,further educational goals

n. Help withexploring and
evaluating employment goals

o. Help. with resolving personal
problems relating. to further

education or, work plans

p. Help with talking to parents
about job or school plans

q. Training for interviewing or
applying. for a job

r. Training in how -to,-get along
on the job-

s. Training for a specific
occupation

t. Assistance in making applica-
tion to college or programs

u. Assistance-in locaing
specific job '

v. As&istance by ,encouraging an
emplgyer to hire you

w. AssiStance by Working out ,spe-
Ctal*rangeMentsby explaining
your special needs to employer

x. corit#t to diS4uss problems
about your job

y. Contact .to. determine your
' satisfaction with, the

.school .program

eni VTAE

Percent
eceiving Service

x
2
P*Males iFemales

Students Foumer VTAE Students

85

76

49

41

29

63

36
33

1Q-

49

41

44

33

29

62

45

38

31

35

19

17

27

86

79

59'

36

31

75

41
32

38

7

.47

51

45

32

3:

39

. 38

30

18

13

2)!

* Chi - square probability based on frequency dat

ion

0.67

0.27

0:00

U.19
0.64

Percent

Receiving Service
Males Females

84-

74

61.

35

29

0.00 66

0.00 36

0.97 33

0.67, 35

0.20 16

0.58 63

0.01

0:98

0.89

0.27

0.05

0.95

0.85

0.32

0.17

0.05

0.09

0.86

0.20

0.04

51

.33

32

'26

55

45

38

74

0
32

35

15

20

41

85

76
59

43

'26

70

49
. 30

_3 9

.18 .

63

49

ti

40.

35

X2P*..

0.95

0.87

0.80
0.18'

0.54

0.49

0.02

0.51

0.52
0.71`

0.77

0.16'

0.56

27 0.96

58 . 0.68

elb 0.00

49 '0.04

80 0.22

38 0.36

47 Q.95

23 0.02

19-

19

45

0.91

0.48

a

a

a
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Table 66

SEX.Dr-FEKEpCES IN THE EVALUATION OF THE CAREER
GUlA:CE SERVICES BY VTAE RESPONDENT GROUPS

Guidance Services

Current VTAE, Former VTAE
Evaluation

Index** x20

Evaluation
Index**

_

X20
Male Female Male Female

a. Aptitude tests 88 106' 0.05 104 109 0.57
b. Achievement. tests 83 104 0.03 93 117 0.06
C. -Personality evaluations
d. Job tryouts/work experiences

85_

122'
108,

135

0.00
0.10

101

123
137

152

Q.00
0.03

e. Job interest inventories 69 95- 0.02 81 111 0.08
f. Written materials about occu- . .

pations or.training programs 100 139 0.00 118 141 ,0.-09

g. Career days, job fairs' 52 105 0.00 -62 113- 0.00
h. Courses on occupations'. .90 135 0.00 111 135 0.'10
i. Field taps to schools and

employment agencies 61

..

104 0.00

,

74 96 0.01
j. Employment Service job bank 35 .65 0:02 '50 87 0.03
k. Information about job openings 123 154 0.00 148 167 0.10
1. Career information from,Couraes

taken

m. Help with exploring /evaluating

further educational goals

103

116

'T-3?

151

0.06

0.00

115

131

143 -,0:05

155 0.04
n. Help with exploring and - 1

.
..

.. .

evaluating employment goals 119 147 0.00 135 - 150 0.29
o. 1.1elp.with resolving personal .

prdbleil!s relating to further ._ -

educaglen or work plans 104 141 0.00 122 150. 0.08
p.' Help with talking to parents

-

about job.or school plans 100- 126 0.00 98 ;120 0.20
T. qraining for interviewing or

. _

applying fora job -

r. Training in how to get along
134 156 0.00 139 165 0.02

'.

4,
on the job

s. Training Ser a specific oecu-
120 145 0.00 135 170 0.00

P4ti011,..

t. Assistance in. making application
to'college or programs

u. Assistance in locating a.

151

101

166,

132

0.03

0.00

164

.99

A.B0

131

0.06

0.13

specific job , '

v. Assistance 'by encouragingan
122 125 '0.05 140' 144 0.90

.

employer to hire you 62 43 0.00 65 29 0.06
Id. Agsistance by working out special

.

arrangements by:explaining your
special need's to an- employer

x. Contact to..discussxproblems

about your job

58.

115

_,

.71

122

0.43

0.11

60

117

70

137

006

0.25
y. Contact to determine your satis-

faction with the schOol program
...,

111 130
..

0.06 125 149 0.09

,* Chi-square-analyses based on frequency data
** For 'explanation of calculation, see page 15.

1 91.
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Academic Standing as a Variable in Career Guidance

Ct._.2JEtltandFornloolResorpIdents

Respondent ,:aaacteristics. An -almost identical percentage of stu-
dents classified themselves. as C or below students-in thecurrent and former
high school samples. The percentages were 41 and 42 percent, respectively.
However marked differences existed in the percentages of students responding
to the questiont concerning post-secondary plans. Only students considering
pursuing further educational opportunities were requested, to complete these
questions. While 68 percent of the current students with C ottelow aver-

.

ages answered the questions concerning posC-secondary educational plans,
only 42 percent, of the C or below average students in the former sample
answered these questions. In-the case of the A and B students, theAls-,
crepancy Was much smaller with 82 percent .of the current students. and-74
percent of the former students answering the questions concerned with edu-
cational planning and _placement. Apparently less than two - thirds of the
C or below stuaents contemplating continued education or training in their
tenier,,year will actually realize such goals. Similar findings were not
noted in the occupational area:, Approximately 90 percent of the current
Students and 80 percent of the former students,answered the questions related
to post-secondary occupational plans regardless of academic standing.

Resource personnel. The Various resourc-'personnel rated as most
helpful in educational and occupational Planning by the various student
groups are listed in Table 67. °In general the less academically success-
ful students relied on the same resource personnelas did the more

in both educational and occupational matters. However, some .
differences existed in the degree of'helpfulness ascribed to the various
resource personnel by the different student sfoup:::.

ligh school personnel, Le. teachers and counselors, were perceived
as significantly less*heipful in educational planning by current students,
with C or below averages. Such differences- were not noted for the former'
student sample. Perhaps this reflected the fact that the former-student
sampL6 was biased id -terms of a greater propoition of studenLs pursuing
post-secondary educational opportunities than chance factors alone would
dictate. If the contention, that counselors and teachers.were more inclined
to help the student who desires further education, is warranted, this would
explain such a discrepancy in the 'findings. Support for this contention
might be inferred from the larger percents of students. invOlved in educa-
tional planning who received help than that received by students involved
in occupatiolial planning. Perhapt many of the less academically success-
ful'students who are now working- and underrepresented in the former
student sample (see page 26) had entertained notions of post-secondary
education, but found I,ittle support from the various school personnel,

s Fend* members and peers appeared to be very influential.resources,
in 'both oectunaticonal and educational planning for all students. However,
former students iR thcess academically successful group reported-receiving
lets help from these resources. Significantly fewer of the former students,
perceived their faMilies as helpful with either educational or occupational
matters. Their other relatives and friends also appeared to.be less help-
ful in educational matters, although ne sijnificant differences, were noted
for this group in occupational matter's. Apparently the social environment
inWhich the More able student finds hiMself was better equipped to help
in theachievement of educational goalt.

no
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Tabld A7

HELPFULNESS ATTRIBUTO TO MAJOR RESOURCE PERSONNEL BY
HIGH SCHOOL STUDENTS REPORTING DIVERSE ACADEMIC STANDING

Curnent Seniors Former Seniors
Major Sources of Help % Receiving Help 2 * % Receiving Help

X
2p*A or B C or below. X P A or B. C or below

High school counselors
Educational plans 86 72 0.00 77 70 0.29
Occupational plans 45 41 0.40 20 26 0.22

High school teachers
Educational plans 66 51 0.00 50 46 '0.20
.Occupational plans 40 35 0.34 22 25 0.36

Family members
Educational plans 93 91 0.31 88 81 0.02
Occupational plans 81 82 0.43 71 65 0.10

Other relatives and
friends

Educational plans- 82' 77 0.27 76 59 0,00
Occupational plans 68 71 0.17 61 60 0.36

Employer
Educational plans 21 22 14 16 0.46

Occupational- plans* 25 24 0.9 16 20 0.78

College recruiter
Edutational plans 3 18 0.0Q 22 10 0.02
Occupational plans 11 7 0,25 2 1 0.63

Wisconsin Stake O

-Employment Service
Educational plans 3 0.04 5 14 0:0C-

Occppational plans 6 0.12 15 21

* Chi-square probability based on frequency data

The following remarks summarize the helpfulness of the other major
resource personnel:

,

1. Current and former employers are viewed as equally helpful regard-
less of the student's academic standing.

2. Students of higher academic standing receive significantlymore
help in,educational planning from ,college recruiters.

3. The Wisconsin State Employment Service was viewed as a more help-
ful resource by the less academically successful student.

However, the above resource personnel exerted influence on only a small
mipority of students in all groups.

In summary, the less academically successful students perceived the
same major resource personnel as helpful in career planning as did their
more academically able peers (family, friends, teachers, and counselors).
However, the-C and below average student frequently reported receiving

1 1 1 I
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significantly lcss help from these resources, particularly in educational
planning. These findings lend credence to the assertion that those pres-
ently receiving the b,ik of the guidance services, the A or B students,
often have the most other helpful resource personnel available to them.

Roadblocks Lo career planning andoplacement. The A and B students
were compared with the C and below students in terms of roadblocks to
educational and oLcupational placement which they either anticipated..or
.encountered. Two major conclusions were inferred from the data presented
in Tables 68 and 69:

1. The students with grade point averages of C or below anticipated
and encountered more roadblocks in both educational and occupa7
tional placements.

101

2. For'the most part, the C and_below grade average students tended
to anticipate more problems than their peers actually encountered.

In terms of educational planning, those with lower academic standing per-
ceived more problems related to meeting admission standards. Difficulties
in this area were borne up as actual Problems by the former students.
However, the lower achieving students also perceived many other areas to
be potential roadblocks, including discrimination and difficulty in find-
ing'child care facilities. The data from former students did not verify
these fears. Similar findings were al$o notes in occupational planning.
Current seniors with C or below grade averages expressed concern not only
for their lack of qualifications and ability to "sell" themselves in an
interview, but also over such problems as discrimination, transportation
and family conflicts. However, the former students reported significantly
more problems only in the formei areas.

From the data presLnced concerning the roadblocks to career placement
as a function of academic standing, the inference was suggest,d-that the C
and below-students feared their histories of less academic success would
be repeated in their post-high school years. The multiplicity of problems
anticipated by these seniors led,to the speculation that perhaps these
students felt a greater degree of anxiety in regard to their future.
'Nevertheless, certain realities arelpresented:

1. The former students with C or'below averages'reported having

significantly more-difficulties with gaining entry (i.e. handling
interviews, applications, and other entry-related skills) to both
the educational and occupational realms..

2. These students' lower academic standing was t ;uated with inability
to meet entry requirements in both the educational and occupational
realms.'

Guidance services received and the value attached to these services.
An analysis using the chi-square techniqde was used to determine whether
a significant difference existed between the two groups in the guidance . .

'services students of diverse academic standing received (Table 70, page 104).
Sev,gral significant differences at the 0.10 level were apparent between the
two groups. In the case of the former students,, all the significant (lit-
ferences were in the direction of the A or B leyel students receiving
signifICantly more services. Although, for the most part, a similar phe-
nomena was reported by current students, some exceptions were noted. These

112
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Table 68
o

ROADBLOCKS ANTICIPATED AND ENCOUNTERED IN OCCUPATIONAL PLANNING AND
PLACEMENT BY HIGH SCHOOL STUDENTS OF DIVERSE ACADEMIC STANDING

Roadblock to Job Placement

a. Not knowing what types of jobs
able to do

IT. Not knowing- what types of jobs
like to do

c. Having problems with lob
applications and interviews

d. Not knowing where to look for
work

e. Having to mbve.to 'find
and not wanting to

f. Not having transportation to
a job

g. Not being qualified for the job_
h. The job not- paying enough
i. The employer wanting someone

experienced
j. Being too young fore the job*
k.. Family not wanting" erson to

take-the job
1. Employer not hiring because -

of race

m. imploye'r not .hiring because

-bf sex

n, Employer not hiring beCause
of ,handica
Not liking the employef's
attitude

. Dress and appearance 'being_
inappropriate.

-q. Hair cut or -beard -being .a

problem,

r. There being no bpepings in the
jobs trained for .

s. 'Not having a high school diploma
t. Not being able to take job,

because not able to find' anyone
to care for children

Current Seniors Former Seniors
% Anticipating 2 * ,% Encountering

X2p*

0.23

0.46

0.05

A or B

. 38

45'"

17

C or below

43

46

25

X P
4A

'0.18

0.79

0.02

or B

49

63.

13

C or below

55

67

20

_40 467- 0.14 44 43 0.78

13 15 0.40 7 10 j 0.18

18 24 -0.08 18 18 0.96
43 57 0.00 27 37 0.04
47 52 -0:23 -4.5 - 42 0.48

66 68 0.55 51 48 0.55
38 38 , 0.9 5 22 23 0.96

7' 13 0.01 11 7 0. 23

1 4 0.08
, '-

5 11 0.00

4 6 0.28

29 .36 0.88 15 416 0.85

11 20 0.00 5 6 6.86

14 22 -0,01 5 12 0.01

57 57 0.95 11 13, 0.62
1 7 0.00 1 2 0.43

2" 7 . 0 00

* Chi - square probability based on frequency data
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Table 69

ROADBLOCKS ANTICIPe.ad AND ENCOUNTERED IN EDUCATIONAL PLANNING AND
PLACEMENT BY HIGH SCHOOL STUDENTS OF DIVERSE ACADEMIC STANDING

Roadblock

a. Not knowing if able to meet
the school/trng.qualifications

b. Not knowing what schools or
training programs would like

c. Having problems_4th school
or training-applications,
entrance exams or interviews

d. Not knowing where to apply for
school or training ,programs

e. Having-to move to attend a
school or training program

f. Not having transportation to
the,school/training program
Not being accepte.dro a
gCtooi-or-trainin_Rrogram

h.:§chool or training_ program no
longer accepting applicatiOns

i. Not, being able to meet educa-
tional requirements to-enter
school or training program

j. Family-not wanting person to
enter school or program'

k. Not being accepted.into school
or program becanse of race

1. N& being accepted into school
or program because of sex

m. Not being accepted into school
or program because of handicap

,n. After seeing the school or
program; not liking it

o. Not being able to afford.to
-enter- the program -or school

p. Not having a high school
diploma

q. Not being able to.enroll in
school or program because not
able to find anyone to care
for children

Current H.S. Seniors
Percent Reporting
"Anticipate as a
Future Problem"
A or B C or below

24

50

20

23

31

16

11

12

5,

0

1

3

25

41,

2

1

50

50

47

35

29

20

.27

-19s

8

4

29

8

3

5

4

30

37

2
X P

0.00

0.95

0.00

0.00

02.79

0.20

0.00

0.04

0.00

0.16

0.01

0.02

0.38

0.22

0.37

0:00

0.04

Former H.S. Seniors
Percent Reporting

"Experienced ,2,*
This Problem"
or B

21

60

9

18

22

-fo

3

5

2

8

* *

* *

* *

12 .

26

*'

C Or below

-43

65

16

22

;17-

9

6

6

8

6

**

**

1

15

31.

1

* *

0.00

0.45

0.07

0:33

0.20

0.84

0.26,

0.95

0.02

0.52

1.00

1.00

0.61

0:54

0.35

0.24

1.00

* Chi-square probability based on frequency data

** Less than one percent of respondents
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able.70

COMPARISON OF GUIDANCE SERVICES RECEIVED BY HIGH SC400L
SENIORS OF DIVERSE ACADEMIC STANDING,

Guidance Service

a% Aptitude tests
b. Achievement tests
c. Personality evaluations
d. Job'tryouts or work experiences
, Job interest inventories
. Written materials about occu-
pations or training-programs

g. Career days, job fairs
-h. Courses on occupations
i. Field trips to schools and

employmentgenciea
j. EMploymenti Service' job bank

k. Information about job openings
1. Career information from-coursesi

taken

.m. Help with exploring/evaluating
further educational goals

n. Help with exploring/evaluating
employment goals

o. Help with resolving personal
problems relating ,to further

edUcation or work plans
p. Help with talking-to parents

about job or school plans
q. l'iaining for interviewing or

applying for a job
r. Training in how to get along

on the job
s. Trainfbg.for a .specific

occupation
t. Assistance in making applica-

tion to-college or training
programS

u. Assistance in locating a
specific job

7----Assistance by encouraging an

employer to hire you
w. Assistance by working out

special arrangements by ex-
plaining your special needs to
An employer

'x., Contact to discuss problems

, about your job
y. Contact to Aetermine your

satisfaction with echool pro:-

gram

Current Seniors -Former Signiors

Petcent
Receiving Service X

2P *

Percent
Receiving-Service X2P*

A-or B Cor beloW A or B C or below,

78 61 0.00 85' 71 0.00
77 61 0.00 83 66 0.00
48, 0.12 39 45 0:16
45 42 0.56 31 31 0:97

41 28 0.00 30, 28 0.7,2

73 61 0.00 75 54 0.00
50 37 0.00 53 0.01
37 45 0.03 27

,41
0.17.

43 36 0.08 33 31 0.72
2 6 0.02 11 8 0.24

46 48 0.47 42 41 0.79

43 37 0.12 42 42 0.95

65 43 0.00 60 43 0.00

41 35 0.14 40 35 .22

42 29 0.00 33 26 0.09

86 80 0.02 80 68. 0.00

32 39 0.05 29 33 0.44

26 32 0.09 24 25 0.85
s.

31 0.16 37 39 0.73

40 20 0.00 45

39 48 0.02 44 41 0.53

32 27 0.18 32 30 0.68

17 19 0.41 18 19 0.83,

6 10 0.16

17 17 0.94

* Chi - square, nalyses based onfrequency data
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gAceptiona were in the direction of the students with, lower grade achieve-
ment receiving greater assistance with techniques for getting and holding
a job as wellias assistance with locating a specific job, Significantly

more of the lower achieving students received assistance through the Job
Service job bank. This finding Is consistent with an earlier observation
that the-less su;zessful students received more assistance from the

Employment Service. In general, greater attention was given to training
in job-seeking and maintaining skills and job placement for the lessaca-
demically successf41, while'for the more academically successful, greater
emphasis was placed on counseling, testing, and information giving.

Table 71 presents the evaluation indices credited to the guidance
services by the various student groups. With only one exception, that
of training in how to get along on a jab, all of the significant differ-
ences (at the 0.10-level) noted between the groups were in the direction
-if the more academically successful students rating the services as more

valuable. In order to compare these groups further on the value they
attached ,td the various guidance services,,a composite evaluation index
was derived. This index was the sum Of the evaluation indices attained
by the current and. former students in each academic attainment group.
The evaluation indices of ench,academic group were then rank ordered to
facilitate comparison. The composite evaluation indices and ranks appear
in Table 72. This comparison suggested that the C or below students
placed greater value on job-getting and maintaining behaviors and less
value on written informational materiali and educational ,counseling.

105

\
Summary. The less academically successful students reported re-

ceiving significantly fewer of the guidance services and frequently found
.the key resource personnel to be less helpful in career planning, par-
ticularly with educational planning\and placement. They also evaluated

most of the guidance services significantly less Positively than their
niore successfal cohorts. The exdeption. to these findings_ as the more
positive evaluation and morE frequent use of services related to job -

getting and maintaining. Emphasis on these.areas seems warranted because
the less academically successful students both anticipated more diffi-
_cultiei in securing suitable job placement, and also encountered more
problems.;

1

4
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Table 71

/
IMPORTANCE 'ATTACHED TO THE VARIOUS GUIDANCE SERVICES
BY HIGH scHool, SENIORS OF DIVERSE ACADEMIC STANDING

Guidance Service
-Current Seniors

Evaluation Indexl
A or B C Or below

Former Seniors
valuation Indexl

X
2
P
*

or'B C or-below

a. Aptitude tests 97 88
b. Achievement tests 99 89
c. Personality evaluations 80 79,
d. Job tryouts or work experiences 126 124
e. Job interest'inventories. 74

E. Written materials.about occu-
pations or training programs 130 101

g. Career days, job lairs 83 70
h. Courses on occupations 125 118

. .

. Field trips to schools and
employment, agencies 92 92

j. Employment Servl:ce job bank
k. Information about job openings
1. Career information from courses

taken
. 109 97 .

m. Help with exploring /evaluating
further educational goals 149, 120

n. Help with exploring and
zo evaluating employment goals. 138 121

o. Help with resolving personal
-problems relating to further
education or, work plans 124: 98

p. Help with talking to parents
about. job or school plans 149 141

q. Training for interviewing or__

pplying-for
_

-a-job- 129 143
___

a
_

r. Training in how to get, along
on the job 119 140

s. Training for -a specific
'occupation 146 134

t. AsSistance in making applica-
tion to college or training
programs

1

133 109,
u. 'Assistance in locating a

specific job 127 132

v. Assistance by encouraging an
employer to hire you 52 ,63

w. Assistance by working out spe-
cial arrangements by eXplaining
your special needs to employer 54 66 ,

x. Contact-to discuss problems-
about your job -

,

__ Y yContact to determine our sat-
isfaction with school program : - -

84

25

127
25

122

O

0.18

0.07

0.03

0.25

0.03

0.00
0.33

0.56

0.87

0.03
0./8

0.03

0.00

0.11

0.00

0.36

0.11

0.03

0.16

0.01

0-.38

0.74

0.36

84

79

64.

135-

95

151
95

133

104

82

152

128

153

149

148

146

138

.121

148

139

144

63

- 77

98

121

73

74

80
111

90 -

105

54

' 121

69

45

135

120
k

125

125

124

126--

4

127..

146

125

117,

52

58

81

81

0.60
0.85
0.45
0.05

0.41

o.00
0.00
0.18

0.01
0:00
0.08

0.52

0.00v- '5

0.03

0.61

0.57

0.90

0.09

0..00

0.02

0.37

0.32

0.00

* Chi- square probability analyses based on frequency Lists
1

For calculations formuld,..see p, 15.
tr

1 1 7,
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Table 72

COMPARISON OF COMPOSITE EVALUATION INDICES AND RANK§ OF GUIDANCE
SERVICES BY HIGH SCHOOL STUDENTS OF DIVERSE ACADEMIC STANDING

107

.

Guidance' Service -

.

A or B ,C or'Below
Rank

Differences
Composite
Score

'
Rank

Composite
Scorii

Rank

.

a. Aptitude.tests 181
.

16 161 17.5 1,5

b. Achievement tests
c. Personality evaluations

178

144

1.5
20

16)
159

16

19

, 0'.5

.1.0'

d. Job tryouts or work experiences 261 11. 235 10 1.0

e. Job interest invefitories

f. Written materials about occupa-
tions or training programs

169

281

19'

5

174

206

.15

14

4.0

9.0

g. Career days, job fairs 178 17.5 124 20.5 3.0

h. Courses on-occupations
i.Field trips to schools and

employment agencies .

258

196

12

15

239

161

9

17.5

3.0

2.5

j. Employment Service job bank 107 23. 70 23 0.0

k. Information about job openings 279 6 25/ , 5 1.0

1. Career information from courses
.'taken .

.

m. Help with exploring/evaluating,

237 14 '21T 13: 1.0

---

.

further educational goals 302 1 241. 8 7..0

n. Help with exploring and .

evaluating employment goals _.: 287 4 ',246 7 3.0
' 0

6. Help with resolving-personal'
_......-probleMS-reiating to further .

educatidn or work ilans
p. Help. with talking to parents'

about job or school pins

272

295

7.5

2

222

267

12

3.5

4.5

1,5

q. Training fbr.interviewing or r .

applying for a job
r. Traihing.in how to get along on

267
1

10 271 2
.

8.0

the job . 240' `' 13 267 3.5 9.:5

i. Training for a specific occupation 294 3 280 1 2.0

t. Assistance in making application 4.

to college or training programs 272' 7.5 '234 ' 11 3.5

u. Assistance in locating a specific.
jdb's .

271 9' 249 _6 3.0 .

-v. AsSistance by encouraging an -

employer to hire you ' 115 22 115 22 0.0

w. Assistance-by working out special
arrangements by explhining your 4i.

special need's to an employer 131 21 124' 20:5 0.5

118.
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Current andFormer-TAE School Respondents

Respondent characteristics:, The current and former, samples of VTAE
students rated themselves according to their overall grade average.in,
high'school. Forty-two percent of the current students reported receiv-
ing "A or B" grades, while 57 percent received "C or belOw" grades. The
former students reported similar percentages, with 44 percent. in the "A
or B" category and 55 percent in the2C or below" group. The percentage
of responses from the respondents was approximately 90-95 percent for
questions concerning career guidance.

Resource personnel. The data _concerning the major resource personnel
relied upon in careerplanning are outlined'in Table 73.

TM:de 73 .

HELPFULNESS ATTRIBUTED 'TO MAJOR RESOURCE PERSONNEL BY CURRENT, AND
FORMER VTAE STUDENTS REPORTING DISTERSE'ACADEMIC STANDING

Major Sources of Help
Current VTAE Students

% Receiving Help
A or B C or Below X2P*

Former VTAE Students,
% Receiving Help 2 *
A or B C or Below X P

'Family members

Educational planning
-OccupationaL,planning

High schoortounselors
Educational planning
Occupational' planning

Other relatives or friends
,Educational planning
Occupational planning

'Voc-tech school counselors
Educational planning
Occupational planning

. High school teachers
Educational planning
Occupational planning

Someone attending schoOl there
Educational planning
Occupational, planning

Voc-tech school eeachers
Educational planning
Occupational planning

SoMeone working it) that job
,Educational planning
Occupational plimning

Previous or current employ'er
Educational planning

.0ccupational planning

Wisconsin State Employment
SerVice

Educational planning
...Occupational planning 12

11
16

:0029'
:0477

.0000

.0000

.0812

.0945

.0264

.0945

.0000

.0000

.1841

.0144

.6444

.2170

.4799

.5491

.0706

.0773

69.

55

73
12,

60

46

41

22

48

21

36

29

38

36

19
'24

10
15

59

47

.o450,

.4634 .

7 .0000
18 . .1508

50 :1968..

46 '9419'

41

29 .0730'

36 .0283-

. 16 .0944

.7281

.

39 .2007
34 .4446

28 ,44o

19 a .8906
25 .1587

12
14

.6118

.0136

Chi-square analyses based on frequency, data

kts:
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An overall analysis indicated that the "A or B" students received more
assistance from the major resources than the "C or below" students. The

current students who reported A or B high school averages received sig-
nificantly more help in educational planning from family members,''high
school counselors, other relatives or. friends, and high school teachers.
In relation to oLcupational planning, the current VTAE students who re-
ported a more successful academic history were aided more by faintly mem-

bers, high school counselors, and othet_relatives or friends. Analysis

of_the "O or below" category revealed that vocational - technical school
counselors and the Job Service (formerly WSES) were more helpful in
educational and occupational planning while the vocational-technical
school teachers were helpful in educational planning.

0

The respondent data for the former VTAE students revealed similar

trends. Family members, high schdal counselors, high school teachers,
someone working.in that job and the Job Service were rated as signifi-
cantly helpful by the "A or B" group in educational planning. Only high

school teachers were ranked as helpful in occupational planning by this
category. ,The former students in the "C or below" group judged the -

vocational- technical school counselors helpful in occupational planning.

in, summary, the data suggested that ,the student& -in the "A or B"

category received more help from more source's especially in educational

planning,. The students in the "C or below" category received snore aid
from the\vocational-technical school personnel and' Job-Service in occupa-
tionalplanning.\ The results suggested thar_occuparional planning efforts
_were _prir,iari* directed toward the average and below average student. In

contrast-the above average student, received more help from more resources

miiAly,JAhe realm of\,,edUcational'planning.

(r.t
. Roadblocks to career planning and placement Tables 74 and 75

summarize the results of the roadblocks encountered in edUcatiOnal and
f

occupRtional.plan(ting.and pl.acement by VTAE students with different his -

tories sof academic succes-. High school academic standing appeared to
affect the VTAE, students' ability to secure suitable educational place-
.meni. \Significantly more of the students Who reported high school grade

averages. of \C or below indicated that they did not know if.they would be

able to meet tischool's qualifications. Interestingly, a reverse
phenomena seemed to be operating in the area of occupational planning and

placement The current VTAE students who repotted higher high school
-grade averages tended,,for the most part, to*anticipate more probleis
in securing.suitable occupational placement than did their peers who had

lower higfi,sChool, grades. These students were_ particularly concerned
about not knowing what types of jobs they could do or where to look 'for

work. However, the data from fora students did not substantiate. these

fears.

In summ ry, the "A Or 111' students demonstrated various classes of -

. problems that \were encountered. Career planning,ind exploration were the

major areas of encountered problems. For...the "C or-below" students, ,

qualifications, educational requirements and lack of experience encompassed

the majority of the past roadblocks. The results indicated two distinct
types of problems that were encountered by the samples, i.e. "A or B" stu-
dents encountered career planning, and explbration problems while "C or

below" encountered career entry-probleMs. ca

120
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110 VARIABLE EFFECTS: ACADEMIC STANDING

Table 74
a

ROADBLOCKS ENCOUNTERED IN EDUCATIONAL PLANNING AND PLACEMENT
AY VTAE STUDENTS OF DIVERSE= ACADEMIC STANDING _

' Roadblocks to
College or Training

a. Not knowing if able to meet
the school or training
q6alificattons

b. Not 'knowing, what schools'or

programs would like
c. Having problems with applica-

tions, entrance-exams or
interviews

d: Not knowing where to apply
for school or programs

e, Having, to move to attend a

school. or training program
f. NC)t having transportation to

,did school or training program
g.:Not being accepted takenter a

school or training program
h. The school/training program no

longer accepting applications
i. Not meeting. the educational

requirements to enter
Family not wanting person to
enter school/training program

k. Not being accepted into tne
school program,because of race

1; Not being accepted into the
school/program because of sex

m. Notbeing accepted into the
4

school/piogram because of a
handicap

9, After seeing the program or
school, not liking it

o. Not being able tc afford to
. enter the school or program

1). Not. having a high-school

diPloma
q. Mt/being able to enroll

because not able to find any-
one to care for children

Current VTAE-Staiiints I Former VTAE Students
% Encountering__ 2 Z' Encountering_
A or B C or belo0 P oiA or B C or below X P

23

55

4

12

22

14

2

4

1

4

0

of

9

17

3

4

38

56

13

14

14

12

5

7

7_

3

1'

1,

1

9

17

4

0.00

0.98

0.00

0.45

0.00

0.55

0.04

0.13

0.00

0.99

0.80

0.61

0.70

0.99

0.98

0.01

0.93

14

51

3

13

21'

14

2

5

14

9

0

0

1

11

21

2

38..

53

9

16

14

8

3

7

6

1

1

9

21

6

0.00

0.74

0.02

0.49

0.12

0.06.

0.73

0.61

0.96

0.34

0.92

0.92

0.57

0.73

0.9,3

0.12

0.13

* Chi-square probability based on frequency data
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Table 75

ROADBLOp(S ANTICIPATED AND ENCOUNTERED IN OCCUPATIONAL PLANNING
PLACEMENT BY VTAE STUDENTS OF DI RSE ACADEMIC. STANDING

Current, VTAE Students Former VTAE Students
Roadblocks to Job Platement

a. Not'knowing what types of jobs
able to, do

b. Not knowing what types of jobs
like to do

c. Having problems with job appli-
cations and interviews.

d. Not knoWing wherp to look.fo
work .

e. 'Having to move to find a job
and not,wantihg .to

f. Not having transportation
to a job

g. Not being_ qualified for. t job

h. The job not paying enough
is The employer wanting someone

experienced f v

j. Being too young.for the job
1(.. Family not, wanting personto

take the job
1. Employers not hiring because

of race
m. Employers not hiring because

. of sex
n. Empi4ers not hiring becans;

of allandicap
o. Not liking the employer's

attitude
pl Dress and appearance being

. inappropriate.
4. Hair cut or beard being a

prOblem
r. No openings in jobs trained for
s. Not having a high school
'diploma

t. Not being able to take the job
because not able to find anyone
to care for children

% Anticipating
A or3For Below

2 *.:%
P IA

Encounterin&
C or Below.x

2

Por B

/

18 19 0.86. 25 30 0.43

38 30 0.02 48 43 0.40

18 17, 0.67 13 0,68

35' 25 0.00" 18 0.74,20:
.

18 13 0.07 14 10 0.31

15 11 0.12 12. .4 0.02
29 27 0.45 15 2-0 0.31
39 39. 0.86 31 34 0.68

59 54 0.12 34 43 0.08
24 16- 0.00 12 10 0.74

4 4 0 96 2 3 0.52

3 4 0.53 1 2 0:50

5: 4 0.36 2 2 0.79

3 5 0.27 2 2 0.79
1;

15' 0.93 10 0.94

12 12 0.93 3 3 0.99

13 \19 0.05 6 8 6.39
45 41 0.30 18 22 0.49

1 6 0.00 1 '6. 0.04

2 5 0.11 0:42

* Chi-square probability baa6don frequency data

Guidance services received and the'value attached to these services.
The data ,that are analyzed in this section are presented in Tables 76 and .

77., At the significance level of 0.10 numerous differences were demonstrated.
The VTAE students who receivpd the higher high school grades tended to report
greater participation in almost all the guidaRce services. The inain area

of significant differences was in the informational services that were
provided. This fact as evident with current and former VTAE students. The
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Table

. 1(4..°

COMPARISON-OE GUIDANCE SERVICES RECEIVED BY VTAE
STUDENTS OF DIVERSE ACADEMIC STANDING

Guidance Service

Current VTAE Student_ s.

Percent
Receiving_ Service

A or-B C or Below

Former VTAE Students'
Percent

X
2
el

illAceiving Service
l

sA or B C orlielow

2
X p*

,a. Aptitnde_tests

AChievement tests
c. Personality evaluations
d. Job tryouts/work -experieAces

Job interest' inventories

f. Written materials about occu-
pations or training programs

g. Career dayijob fairs
h. Courses on occupations
i. Field trips to. schools and

employment agencies,
j. Biployment ServiCe job bank
k. Information about job openings
1. ,dareei information from

courses taken.
mrelp_with4*ploring/evaluating
further qucationaLgoals

n withtexploring /evaluating
Icemploymentgoals

6-1 Help with resolving personal

-problems relating to further
education or work plans

p. Help-with talking to parents
about job or school Tlans

q. Training for interviewing or
applying fora job

r. Training in how to:get along,
on' he job

.45: Training for a specific
. occupation

t. Assistance in making applica-
"tion to college or prOgiams

u. Assistance in locating, a
specific lob

v. AsSistance by encouraging an
employerto.hire you

W. Assistande by working out spe-
cial arrangements by explain-
ing your,special needs to an
employer

x.. Contact to discuss problems
about your job

Y. Contact to determine your satr..-

isfactioh with school p,ogram

87

82

57

40

35

77

43
38

.41;

10

52

53

.47

.32

33.

71

54

43

66.

38.

43!

32

16

12

.'24

85

74

52

38

26

63

30

29

35

-8

46,

42

.43

N

77,

31

62

38

36

62

30

41 -.

33

19

18

24

0

0.49 83
0.01 7
0.19 57-

0.56 ° 35
0.01 29

0.00
0.00
0.01

0.00
0.3.5

0.11

0.00

0.22

0.96

0.44

0.01

0.00

0.05

0.31

0.02

0.68

0.91

0.19

0.02

0.87

74

50

30

17

50

39

36

30.

64

56

42

82

37

15

n19

44;

84

73

63

AO
28

62

33

34

31

16.

59

50

32

31

23

50

46

41

71

32

44

31.

19,

20

37

0.79
0.32
0.30
0.35
0.98

0.02
0.00
0.48

0.03
0.76
0./5

.0.95

0.15

0.32

0.12

0.01

0.06

0:44

0.024"

0.37

0.99:

4

0.42

0.90

0.02

* Chi-sqUare analysei based on frequency data
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VARIABLE EFFECTS: ACADEMIC -STANDING

Table 77

IMPORTANCE ATTACHED TO THE VARIOUS GUIDANCE SERVICES
BY VTAE STUDENfS, OF DIVERSE ACADEMIC, STANDING

113

Guidance Service

Current VTAE Students

Evaluation Index"
A or B C or Below

?p*

a, Aptitude tests 90

b. Achievement tests- 91

Personality' evaluations 100

d. Job tryouts/work experiences 136

e. Job interest inventories '91

f. Written materials about occu-
,pations ortraining programs 133

g. Career days, job fairs 98

11-Courses. on occupations '127

i.'Field trips to schools and
employment agencies . 104

j. Employment Service job bank 59

k. Iriformaiiun about job openings 148

1. Career information from
courses taken 136

,m.,13,eipNvith exploring/evaluating
:fdrther educational goals 142

n.. Help: with exploring/evaluating
employment goal "143

o. Help, with resolving personal
problems relating to-further
,education or work plans 143

,p, ,Help with talking to parents;

about job or school plans 125

q. Training for interviewing -or
applying for a job 157

r..Training in, how to get along

.on the job 147

s. -Training for a specific
occupation 169

,t. Assistance in making applica-
tion to college-or programs 121

Assistance in locating a
Specific job 131

v. Assistance by encouraging an
.employer to tare you 48

w. Assistance by working out.
special arrangements by 'explain-
ing 'your special needs to an

employer , 66

x. Contact to discuss problems
about your job 118

y. Contact to determine your sat-
isfaction with school program 122

102,T

94

101

122

74

107

60

150

1--

Former VTAE Students

Evaluation Index"

0.31
0.97

0.99
0.17 I

0.09

0.00
0.00

0.01

65 0.00
43 0.43

131 0.07

111 0.01

127 0.10

122 0.01

110. 0.00

"103 0.03

133 0.00

127 0.00

142 0.01

111 0.54

/4117 0.07

55 0.80

61

107

116

0.30

0.43

0.82

95

104

116

133

95

131
85

117

xAor B C or Below

45 75-

122 126

136 130

-77 87

71 56

160 '148

128 120

146 135

137 140

113

98

112.

135

87

123

77-

120

142 123

102 103

157 141.

148 146

174 168

104 127

134 145

42 56

0.31
0.63

0.88

0.70
0.86

0.30
0.34

0.15

0.45
0.62
0.43

0.61 .

0.41

0.77

0.05

0.94

0.24

0.49

0.93

0.07

0.48

0.72

0.07

0.39

0.88

* Chi-square analyses based on frequency data

"'For calculations formula, .see page 15:
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VARIABLE EFFECTS: ACADEMIC STANDING.,

only exception was with current students whose "C or below" category rated
follow-up "cOntacCto discuss job problems" significantly higher.

In discussing the importance level that was indicated by the sample,
a majority of services were valued more highly-by the "A or B" students,
especially the 1formational services. This fact was predominantly true
'with the current VTAE students. The exceptions to this fact were in regard.
to the former VTAE students. The "C-or-below" students in this grOup felt
"assistance in making application" and "aid in developing special arrange-
ments through explanation of special needs to an employer" were more-impor7
tans than the "A Or B" group. An additional table was used to obtain a
compoaite-comparison of the evaluation indices-for the diverse academic
groups'. Table 78 presents the composite score, calculated-6y addition, of
the evaluation indices of the current and former VTAE,students for "A or
B" grades and "C or below" grades, yank orders and rank differences. The
maior areas of differences are indicated in occupational courses, resolving
personal problems and talking to parents about future plans. The "C or
below"-students placed greater importance upon occupational courses and ..

discussions with parents while the "A or B" students placed more importance
:upon resolution of personal problems.

Summary. The VTAE students who reported grade averages of A or B
while in high school received more educational aid from more resources, have-#.
experienced problems about their career goals, have received more guidance

, 'services and attached a _greater importance to these services, especially
informational services. The "C or below" students attributed less help7
fulness to the various resources and received fewer services, but expressed

.

more concern about the job market and an orientationto occupational roles.
In essence, the -two groups indicated distinct views 'to careers, career
awareness and occupational roles.

ConclUsion.

The providers also supplied data on the educational ability:of those
they placed into jobs or further training .(Table 47). On the high school
level, counselors seemed to be providing greater lob placement assistance
ro-the beloW average student. However, although the lower ability student,

.

accounted for a larger proportion of the job placementi made by high
school counselors, such placements wire,propertionately less frequent
activities of counselors than were placements into further training where
the ratio of above average to below average placements was 2 to 1.
Similarly more of the placements reported by high school teachers involved
above average-students. The ratio of above average to below average stu-,
dents placed either on a job or into further training was 3 to 1 for the
VTAE providers. Apparently the educational personnel surveyed provided
more placement assistance to the above average student, particularly in
regard'to educational placement. Such an observation was consistent with
the datajeceiVed from users. The more academically successful students
in both the high schools and the VTAE system reported receiving more help

'from a variety of key personnel and participating in more,i,pf the, guidance
services thsan'their less academically. .successful peers. They also evalu-
ated the guidance process more favorably in terms of its importance in
occupational planning.and placement. Any inconsistencies in this conclusion
were in the ditectioh of the C or below average student receiving greater

.

assistance with job placement.

0
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Table 78

COMPARISON OF COMPOSITE EVALUATION INDICES AND RANKS OF GUIDANCE SERVICES

BY NTAE STUDENTS OF DIVERSE ACADEMIC STANDING

A or B 1. C or -Belovi Rank
DifferencesGuidance Services omposite

Score
Rank

Composite
Score

Rank
i

a. Aptitude testa
.

b. Achievement testa*

185
1;5

19

17

215

.,192

16

'19

3.0
2.0

c. Personality evaluations 216 ,16 213 17 1.0'

d.- Job tryouts or-work experiences 269 -.8 257 9 ,11.0

e. Job interest inventories 186 18 161 20 2.0

f. Written materials about occupa- .

tions or training programs 264 10.5 . 230 15* 3.5

g. Career days,, job fairs 183 20 137 '22 2.0

h. Courses on occupations
i. Field trips to schools and

employment agenCies

244.

181

13

21 1

270

152

,5

21

8.0

0.0

.j. Employment Service job baNc. 130 22 99 25 3.0

k. Information about job openings 308 3 279 2 1.0

X. Career information from courses
.1

taken
al. Help with exploring/evaluating

further educational goals

n. Help with exploring/evaluating

264

288

10.5 231

262

14

7

3.5-

2.0

.

employment goals 280 7 262 7 0.0

o. Help with resolving personal
problems relating to' further
education or work plans

p. Helpwith talking to parents
about job or School plans

J 285

127

6

23

.

233

206

12.5

18

6.5

5.0

q. Training for interviewing or
applying for a job

r. Training in how to get along on

"the' job ,

a,. Training for a specific occupation

t. Assistance'in making application
to college or training programs

ut Assistance in locating a specific

job

,....

314

297

343

225

265

2

4

1

,15

9

274

273

310

238

262

3

4

1

11

7

1.0

0.-0

0.0

4.0

2.0

v. Assistance'by encouraging an
.

employer to hire you
w., Assistance by working out 'special

arrangements by explaining your
%special needs to an employer

x. Contact to discuskproblems

100

111

25

24

111

136

24

23

1.0

1.0

about your job
y. Contact to determine your saiis-

faction, with school program

240

258

_14,,

_12

233

246

12.5

-1.0.

1,.5

2.0'
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Race_ as a Variable in Career, Guidance

Racial influences on the career guidance process could only be ex-
.

amined for the VTA24respondent groups as the nonwhite proportionof the
high school samp',es was less than five percent. In the current high'
school sample, only 31 students indicated their race as nonwhite. Only
28 of =the former studente classified their racial background as nonwhite.
Because of this small frequehcy of nonwhite respondents within the high
school samples, no attempt was made to analyze the respondent data from
nonwhites.

Current and Former VTAE Respondents

1'
Respondent characteristics. In relation to, race, the current VTAE

and former VTAE students were analyzed according to their responses to the
various questions. The categories of race were white and nonwhite. In
the current VTAE sample of 907,88 percent were classified as white and
11 percent were nonwhite. The former student sample of 411 revealed
similar proportions of 90 percent white and 10 percent nonwhite. The per-
centage of responses to the contents of the questionnaires was approximately
90 percent on a majority of the presented questions.

Resource personnel. The helpfulness attributed to various resource
personnel were examined by race (Table 79). At the 0.10 level of signifi-
cance, one significant difference was demonstrated in relation to the Job
Service Wisconsin (formerly WSES). The nonwhite current student sample
regarded the Job Service as significantly more helpful in educational plan-
ning than the white population. In general, the helpfulness attributed to
the major resource personnel did not appear to be a function of race.

Roadblocks encountered. The two 'groups, twIlite and nonwhite, indicated/
the roadblocks that they have encountered in educational and occupational j.planning. Significant differences were enumerated in some instances.\ /
Pertinent information which summarizes the data is listed in Tables 80\and .

81. Educational placement presented significant differences in three/areas
for the current nonwhite sample. A significantly higher proportion of*
nonwhites indicated that they had encountered the following roadblocks:

1. Not knowing if able to meet qualifications
2. Problems with, apPlicatiOns, exams, etC. -"
3. Not having a high school diploma,

Furthermore, the former nonwhite population indicated significant problems
with the lack of a high school dipi6ma. In essence, the nonwhite popula-
tion has encountered problems with educational qualifications and require-
ments.ments.

The occupational placement prohlems illustrated one area of difficulty.
The nonwhite current student sample indicated the problem of relocation to
procure employment. The other major areas did not /reveal significant racial
differences.

Recei t and evaluation of guidance serviced. The VTAE students' par-
ticipation in various guidance services and the importance they attached
to these services was also examined by race. The participation rates and
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Table 79

RESOURCE,PERSONNEL VIEWED AS MOST HELPFUL IN CAREER PLANNING
BY RACE IN VARIOUS VTAE RESPONDENT GROUPS

117

Resource Personhel

Fam/ily members
Educational planning,
Occupational planning

Vbc-tech.school counselors
Educational planning
Occupational planning

High school counselors
Educational planning

Occupational
planning ,

Othei _relatives or friends
Educational planning
Ocoupational planning

4,-.4-40hat.chool teachers
.Educational 'planning

Occupational planning

Someone attending school tha-e

Educational. planning

Occupational planning

Voc -tech school teachers'

Educational planning
Occupational planning

Wisconsin State,Employment Service
Educational planning
Occupational planning

Someone working in that job
Educational planning
.Occupational planning

Current VTAE SeudentsiFormer VTAE Students
% Reporting
"Quite a Lot"
or-"Some.Help" X

2
P
*

'or

% Reporting.

"Quite a Lot"
"Some Help"

k2p*.

.9540

.2497

.9492

.2326'

.1915

.8332,

,-White

74

62

50

19

60

25

Nonwhite

70

52

67

30

53

31

:5300

.2339

.1025

.6012,

.4311

'White

64
50,

24

59
20

Nonwhite

66

51

43

37

56

14

56 57 .8593 60' .9683

54 37 .4141 46 49 ,.4963

38 38' .9600 42 32 .7539
22 22 .5974 19 11 :5667

.32 23 .1610 35 40 .9684

.

20 23 .1025 37 18 .2623

14 18 .6012 36 32 .2689

8 16 .0102 10, 19 .6833'

13 23 .1(110 14 18. .7696

- _

52 39 .7920 32 22 .4733

* Chi-square analyses based on frequency data

4
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2. N

Table, 80
. -

RACIAL DIFFERENCES IN MAJOR ROADBLOCKS ENCOUNTERED BY VTAE
SCHWL RESPONDENT GROUPS, - EDUCATIONAL PLACEMENT

by

',Current VTAE Former VTAE'
Roadblocks to College or Training Encountering 2 * Encountering 2'*

)(4)White Nonwhite" ite Nonwhite

1. NOt knOwing what schools or

training programs-would like 56 53 0.72 H 53 42 0.26
2. Not knowing if able to meet the

school/training qualifications 31, 47 0.00. 26 34 0.38
3. Not able to afford to enter 17 23 0.19 21 24 0.82
4. Having to move to attend 17 18 ' 0 19 8 0.15
5. Noi'knowing where to apply 13 17 0.42 16 11 0.54
6. Having problems with applications,

entrance exams, or interviews 9 17 0.02 6 11 0.42
7. Not' having transportation to school 13 11 0.74 10 18 0.17
8. After eeeing the, school or program,

not,liking it 9 7 0.71H 9 19 0.11
9. Not having- a highschool diploma S 11 0.04i - 21 0.00,

* Chi - square analyses based on frequency data.

Table 81

RACIAL DIFFERENCES IN MAJOR ROADBLOCKS'ENCOUNTERED BY VTAE
SCHOOL RESPONDENT GROUPS - OCCUPATIONAL PLACEMENT

Current VTAE Former VTAE
Roadblocks to Job Placement % Anticipating 2 * % Encountering

X2P*White Nonwhite X P White Nonwhite

1. Employer wanting someone experienced 56 59 0.59 40 31. 0.36
2. No °Vet-kings in jobs trained for 42 42 0.91 20 26 0.59
3. Job not paying enough 38 0.26 32 39 0;53
4. Not knowing what Xypes of jobs like

'33
0

to do' 35 0.77 45 43 0.96
°5. Not being qualified for the job 27 32 0.43 18 22 0.64
'6. Not knowing where to look for work 30 28 0.80 19, 22 0.84
7. Being too young for the job 19 22 0.62 11 8 0.82
8. Not knowing types of jobs able to do 19 19 0.95 27 41 0.11
9.

10.

Having to move to find a job
'Having problems with applications

14 24 0.03 ,12 16 0.60

and interviews 17 20 0.52 13 22 0.23

* Chi-square analyses based on frequency data
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.evaluation indices far the two group's are compared in Tables 82 and 83.
Concerning guidance services received, atiajority of the percentages, in-
dicated.reater participation by the white population. Significant dif-

t
ferences 'were demonstrated in a few instances with the "white" participa-
tion level higher than the "nonwhite" level. For current VTAE students
the following se:rices were received significantly more frequently:

,

1. Aptitude tests
2. Achievement tests
3. Training for interviewing /applying

In the, former sample, the only difference noted was in assistance with
locating a Specific job. More of the white students reported receiving
such help. However, the reverse appeared to be true among current VTAE
students. The data on partfcipation level4n guidance services, for VTAE
respondents, do not support an interpretation of any consistent differences
in the guidance. services participation attributable to racial variance.
The significant diffeiences noted in the current'sample were not verified
by former Tespondents. The converse was,also true.

The evaluation indices for the respondent groups are presented in
,Table 83. A general tendency for one racial group to place greater value
on the suidance services was not indicated in the results. Significant
differefices were evident in only a minority of the services. The nonwhite
current students valued information about job openings, assistance in
making,applications, and enc uraging an employer to hire, more than'the
white population. .Greater¢ mphasis was placed upon training for specific
occupationa by the nonwhite ,former student sample whereas the inverse was
true for discussion of job problems. In addition, Table 84 indicates.,
rank differences for composite scores (addition of evaluation indices for
white and nonwhite populations, respectively) of the racial samples. The
major discrepancies in rank-order were noted as follows:

.

1. The white VTAE sample placed greater value on parental counseling
and training in appropriate job behavior

2. The nonwhite VTAE sample tended to attach greater importance to
written career materials and courses on,occupations

Summary. A comparison of VTAE students' responses to various ques- .

,tions concerning career guidance suggest few differences related to racial
background.' Both white VTAE students and nonwhite students seemed to rely
on. similar resource personnel in career planning, received comparable
guidance services, and attached consistent degrees` of importance to the
various guidance services. Although there. were some significant differences
noted between the samples for particular items, these differences were
frequently unsubstantiated across samples. There did appear, however, to
be a tendency for the nonwhite respondents to attach greater importance to
career information via materials or courses.

The data from provider's was interpreted as suggesting that ethnic
minority group members accounted for a greater percentage of the placements
than their population representation would suggest. Community action
agencies were noted to be particularly active, especially in the placement
of male minority group members.
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Table 82

RACIAL DIFFERENCES IN GUIDANCE SERVICES
RECEIVED BY VTAE"SCHOOL RESPONDENT GROUPS

Current VTAE Students

, Guidance Se6ices

A. Aptitude tests
b. _Achievement tests

c., Personality evaluations
Z. Job tryoutS/work experiendes
e: Job interest inventories '

f. Written materials about Occu-
pations or training programs

g. Career days, job fairs.
h. COurseeon occupations
1: Field.triPs to schools, and

employment agencies
j. Employment Service job bank,
k. Information about job openings
1.. Career information from

courses taken
m. Help with exploring/kraluating

fyrther educational' goals
n.. Help with exploring .and

evaluating employment goals
1,o, Help, with resolving personal

prObleMs relatingto further
education or work plans

p. Help-with talking to parents
about job or school plans

,q4 Training forA.nterviewing or
applying fora" job

r.' Training in how to, gee along
on, the job.

s. Training for a specific
, occupation

t. Assistance4n making applica-
tion to college of programs

u. Assistance in locating a
specific job

v. Assistance by encouraging-an
employer to hire you

'w. Assistance, by working out

special arrangements -by ex--
plaining your special needs
to an employer

.x. .Ontact to discuss problems
about your job

7".. Contact' to determine your

satisfaction with program

Former VTAE Students
% who'partic-
ipated in or

received service X
2
P
*

% who partic-
ipated in or
received service'

2
X P-

White Nonwhite White Nonwhite

87 76 0.01 85 82 6.86'
78 69 0.06 76 69 0.47
54 49 0.38 60 59 0.99
38 38 0.94 3,7 41 0.76
30 25 0.36 28 31 0.820

09 72 0.57 68. 59 0.34
3,5 40 0.42 41 36 0.67,
32 39 0.24 32 32 0.90

39 34 0.45 37 34 0:92
8 8 0.98 '16 _ 16 0.87.

48 45 0.67 63 56 0.50

38 0.11 50 47 0.85

44 43 0.85 36 28 0.45

33 26, 0:23 34 28 0.62

31 32 '0.92 27 18

66 58 0.17 57 46 0.26

47 30 0.00 51 46, 0.70.

39 35 0.54 42 36 0.57

6,4 59 0.45 '77, 69' 0.37'

34 30 0.55 35 31 0.75

41 ,49 0.15 48 31 0.06

32 37 0.40 32 18 0.11

17 20 0.68 18' 8 0.16

15 16 0.86 19 .23 0.72

24 18 U.25 '43 36 "0.50

* Chi-square analyses based on frequency data
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Table'83

RACIAL DIFFERENCES IN THE EVALUATION OF THE'CAREER GUIDANCE
SERVICES BY VTAE SCHOOL RESPONDENT GROUPS

121

Guidance Services
Current VTAE Students Former VTAE Students

a. Aptitude tests
b. AchievemenCtests
c% Personality evaluations
d. Job tryouts/workexikrierices
e. Job interest inventories
f. -Written materials about'occu7

imtIons or training programs
g. Career dayS,, job fairs
h. Courses On occupations
i.. Field. trips to schools-and

emplOyment agencies
j. Employment Service job bank
-k. Information onrjob 46nings
1. Career information from

. courses taken

m. Help\with exploring /evaluat-
ing further educational goals

n. Help with exploring and
evaluating employment goals

o. Help with 'resolving personal
problems relating to further
education or work plans

p. Help with 'talking to parents

about job or,school plans
q. Training forinteiviewing or

applying for ajob
r. Training in how to-gettalong

. on the job
s. training for a specific

occupation
t. Aasiitance in making applica-

tion-to_College or programs
u. Assistance in locating a
. specific job

, v. Assistance by encouraging An
employer to hire you

w. Assistance by working out
special arrangements by ex-
plaining your special needs
to an employer .

x. Contact to discuss problems
about your job

. y. Contact to determine,your
satisfaction. with program

Evaluation Index** 2 * Evaluation Index** k2p*, n

White -Nonwhite
X p White Nonwhite

'Wq:

96 120 0.27 104 0.23

94-, .95 0.78 100 99 0.31

103 90 0.87 114 111 0.69

129 127 0.91 131 145 0.99

101 103 648 90 105 0.52

119 130' 0.40 125 144 0.42

75 98 Or30 88 95 0..58

114 123 0.54 117 139 c.6q

82 88 6.93 82 87 0.96

49' 70 0.32 60. 80 0.54

138 143 0,09 15"): 143 0.7,0

121 138 0.40 126 114 6,93

134 120 . 0.71 140 141 0.32

131. 137 0.77 `.139, 143. 0.31

124,

113

127

114

0.93

0.98

111'

109

128

67

0.68

'6.11

144. 140 0.12 149 146 Ok63

138 110 0.59 149 129 0.41

158 148 0.61 169 178 0.01

114 121 0.09 116 138 . 0.48

121 14Q 0.21 143 119- Osa6
4

49 79 0.05 51 34 6.82

62' 77 0.42 65 32 0.22

114 99 0.40 126 103. 0.:09

121 113 0.84 133 131 0.88

*,Chi-square analyses based on frequency data
** For calculations formula, see page 15.
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Table 84

COMPARISON OF COMPOSITE EVALUATION INDICES AND.RANKS OF GUIDANCE
SERVICES BY VTAE SCHOOL STUDENTS OF'DORRSE RACIAL. BACKGROUND. tk

White Nonwhite
Rank

Difference
Guidance,Services Composite

Score
Rank

CompOsite
Scoie

RankR

a. Aptitude tests
.. 200. 11 .231 15 2

b. Achievement teats 194 18 194 7: 19 1 .

c. Personality evaluations ,

d. Job tryouts/work experiences
213 :-.

262
16

8
201

272
18

6

.2'

....2._
e. Job interest inventories

f. Written- inateriale about occupar-
191 19 208 -16

0
3 _

tions or training programs 244 12 274 5 7
g. Career days, job fairs 163 21 193 2O 1 -
h. Courses on occupations

. '

i. Field trips'td schools and,w-

il.,:eniplojrment agencies'

231

164 '

13

20

262

175

/ 7

22

6

2
J. EmployMent Service job bank 109 23 150 23. 0
k. Information. about job openings '293 3 '286 -2.5 0.5
1. Career, information from courses' .-

taken 4
24g 11 252 13 2

m. Help-with exploring /evaluating

further educational goals 274 5 -261 --3--
.n. Help with exploring and

_.
evaluating employment goals / 270 6 280 4 2

o. Help with resolving personal .

.

problems relating to further --
education or work plans

p. Help with talking to, parents
257, 9 255 12 3 -

about job or school plans 222 - 15 181 -21 6
q. Training\tor,interviewing or

applying for a job 294 2 286 2.5 _ 0.5
r -. 'raining in how to get along

. '

on the job

s. Training for a specific
.occupation

287

327

259

326

10.

1

6 -

0
A. AsSiStance in making applica- .

tion to college or programs
u. Assistance in locating a

specific.. job

230

264_

'14

7

'259

259

10

10

4

3
,v,. Aasistance by encouraging an

employer to hire you
v. Assistance by working ,out,

special-arrangements by ex-
plaining Your special.needs
to an employer

100
_

127,

24

22

113

,

109

24

-

,

25

Q ,

.

- 3.
K. Contact to discuss problems

about your job
y- Contact to deterinine your

satisfactiOn with program

240

254

13

10

,

202

_244

17

14

4

4

.
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Age as a Variable in Career Guidance

turrent',atid Former VTAE Respondents'

'Respondent cnaracteristics. The current VTAE_rispondents consisted
of 90.7 students. The group according to age had 43 percent less.than 20
years old, 41 percent between 20 .and 29 years of age, 1.3 percent between
30 and 44 years of age, and 3 peraent that were.45 years or older. The
former VTAE sample had 411 respondents with an upward shift in the age

-Curve. The percentages for the four groups.were:

3% - less than 20 years old
71% - 20=29 yearY7Tfir--,-----

20% - 30-44 years old
6% 45 years and older'

The percentages indicated an older population for the former VTAE sample.
,

Re'source'personnel. The data for this section is presented in
Table 85 including major resource personnel, percentages and chi-square
values. The chi-square statistical test was used with. the significance
level at 0.10. The majority of the significant differences were revealed
within the current VTAE student sample in both educational and occupational
planning. Considering Current and former VTAE school. respondents the pro-.

portional frequencies were larger 'for the "less than 20" group, next the
".26-29" group, followed by the "30-44" groupand last by the."45.and older"
-group. This "fact was prevalent throughout the resource help. The other
significant sequence which occurred was the reverse of this order. In
essence these two sequences were most evidEnt. The helpfulness attributed
to vocational-technical school personnel seemed to increase with age,
while the other resources were rated as most helpful by the youngest

_
respondents.

kn.

Roadblocks anticipated and encountered. The respondents indicated
the roadblocks that were anticipated or had been encountered in educational
and occupational placement. The releVant informatibn is presented in
Tables 86 and 87. In discussing the educational placement roadblocks a
list of the major problems indicated agreement for, the current and former
VTAE students, i.e. the rank orders,were similar. The significant dif-
ferences in response frequencies were evident in three major categories.
"Not knowing what schools I would like" was significantly different with
the 'two youngest groups having the highest frequencies for the current
and former student-samples. Within the current VTAE students the diffi-
culty of "not knowing if able to meet qualifications" was more apparent
for the'older students than for the younger. The last significant area
of concern was "having to move to attend" wherein the frequencies were
highest for the ;'less than-VP group and lowest fbr the "45 and older"
group.

gt5'
The roadblocks to occupational placement demonstrated further signif-

icant differences between the response groups. In general, the occupa-
tional placement problems reported appeared to diminish with age. However,
this relafionship appeared to be carvilinear for some items. -Apparently
many'of the problems are greatest for the youngest and oldest respondent
groups. Perhaps,those in older group represent many embarking on a
second career. Evidence supportive of this contention can be inferred
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Table 85

VARIABLE EFFECTB:' AGE
Y

RESOURCE PERSONNEL VIEWED AS MOST HELPFUL IN CAREER -
PLANNING

00
iw AGE IN VARIOUS RESPONDENT GROUPS -,&

Resource Personnel

_--_---

Current VTAE Students Former VTAE Studentd

'Lot"
% Reporting "Quite.a

or "Some" He'ic
45

and
over

. -----

'Lot"

Reporting
or "Some"

"Quite

30-
44

.11_

Help.

45
and

over

x2 p*
Less.
than

20

20-

'29

//
10-
44

x2p*,Less
than -

20-

,20-

29

Family members
Educational planning
Occupational planning

: .

Vocatibnal-technical
school ,counselori .

Educaeional planning
Occupational planning

Other relatives/friends
Educationalwplanning
Occupational planning

. .., .

High school counselor's

Educational planning
Occupational planning

Someone' attending

school there
Educational planning
Occupational planning

, ,,t
High school teadhers
.Educational planning
OcCupational planning

Vocational-technical
Sdhool teachers

planning
Occupational planning

Someone working in that
job

Educational planning
i l l iOccupational planning

Job. Service (WSES),

Educational planning
Occupational planning

Previous Or current ,

employers
Educational plSnning
Occupational planning

n

88

70

47

14

62

59

81

34

38

--

'50
25

15

.9

--

47

4

6

.

11

19

64

59

.52

24

51

50

45

21

28
--

30

19

23

18

--
38

13

22

12

19

60

45

,

65

28

46

43

21

9

24

20

'13

26'

15

29

12'

20

15

16

50
31

78

28.

46

12

21 _.0000
13

50

--

27

18-d.0283

47

12

--

50

8

28

8

25

.0000

.0000

.00021

.0068,

.0274

.0002

.0000

.4035
--

.0000

A004
.0790

--

.0651

.0018

.0000

.7584

.8612

70

44,

56,

33

60

78

82

40

40

.

60

r-20

20

33-

--

44 =

20
20

10

22

66

55.

44

27

55

48

69

.23

37'

47

19

37

39

--

34

11

15

18

26

53

39

34

21

55
.40

22

' 7

31

22

13

.32

26

24

10

10

23

22

53
29

37

L9

.29 ..3289

29

18

0

18

.

21

13

29

33

-=
13

6

7

a9
29

.5343

.0461

.6320

.9892

.3834

.0000

.0291

:7929

.0000

.7802

.8.036

.5960

--

.6755

.9994

.9661
.

.

.6300

.9993

* Chi-square analyses based on frequency data
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Table 86,

ACE DIFFERENCES IN MAJOR ROADBLOCKS ENCOUNTERED
BY VTAE RESPONDENT, GROUPS - EDUCATIONAL PLACEMENT

\
0

125

Roadblocks to College
or Training

I Current VTAE Students\
II% Reporting "Ex- X Reporting "Ex-
erienced- Problem"

X
2
P

perienced Problem"

Former VTAE Students

<20
20- 30- -4

5+
/9 44

<20
20-
29"

30-

44
.45+

x2p*

1. Not, knowing what'schools

would like
2. Not knowing if able to

meet qualific'ations
3. Not being able to afford

to enter

4. Not kriimr. where to apply
5-Not having transportation

to the school or program
6; Having.to move to attend
7. Family not wanting person

to, enter

59

29

15

13

16

21

3

5.7

31

20

14

12

18

.63

44

42

16

15

8

2

6

,32

57

33

12

16

6

6

0.01

0.01

0.19

0.99

0.28

0.00

0.70

40'

45

18

27

445

27

58,

24

22

16

11

21,

6
.

39,

36

17

14

8

3

10

20

21

15

0

0

12

b

0.00

'049 '

D.34
0.50

0.38

0.00

0.15 .

* Chi-square analyses based on frequency data

Table -87
0,

AGE DIFFERENCES IN MAJOR ROADBLOCKS ANTICIPATED.AND ENCOUNTERED
BY VTAE.RESPONDErT GROUPS - OCCUPATIONAL PLACEMENT

Rbadblocks to Job Placement
,

1. Employer wanting someone
' experienced

2. No openings ip,jobs trained
for

3. Jobs not paying enough
4. Not knowing.what types of

jobs like to.do,

5. Not being qualified for
the job

fi. Not knowing where to, look
for work

7. Not knoWing what types of
jobs able to do

8. Having problemd with appli-
cations and interviews,

Current VTAE Students Former VTAE Students
% Reporting "An-
ticipated Problem" 2 *

X P

% Reporting "Ex=
perienced Problem"

X?p*:_20-
<20

29

30-

44
45+

29

307"4.
44:-

61 5,6 41 38 0.00 50 44 22 14" 0.01

44 44 3.2 32 0.13 20 24 12 7 0.22
39 39 32 40 0.56 44 36 20 31, 0.12

40 33 6 0.00 30 49 32. 36 0.11

31 27 18 29 0.09 33 18, 18 13" 0.90

39 25 9 21 0.00 10 21; 8 7 0.03

21 18 9 '29 0.04 10 30 19 40 0.28

21 16 12 6 30 14 10 0 0.'41

* Chi-square analyses based on frequency data
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from the,data related to disability. The percent of current students con-
_

ceened that they would ha'Me difficulty acquiring suitable occupational
placement due to the presence'of a handicap increased with age from three
percent for the,youngest group to 17 percent for the 45 and over group.
Furthermore the data regarding the helpfulness of the Division of Vocational

.11ehabilitation ._vealed that an average of,approximately one-third of the
45 and over grOup reported receiving help, from this agency, while only
about five percent"ot the yk.angest group reported receiving such help.

Age appeared to be a significant variable affecting the career .

guidance needs of VTAE students. The youngergtudeats, who correspon-
'd'ingly had the most limited occupational experience, perceived the greatest
problems in entering the labor market. The over 45 group also seemed to
perceiVe a 'greater number of barriers. In the latter group, there appeared
to be a large number who were embarking on a new career. For many of
these, the impetus to, such a decision, seemed to be disability.

Evaluation and receipt of guidance services. From-a list of guidance
services, the current and former VTAE student sampiek_indicated which ser-
'vicesi-ehey had participated Ifi or received. The pertinent data regarding
percentages and chi-square values is summarized in Table 88. A majority, bf
the 21 differences were apparent in .the informational services, especially
among the current VTAE students, The sequence_of higher frequencies for
the "less than 20" group and 'subsequent reduction with age was particularly
prominent in the informational This. sequence of services. .

received was similarly reflected in the other,guidance activities.

Referring to the former VTAE respondents, only eight significant
differences were demonstrated by the.respondents, These differences
were concentrated in the informational services. The informational ser-
vices had the pattern of the younger groups rating higher participation
levels. In addition, this tendency was true among,ihe,three remaining
significant differences. Ir. summary, the younger sample for. -the respon-
dent groups tended to have higlier frequencies for the guidance services,_

Concerning the evaluation of the guidance services, the main ten-
dency was the reverse. Table 89 presents the, cumulative data for this
section. The plder groups, especially "45 and older" tended co valuethe
various services more, with frequencies decreasing through reduced age
levels. A majority Of the differences were in the current VTAE student
responSes. SUbsequently, the evaluation, of guidance services had the
opposite results compared to the guidance services received.

Summary and conclusions. Age appeared to be a significant variable
in the career guidance needs of VTAE students. In general, the effects,
of this variable were'.noted for the under 20 age group and the over 45
.group. Both groups appeared to-be embarking on new career pathways. For
the youngest students this represented a first-career while for the 45,
and over group, it appeared r- be related to a disability since a larger
proportion of these students perceived themselves as handicapped and re-
ported receiving help from the, Division of Vocational Rehabilitation.
The other resource agencies-and persons rated as most helpful by varioup

.age groups mirrored the data from providers presented in Table 46. the
. observation was made that the high school was tlie Major purveyor of

placement services to those under 20 years of age. in contrast, the ef-
forts of the other provider groups surveyed were paen concentrated on
chnAP, who were slightly.older.
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Table 88

COMPARISON OF PERCENTAGES OF VTAE SCHOOL RESPONDENTS WHO
PARTICIPATED IN OR RECEIVED, GUIDANCE SERVICES BY AGE GROUPS

CuidAnce Services
Current VTAE Students Former VTAE Students .

<20
20-

29

30-

44
45+ X2P* <20

20-

29

30-

44
45+ OP*

a. Aptitude testa 82 89 . 89 90 0.03 .90 84 85 83 0.99
b. Achievem_nt tests 78 78 71 90 0.29 80 76 72 0.87
c. Personality evaluations 50 58 56 37 0.07 50 58 68: 61 0.57
d. Job tryouts/work. experiences 36 41 38 33 0.61 50 37 35 48 0.82
e. Job interest inventories 34 28 21 37 0.05 '30 28, 27 33, 0.99
,f. Written materials about occupa-

tions or training programs 75 69 52 53 0.00 60 74 55 33 9.00
g. Career days; j'ob fairs 45 30 25 6 0.00 40 47 24 9. 0.00
h. Courses on occupations 38 27 30 44 0.01 30 33 31 32 0.99
it Field trip's to schools and

employment agencies'
j. Employment Service job bank

55

4

28

12

17

13

12

13

0.00
0.00

40
20

41

19

23

8

20

10
0.02,
0.25

k. Information about job openings 45 54 44 22 0.01 60 68 52 36 0.01
1: Career informaiod from courses

taken 51 44 37 35, 0.03 44 53 41. 48 0.41,
'm. Help-with exploring /evaluating

further educational goals 45 45 38 61 0.29 40 35 39 22 0.0
Help with exploring -and
evaluating employment goals

o. Help with resolving personal
problems relating to further
education or work plans

33

31

34

32

25

34

29

12

0.36

0.33

10

20

36

28

31

23

18

27

0.25

0.89
p. Help with talking to parents

about job Or school plans
q. Training for interviewing or

,applying for a job
r.,. Training in how to get along

on the job
s. Training for a specific-

occupation
t. Assistance in making application

to college ortraininvprograms
n. Assistance in locatinva

specific job
v.Assistance by encouraging an

employer to hire you

77

55

45

62

36

43

-32

63

39

33

64

33

43

35

38

32

33

61

26

36

26

19

42

47,

71

28

37

17

0.00

0.00-

0.00

0.78

0.20

0.62

0.16

70

50

50

90

44

60

50

65

56

40

70

37

51

33

32

41

51

76

26

.Z8

24.

18

17

29

68

32

39

14

0.00

0.00

0.33,

0.84

0.42

0.01

0.22
w. Assistance by working out spe-

cial arrangements by explaining
your special needs to an employer

x. Contact 'to discuss problems
about your job-

y. Contact :to determine your
satisfaction with school program

rr

19

13

26

17

19

24

13

9

16

28

'16

.25

0.54

6.67

0.29

30

10

'50

16

19

44

17

22

37

.19

,23

3,3

0.97,

*9hi-square analyses based on frequency-data
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Table 89

IMPORTANCE ATTACHED TO THE -VARIOUS QUIDANCE SERVICES
BY VTAE SCHOOL RESPONDENTS BY DIFFERENT AGES

Guidance Services

Current VTAE Students
Evaluation IndeXl.

a. Aptitude tests

b. Achievdinent tests
c. Personality evaluations
d. Job tryouts/work experiences
e. Job interest inventories

f. Written materials about occu-
pations or training programs

g. Career days, job fairs
h. Courses on occupations
i. Field trips to schools and

employment agencies

j. Employment Service job bank
k. Information on job openings
1. Career information fiom

courses taken'
m. Help with exploring/evaluat-

ing further educational goals
n. Help with exploring and

-evaluating employment goals
o. Help with resolving.Tersonal

problems relating to further
education or work plans

p. Help with talking to parents
about job or school plans

q. Training for interviewing or
applying for a job

r. Training in 4110W to-get along
on the job

s. Training for a specific
occupation

t. Assistance in making applica-
tion to college or programs

u. Assistance in locating a
specific job

v. Assistance' by encouraging an

employer to hire you
w. Assistance by working out

-special'arrangements by ex-
'plaining your special needs '

to an employer

x. Contact to discuss problems
about your job

y. Contact to determine, your

satisfaction with program

-Former VTAE Students

<20
20-

29

10 -

44
4 .54-

2 *"
87 99 113 133 0.01
89 92 112 122 0.33
93 104 123 12E 0.24

135 122 131 116 0.87
89 73 78 120 0.25

117 83 126 110 0.91
89 65 66 100 0.45
123 99 130 122 0.12

111 67 48 76 0.00
39 53 72 135 O.U0

139 133 151 172 0.15

129 131. 146 0.24

126 142 139 133 0.10

129 136 137 133 0.80

119 129 127 111, 0.23

139 97 74 81 0.00

143 135 136 155 0.47

137 124 142 163. 0.22

160 156 164 171 0.09

115 115 113 144 0.78

126 122 122 139 0.94

53 49 44 107 0.50

64 66 sa 2 0.25

111 110 124 76 0.92

115 122 125 145 0.44

Evaluation Index
20- 30-

<20 45+29 44
X2P*

110
110
.160

15Q
101

160

100

145

21

-23

155

175

160

145

145

145

155

140

170

* Chi-square analyses based on, frequency,data
1 For calCula'tions formula, see page 15.

b139

89

90

60

40

90

100
96

105
135

89

128
86

117

94

72

157

124

139

141

129

110

150

144

166

116

147

44

60

126

1304 133

113

110
129

126

93

123
-84

124

56

58

137

115

140

134

145

82

139

152

181,

132

115

61

70

120

126

137

127

145
104
74

100
-4

133

-17

169

91

152

133

128

68

158

170

110

144

73

66

120

155

0.25
0.75

0.70
0.89

0.99

0.97
0.24
0.99

.0.37

0.27.

0.84

0.92

0 -77

0(95

0.77,

0.29

0.88

0.98.

0.95

Q.86

0.11

0.06

0.63

0.99

0.99
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Class Size as a Variable in Career GuidanceA

Current and former high school seniors were asked to indicate the
number of students enrolled in their senior classes. High school senior

class size was cunsidered to be reflective of community size, i.e. small
communities have smaller enrollments while the schools in larger urban

,areas would have greater enrollments. In this sense, class size tended

to reflect community size. The only exception to this observation was

one small private school which was in a large urban area.

Current and Former High'School Respondents

Respondent characteristics. Table 90 summarizes the participation
of the current and former high,school seniors in educational and occupa-
tional planning by class size. The proportion of students answering the
various questions appeared to be fairly consistent despite differences
in class size.

Table 90
,)

PARTICIPATION IN OCCUPATIONAL AND EDUCATIONAL PLANNING BY

HIGH SCHOOL SENIORS FROM VARIOUS'CLASS SIZES.

$

High' School Respondent Groups

Small
Schools

(Class size

under 150)

Medium
Schools

(Class size

150-349)

-Large
Schools

(Class size

over 350)

Distribution of current high school .

seniors' (N=825) 26Z .39% 35%

Percent answering questions related
to educational planning 76% . 73% , 79%

Percent answering questions (elated
to occupational planning 95% 91% 89%

Distribution of former high school

seniors (N=597) 22% 36% 42%

Percent answering questions related
to educational planning 68% 67% 66%

Percent answering questions related
to occupational planning 82% 77% . 80Z

Resource personnel. Current and former students from small, medium
and large senior classes seemed to find the same major resource personnel

as helpful in career planning. FaMily members and relatiVes and friends
appeared to be the most helpful. resources in occupational planning for

all students (Table 91). In educational planning, regardlessof senior

class Aize, all the students indicated family members, high school coun-

-selors and other relatives and friends as the most helpful resources.
However, the students from large schools repL.ted receiving consistently
less help from school personnel than did their counterparts in small and

-medium-sized schools. In most instances an inverv! -relationship was

Apparent between class size and the amount of help students reported re-

ceiving trom school personnel for both current and former sEudentogroups.
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otiersi, for which. eignificant differences Were noted by chOol else are
, listed in Tables 92. and 93.

S* difference were evident in the roadblocks to career 9/icemen;
'anticipated and ,encountered by students from varying class aissi. Since
clas sin- ups. related to popUlation'ilensity, schools t
tp be -tound miller rural settinge and large schools in :nets Ur

. the differences- in roadblocks were probably a function of
Interestingly Only iinor differences were indicated' in the difficUltill
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Table 92

SIGNIFICANT ROADBLOCKS IN EDUCATIONAL PLACEMENT FOR
CURRENT AND FORMER HIGH SCHOOL SENIORS BY CLASS SIZE

Current Seniors Former Seniors
Roadblock % Anticipating 2 % Encountering

X
2
p*

Small Mediiim Large
X p*

Small Medium Large

Not knowing where to apply for a

school:or training programs 20 26 32 0.04 23 12 24 0.02

Having to move to attend a
school or training program 37 28 28 0.10 22 23 17 0.29

Not having`transportation to
school or training program 16 22. 14 0.09 9 9 12 0.60

Not'being able to afford to
enter the program or school

a

30 41 45 041 29 24 0.31.

* Chi-square analyses based on frequency data

Table 93
O

SIGNIFICANT ROADBLOCKS IN OCCUPATIONAL PLACEMENT FOR
CURRENT AND FORMER HIGH SCHOOL SENIORS BY CLASS SIZE

Roadblocks
Current Seniors Former Seniors.

% Anticipating 2 % Encountering
Small Mediuin Large

X p
Small Medium Large 0*

Not knowing.what types of
jobs able to do 33 41 46 0.02. 54 52 0.62

Not.knowing,what types of- I

jobs like to do -44 42 51 0.07 65 61 68 0.36
Having to move to find a
job and not wanting to 17 11 13 0.10 14 9 4 0.01

Not having transportation to
a job 20 25 16 0.04 17 21 18 0.69

The employer wanting some-
one experienced 69 65 66 0.61 44 43 59 0.01

Dress and appearance being
inapprOpriate 9 16 18= 0.02 2 3 8 0.03

Hair cut or'beard being
a problem 12 19 19 0.05 5 11 0.09

* Chi-square probability based on frequency data
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students anticipated and encountered as a function of home .community.
Current seniors from smaller schools more frequently anticipated that
they would have to relocate to secure further education. Seniors in
large schools appeared to anticipate more difficulties in knowing where
to apply. Possibly the latter was a function of tore options available.
The results for tie item concerned with financial problems were less
clear. Although the st6dents'from the large schools lived in an easier
commuting distance to various post-Secondary educational programs than
their peers in smaft schools, the sAudents from large schools expressed
significantly greater.concern about Tinancial problems. -Despite these
few differences related to class size, the educational roadblocks antici-
pated and encountered were markedly similar for all students.

Several of the occupational roadblocks anticipated and encountered
also appeared to be a ,function of school size. Again, the students from
smaller schools expressed significantly gteater concern over the necessity
of relocation to find suitable work, while the concerns of those in larger
schools seemed to revolve around the more varied and competitive occupa-'
tional options they faced, e.g., choice of a job and lack of experience.
The'greiter attention to appearance by those in larger schools probably
reflected.the observation that students in smaller school's tended to
dress more conservatively. However, although there appears to be some
relationship between class size and the frequency of various roadblocks,
a great deal of discrepancy did not appear among the actual percentages
of students'in each setting indicating that they either anticipated or
encountered a particular occupational roadblock. In essence, all students
expressed concern over lack of experience, occupational selection, and
lack of job openings.

Guidance services received and the value attached to them. Tables 94
and 95 contain the data related to the services students received as a
function of class size and_their evaluation of the various guidance ser-,
vices. In terms of guidance services received, the data from current
students Was more useful as ajefleclion of the guidance practices in
variousized schools. The sirrent students tended to receive very simi-
lar services_ in Al schools with the following minor. exceptions:

I. Those students attending smaller schools received significantly
more of the infOrmational services, i.e. written materials,
career days and job fairs, field trips, information about job
openings.

2. Students enrolled in larger schools received significantly,more
. job-related training, i.e. courses on occupations, training for

. interviewing and applying.

The current and former students' evardations of the various guidance
services for the most part paralleled the services they received.- Again
the students in smaller schools tended to perceive, the informational ser-
vices as more valuable while. those in larger schools ,placed significantly
more emphasis on job-related training. Educational counseling was also
perceived by s udents in large schools to be more valuable than by their
peers in s all schools.

Summary. Although _some differences existed in the career planning
and placement needs of students as a function of school size, these dif-
ferences were relatively few. For the most part,"students.from all schools
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Table 94

CLASS SIZE DIFFERENCES IN THE GUIDANCE SERVICES PARTICIPATED
IN AND RECEIVED BY HIGH SCHOOL STUDENTS

133

Guidance Services

% of current
H.S. seniors x2p*

% of former
H.S. seniors X2P*

Sm IMed Lg SM. Med Lg

a. Aptitude tests
b. Achievement tests

70

69.

70
72

71

69

0.93

0.70

91

90

74

.73

78
70

0.00
0.00

c, Peisonality evaluations 48 46 41 0.36 53 34 43 0.00

d. Job tryouts or work experience's 45 44 42 0.72 34 27 34 0.20

e. Job interest inventories 37 33 37 0.52 23 '30 28 0.80

f. Written materials about occupa-
tions or training programs 77 64 65 6.00 72 63 67 6.25

g. Career days, job fairs 53 32 52 0.00 .54 '36 55 0:00

h. .Courses on occupations 33 41 45 0.65 28 29 29 0.99

i. Field trips to schools and .

employment agencies 51 -43 28 0.00 46 31 24 0.00

j. Employment Service job bank 2 5 4 0.39 13 9 9 0.29

k. Information about job openings 51 49 41 0.06 36 46 41 0.18

1. Career information from courses
taken

m. Help with exploring/evalpating

38 41 42 0.70 41 37, 46 0.16
.

further educational goals
n. Help with exploring and

evaluating employment goals
o.Help with resolving personal

problems relating to further
education or work plans'

58

43

36

58

39

39

51

34

35

0.1

0.11

0.57

55

35

27

56

38

31

50

40

30

0.34

0.63

0.73

4). Help with talking to perents
about job or school plans k 83 87 81 0-.15 78 74 75 0.68

q. Trainingfor interviewing or
applying for a job

r. Training in,how to get along
on the job .

31

26

32

27'

41

30

mo
0.58

30

25

31

23

32

25

,

0.96

0.83

s, Training for a specific occupation
t. Assistancein making application

to college or programs
u. Assistance in locating a specific

23

31

28

33

31

31

0.14

0.84

42

44

37

42

35

37

0.49

0.36

job .

v. Assistance. by encouraging
an employer-to hire you ,

w. Assistance by working out special
arrangements by explaining
special needs to an employer

43

28

16

41

33

, 20

44

28

16

0.76

0.34

0.38

46

30

17

41

'28

18

43

35

19

6.65

0.26

0.83

x. .Contact to discuse yroblems about.

your job
y. Contact to deterMine your satis-

faction* with the school prbgram 21.

6

12

9

19

0.39

0.05

* Chi-square analysei based on frequency data
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Table 95

CLASS SIZE DIFFERENCES IN THE EVALUATION OF THE CAREER
GUIDANCE SERVICES BY HIGH SCHOOL RESPONDENT GROUPS

Current Seniors Former Seniors

Guidance Services Evaluation
Index** X

2
P
*

Evaluation

Index** X2P*
Sm Med Lg Sm Med! LL

a. Aptitude tests 81 97 97 0.29 82 85 76 0.88
b. Achievement tests 86 97 95 0.77 78 85 71 0.61
c. Personality evaluations 88 79 72 0.39 74 79 61 0.55
d. Job tryouts or work experiences 128 125 121 0.65. 127 114 133 0.57
e. Job interest inventories
f. Written materials about'occupations

or training programs

88

129

87

115

59 0.13

0.33 136

98

126

98 0.39

0.33
g. Career days, job fairs 101 71 68 0.00 89 91 61 0.16
h. Courses on occupations
i. Field trips to schools and

employment agencies

122

102

123

100

120

66

0.82

0.00

132

p.04

129

100

125

73

0.64

0.12
j. Employment Service job bank 18 30 25 0.77 43 81 67 0.14
k. Information about job openings,: 125 129 120 0.82 141 151 144 0.55
1. Career inforMation from courses

taken

m. Help with exploring/evaluating

further educational goals
n. Help-with exploring and

evaluating employment goals
o. Help with resolving personal

problems relating to further
education or work plans

p. Help with talking to parents
about job or school plans

q. Training for interviewing or
applying for a job

r. Training in how to get along on
the job

s. Training for a specific occupation

97

119

119

103

149

133

122

123

101

139

130

117

150

129

122

142

109

146

137

114

137

139

130
150

0.59

0.01

0.29

0.81

0.44

0.48

0.36

0.01

127

135

129

128

145

130

127

154

126

149

142

141

144

138

138

150

123

140

141

141

132

129

112

146

0.86

0.02

0.36

0.29

0.51

0.37.

0.03,
0.85

-t. Assistance in making application
to college or programs

u.Assistance in locating a specific.
job

v. Assistance by encouraging an
employer to hire you

w. Assistance ,by working out special
arrangement's by explaining your
special needs to an employer

x. Contact to discuss problems about

105

125

65

65

126

119

50

64

133

136

51

46

0.06

0.38

0.68

0.40

113

136

70

63

145

136

61

91

133

129

55

56

0.03

0.40

0.49

0.06'

4z z your job

y. Contact to determine your satis-
faction with the school program

99

108

99

110

78

103

0.18

0.09

.
* Chi-square analyses based, on frequency data

** For explanation of calculation, see page 15.
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,anticipated and encountered similar problems in achieving suitable career
placements. The guidance services received by the students and their
evaluation of these services were also quite similar despite differences
in school size. The following exceptions to these findings were noted:

1. Students from larger schools tended to view the, key resource
personnel, especially school personnel, as less helpful in career
planning and placement.

2. Students from smaller schools were more concerned about relocat-
ing to find suitable career placements, and tended to place more
importance on the informational suidance services..

3. Students from larger schools expressed greater concern regard-
ing,choice of an occupation or school and their lack of experi-
ence. Correspondingly, they tended to value job:relatedtraining_
and educational counseling more than their peers in smaller
schools.

These findings probably reflected differences in the immediate en-,
vironments in which the vari)us groups of students find themselves. Those
in small schools tended to be from more rural environments in which the
local labor market was more limited and more personal. In such a situa-
tion, the key personnel could have been more influential in securing
placalents. However, since the matkei limited, many students will need
to relocate and possibly, seek employment in an unfamiliar occupation.
Correspondingly, the informational services would tend to become more
valuable. For the students from large schools in more urban settings,
the picture was somewhat different. They were familiar with a wide va-
riety of occupational possibilities, and hence attributed more importance
to the selection of an occupation'. However, the labor market they faced
was mote impersonal and, as such,occupational competence, application
procedures, interview behavior, and appearance tended tohecome more im-
portant. The key resource personnel were also probably more handicapped
in the placement-assistance they could have provided. Despite these
differences, the marked similarity of the responses of students in all
schools suggested that rural and urban differences are diminishing.
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Post-Secondary Activities as-a Variable. in Career Guidance

Post-secondary activities as variables in career guidance were exm-
ined_along two dimensions. For the former high.school group, it was
possible to differentiate those who were currently enrolled in school
from the other students. These students were isolated from the total
sample in order to test the contention that the student pursuing con-
tinued education receives more career guidance than his peers who have
not elected this pathway. The VTAE samples also allowed for measurement
of the effects of number of years of schooling on placement needs.

Former High School Respondents

Respondent characteristics. Two groups of former high school stu-
dents were isolated: those 'who were currently°enrolled in a college or
vocational school and those who were not currently enrolled in school.
The hypothesis was that these students' perspectives on the career
guidance process would reflect their divergent career paths. In other
words, the two groups were isolated to determine whether significant
differences existed between the career guidande services used and needed
by students pursuing further education and_by those terminating their
educational preparation at the high school level.

The occupational status of both groups of_studehts is presented in
Table 96. For those not currently enrolled in school, the major activity
was reported as full-time work which accounted for 74 percent of the
respondents.. However, mad}, of those currently enrolled in school Were
coupling'their educational role with an occupational role. The occupa-
tional activities of the in- school group were primarily of a part-time
nature. Evidently, regardless of a student's post-secondary educational
plans, he or she can also expect to perform an occupational role. '

Table 96

OCCUPATIONAL STATUS OF FORMER HIGH SCHOOL STUDENTS CURRENTLY
ENROLLED IN SCHOOL AND NOT CURRENTLY ENROLLED

Occupational Status
Currently Enrolled Not Enrolled
Number Percent' Number Percent

Homemaker
Military
Volunteer work

1

1

1

9

6

1

3

2

'lc

Full-time work 40 14 209 74

Part-time work 136 15' - 5

Unemployed, seeking work, 30- , 11 34 12

Unemployed, not seeking work 65 23 9 3

Total 277 283

* Less than ones percent

14 -7
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Resource personnel.
,

The major sources of help used in educational
planning by those currently enrolled in school were-compared with the
major sources of help used ineoccupational planning by thdse not enrolled

- in further education in Table 97.

Table 97

COMPARISON OF THE FIVE MAJOR SOOC,ES OF HELP USED BY THOSE
CURRENTLY ENROLLED IN SCHOOt,.AND THOSE NOT ENROLLED

Source of Help

% of those,eurrently
enrolled in school
receiving help with
educational planning

,% Of those not

enrolled in school
receiving help, with
occupational planning

0 Family members

Other relatives/friends
.High school counselor
High school teacher

Someone attain-rig school there

Someone,working in.that job

88

74

,75
46

50

66

62

26

27

51

4

7_The.vast majority of those,involved in educational planning received help
from family members, friends,. and high school counselors. Additionally, '

approximately half of these students also cited high school teachers and
others attending school there as sources of help. Apparently those con-

' tinuing their education beyond the high school level received assistance
from several sources. A similar picture was not found for those pursuing
occupational goals. These students reported only three major helpful re-
sources in occupational planning and placement: family members,_ friends,
and others working in that .;ob. Furthermore, even these resources were
evaluated as les6 helpful with oc'cupational-matter-s-than with educational
matters. 8Chobi personnel were perceived as helpful resources in occupa-
tional planning by only about one-fourth of those not pursuing further
education.

Evaluation and use of career guidance services. The former high
schtiol students,were presented a list of various guidance services and
asked to evaluate these services in terms of their importance in occupa-
tional planning and placement. The eight most important services for each .

group are presented in Table 98.
.

In terms of the importance attached to the various guidance services,
those not pursuing further education tended-to -emphasize those services
related to locating employment and obtaining occupational proficiency.
In contrast, those enrolled in school seemed to place greater emphasis on
the selection of occupational and educational goals and stressed the imporr
tance of counseling in theSe areas. Possibly the different focuses of the
two groups were partially due to a labor market'in-Wiach educational, level
and occupation are frequently intertwined. For the terminal high school
student competing in a job market in which-high school graduation is
typically the minimum educational requirement, factors such as work ex-
perience, occupational proficiency, job leads, and interviewing skills
assume greater importance. Conversely, thiese-anrolled in further education
were probably directing themselves toward occupational goals In which
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Table 98

MOST VALUABLE GUIDANCE SERVICES IN OCCUPATIONAL PLANNING AND 4

PLACEMENT AS A FUNCTION OF POST -SECONDAV EDUCATIONAL STATUS

Most Important Guidance Services Importance'

Index*

Percent
receiving
service

A. Those currently enrolled in school

I. Assistance with exploring and evaluating
.educational goals 159 62

2. Talking to parents about job or school plans I 150 82
3. Assistance with exploring and evaluating

employment plans 1150 38
4. Written materials about occupations or

training programs 149 75
5. Information about job Openings 149 40,
6. Resolving personal problems related to -further

education or work plans . ° 148 34
7. Assistance,in making application to college Or

training programs 146 51
8. Training for a specific occupation 145 36

B. Those not currently enrolled in school

147 381. Training for a specific otcupation
2. InfOrmgtion' about job openings 144 44
3. Training for interviewing or applying'for a job 137 40
4. Training in hoW to get along on the job 130 29'
5. Help with resolving personal problems relating -

to further education or work plans- 1.30 26
6. Job tryouts or work experiences 129 34
7. Courses.on occupations 128 33
8. Assistance in locating a specific job 128 43

* For calculations formula see page 15...

defined educatiOnal prerequisit are an integral part of-the screening
process. The two groups may also ind themselves competing in different
arenas. For those with a terminal high school education the arella was
the labor market while those in the colleges and vocational schools faced
occupational competition within the academic arena. For example, many
professional schools require a minimum grade point achievement to gain
admission. Further, academic standing is also used by some employers to
evaluate applicants.,.Compgtition for grades and admiision to programs q

serves as a form of occupational screening. Given these conditions, the
selection of educational and occupational goals would be perceived as
more important by thoge enrolled in post-secondary educational programs.

The percent ge of students, in each group receiving the'services.they
perceived as most important are also presented in Table 98. Examination
of this data suggested that .those currently'enrolled.in school were more
likely to receive the services they perceived as most important to occu-
pational planning and placement. Over half of these students reported
receiving four of the services they considered most important. In contrast,
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VARIABLE ,EFFECTS: .POST - SECONDARY ACTIVITIES

none of the services considered to be ,most important in occupational
planning were received by-at least half of those no currently enrolled
in school.

O

Summary. Those students who pursued further education on the post-
secondary level reported receiving help from a variety of sources in
aLcomplishlng their educational plans and placement. Those pursuing
occupational goals upon completing high school seemed to rely primarily
on family and friends in realizing their objectives. The occupationally-
bound student, in contrast to his peers who had pursued further educa-
tion, was also less likely to receive the guidance serviceshe considered
to be most important to occupational planning and placement. The guidance

services valued by the occupationally-bound were those concerned with
locating employment and obtaining occupational proficiency. The most
frequent activity of former high school students, regardless of post-
secondary plans, was either full or part -time employment. In other words,

although the probability existed that former high school seniors would
,find themselves embarking on an occupational role rather than an educa-
tional role, more guidance appeared to be available for educational concerns
rather than occupational concerns.

Current, and Former VTAE Respondents

Respondent characteristics. The respondents within each category of
current and former VTAE students were classified as: (a) completing 13
or less years of education, pr. (b) completing 14 or more years of educa-
tion. The current VTAE student sample of 907 had 91 percent of its popu-
lation with 13 yeafs or less of education, and 8 percent with 14 or more
years/Of education. The former student sample of 411 had 54.percent in
the "13 or less" category and 45 percent in the "14 or more" group. The
percentage of respondents that answered the various questions was approxi-
mately 90 percent. ',In addition, the two sub-groups' percentages were
consistently similar for post-secondary career planning.

Resource personnel. The data concerning the resource personnel is
presented in Table 99 for the respondent groups. The major resources ,

are listed with their respective percentages and chi-square values. The

significance level of 0.10 was used. Wherever significant differences
were noted they were in the direction of those with more years of educa-
tion receiving significantly, more help. The discrepancies were especially
notable for VTAE teachers and placement officers who apparently provide
greater assistance with occupational and educational planning to those
students who are in their second year of the program. The student leaving
the vocational school, after only one year received less help from these
school personnel.

Roadblocks anticipated and encountered. The respondents indicated
the roadblocks that they anticipated and had encountered from a list
presented to them. Tables 100 and 101 summarize the relevant information
for this section. In regard to educational placement, the current students
in the "13 years or less" category rated "not knowing if able to meet
qualifications" significantly higher than the "14 years or more" group.
Conversely, the "14 years or more" group rated "-after seeing the school or
program, not liking it" higher than the other subgroup. However, he

,latter finding was disputed in the former student sample in which this
i,t,em was rated as significantly =Vie frequent by the group with less.

L
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Table 99

.

0- .

-RESOIRCE PERSONNEL VIEWED AS MOST HELPFUL IN,CAREER
?LANN1NG BY RESPONDENTS ACCORDING TO GRADE ATTAINMENT

o

Resource Personnel

1

,

Family members
Educational planning
.Occupational plannit!;

High school Counselors
Educational planning_

Occupational, planning

'-Other relatives/frinds
. Educational planning
Occupationalplanning

Vocational-technical
school counselors
EoducationaL planning
'Occupational planning

High schobl teachers
Educational, planning
Occupational planning

Someone attending school.
there

Educational planning
Occupational planning.

VoCational-technical
-school teachers

Educational planning
. Occupational planning

/'

Kevious or current
ewpioyer.
Educational planning
'Occupational planning

Someone working in'that
job

Educational planning
Occupational planning

Job Service.(Wisconsin
'State Earployiment Service)

Educational planning
Occupational planning

Vocational - technical

school placement officer
Educational planning

Occupational planning

Current,VTAE Students Former VTAE Students
% Reporting "Quite a
Lot"' or "Some" Help_ 2 *

% Reporting "Quite
Lot" or "Some" Help_

a

X2
P13 years

or lese
14 years
or more

X P 13 years.

or less
14 years
or more

.

75 '72 .2948 62 65 02710

9' 47 .2463 38 .5991

59 58 .9536 54 64 .1330
25- 33 .0745 19 21 .9305'.

56 .3313 52 57 :263
54 49 .8571 47- 45 .4735.

-52 45. .2932 38 45 :2830
13 25 .6868 24 28 .6926

38 39 .9108 40 44 .u669
21 28 .,7280 18 . 19 .7837

31 32 .9817 34 38 .4811

19 32 .0324 32 39 .3185
20 23 .0202 .39 43 .0111

12 16 .4695 21 17 .7152 '

18 27 .4886 25 LMqA .2855

_ -

42 41 .1370 33 30, .6024-

9 10' .8531 13 9 :7,963

14 18 .8239 15 13 <-3589

. 10 9 .6975 18 .0143
6 17 .0018 22 .0019

*Chi-square andlyses'based on frequency data
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Table 100

GRADE ATTAINMENT DIFFERENCES IN MAJOR ROADBLOCKS,, ENCOUNTERED
BY VTAE RESPONDENT GROUPS - EDUCATIONAL PLACEMENT

141

Current VTAE Students Former VTAE Students

koadblock$ to
0

C.A.loge or Training

Percent Encountering Percent Encountering

X2P*13 years
or less

14 years ,x2p*
or more

13 years

or less
14 years
or more

. .

1. Not knowing what schools
or, programs would-like

2: Having problems with
applications, entrance
,,exams or interviews

3, Not knowing if able to .

meet ;qualifications
-0,

A: Having tc move to attend
5. Not being able to afford

tq enter
6. Not knowing- where to

apply ss,,

T. -qot having' tiansporta-

tion to school program
8. After seeing the school

or program, not liking
it

, ,

56

9

.34

17

17

13

13

8

.

58

11

12

25

20

18:

17

,

22

.

0.77

0.84

O.:00

0.11

0.69

001

0.43

0.00

49 c.

,-,,,

',7

30

15.

22

,

15

.

11-

,

13

.

56

7

24.

21

20

15

10

7

.

0.16

0.97

,

0.19

0,16

0.79

.

0.92

0.97

0.09

* Chj..-:square analyses based on frequency data

Table 101

GRADE ATTAINMENT DIFFERENCES IN,MAJOR ROADBLOCKS ANTICIPATED AND
ENCOUNTERED BY VTAE RESPONDENT GROUPS,- OCCUPATIONAL PLACEMENT

Current VTAE Students Former VTAE Students

Roadblocks to Percent Anticipating Percent Encounterin

X P*Job Placement 13 yOars
or less

14 years
or more

x2p* 13 years
or less

14 years
or more

1. Employer wanting some-
one experienced 57 53 0.65 35 43 0.12

2. No openings in jobs ...

trained for 42 41 0.99 16 26 0.03

3., Job not paying enough 39 33 0.35 31 34 0.64

4. Not knowing what types'
of jabs like to do '34 34 0.98 . 39 51 0.03

5.'Not knowing where to
look for work 30 24 0.41 16 23' 0.14

6. Not being qualified
.

for the job 28

'

23 0.45 20 .

,

16 0.48

7. 'Hglr cut or beard being

a,problem .17 16 0.97 9 6 0.37

* Chi-square analyses based on'frequency data
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education. In general, the number of years of vocational school completed
did not seem to be related to the educational roadblocks encountered.

The current students indicated anticipated- problems and the former
students rated encountered problems for occupational placement. The only
significant" differences were with the former students. The students who
completed more years of training seemed to encounter more occupational
placement problems. Perhaps many of those who discontinued their educa-
tion after one year did so because of the availability of a job and,
hence, reported less problems in the occupational sphere.

Apparently increased educational preparation did not decrease the .

occuphtional placement problems encountered by the former students. The
percentage of students who indicated that they did not know "what types
of jobs [they would] like to dot' seemed especially relevant with almost
half of those who have invested at least 14 years in formal education,
indicating that they encountered 'this as a problem.

Receipt and evaluation of guidance services. The analyses of the
receipt, of guidance-services are reported in Table 102 for discussion.

The respondent groups reported their partiCipation in the various guidance
seYvices that are provided in school systems. The various services in
relation to grade attainment indicated a tendency mi.- the "1.4 years or
more" group to have been more involved in these services. The preponderence
of involvement for this category, was evident for the current and former .

VTAE student respondents. This fact was-particularly dominant in the An-
formationalservices of guidance. In discussing the evaluation or
importance Of these guidance services significant differences were demon-
strated only for four services in the former VTAE sample. The data is
presented in Table 103. The students,in the "r3 years or less" category..
indicated a greater proportional evaluation of aptitude tests and achieve-
ment tests. However, the .years or more" group valued written infor-
mational materials-and training for interviewing/applying,mOre than_the
"13 years or less" samOlet, Perhaps the "13 years or less" group of
former students'inaluded a larger proportion who' had terminated their
vocational school training due to the availability of a job or because
of transferring to a university setting.

Summary. The overall results have indigated a tendency eor the "14
or more years of education" subgroup to be more actively involved in
career guidance. The sources of help have provided this group with more
serviccs and more consultation. ,The significant result regarding the "13
or less years of education" category indicated that the group desired aid
with basic qualification requirements and application procedures. It was
suggested that those who terminated their vocational school involvement
after one year flay have done so because of a desire to pursue a different.
educational pathway or because of the availability of a job.
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Tabfd 102

GRADE ATTAINMENT DIFFERENCES IN GUIDANCE SERVICES
RECEIVED BY VTAE RESPONDENT GROUPS

143

Guidance Service

Current VTAE Students Former VTAE Students

a.. Aptitude tests

b. ,Achievement tests

4
c. Personality evaluations
d. Job .tryouts /work experiences

e. Job interest:inventories
f. .14ritfen materials about occu-

pations or training programs
g..Career days, job fairs.
h. Courses on occupations.
i. 'Field trips td Schools_ and

employment agencies
0

j. Empioyment'Service job bank ,

k. Information on job openings

1. Career' information from
courses taken

m.'Help with exploring/evaluat-
ing further educational goals

n. 410.0 wieh_exploring and
evaluating employment goals

o. Help with resolving, personal
.problems relating to further
education or work plans

p. -Help with talking 'to parents

abdut job or school Tlans
q. Training for interviewing' or

applying for a job
r. Training in how to get along

on the job
s.''Training for a specific

occupation
Assistance in making applica-
tion to college-.or Programs

u. AsSistance in locating a

specific_job.
v.`Assistance "by encouraging.an

employer to hire you_

w. Assistance by working out
special acrangements by ex-

. platning your special needs

to an employer

x. Contact tO'discuss problems

about' your job

-v. Contact to dotormjne your
1:;lac t Ion with program

. .

Percent who par-
ticipated in or

received service

D. Percent who ,par-

ticipated in or
received service

.

x2p*
13 years
or less

,4.4 years

or more°
13 years
or less

14 years
or more

85 93 0.13 81 88 0.13

76 90 0.02 69 82 0.01

54 58 0.57 56 65 0:07,

38 48 0.13 34 42 0.13

29 39 0.12 23 0.02

68 86 0.01 61 75 0.00,

34 50 0.01 33' 49 0.00

33. 27 0.37 32 33 0.94

38 40 0.86 .31 43 0.02

8 16 0.03 16 17 0.81

47 68 0.00 55' 71 0.00

45 59 0.04 44 58' 0.01

44 49 0.45 31 40 0.09

31 46 0:02 27 41 0.01

31 35 0.55 24 30 0.23

66 58 0.20 '50 0.01

45 46. 0.93 42 60 0.00

38 43 0.47 39 45 6.26

62 80 0.00 -.68 86 0.00

32
. z

46 0.03 28 .42 0.00

41 49 0.23 53 0.01

32 42 0.10 25. 36 0.03

17 22 0.43 16 17 0%87

15 19 0.48 21 18 0.50

22 37 0.01 .: 48 0.06

* .Chl-square anityses based on frequency data
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Table 103

GRADE ATTAINMENT DIFFERENCES IN THE EVALUATION OF ThE CAREER
GUIDANCE SERVICES BY-VTAE SCHOOL.RESZONDENT GROUPS'

Guidance Services

Current VTADStudents Former VTAE Students,

a. Aptitude tests
b. Achievement tests
c.. Personality evaluations
d: Job tryouts/work experiences
e. Job interest inventories

F. rWritten *materials about occu-

pations or training programs
g. Career days, job fairs
h. COurses on occupations
1. Field trips-to schools and

employMent agencies
j. Employment Service job bank
k. information-on job openings
,l. Career information from

courses taken
m. :kip with exploring/evaluat-

ing further ez2:ucationa1 goals,

n. Help.with exploring and
evaluating employment goals

o. Help with resolving personal
problems' relating to further
education or work plans

p. Help with talking to parents
..about job or school plans,

q. Training for interviewing or
applying for a job

r. Training in how to get along
on the job

s. Training for a specific
occupation.

.t. Assistande in making applica-
tion to college-or programs

u. Assistance in.locating a.
specific job

v: AsSisE-ance by'encobraging

an employer to hire you .

w. Assistance by working out
speCiai riangements by ex-
plainihg your special needs
to an employer

x. Contact to,discuss problems-
about Our job

y.. Contact to deteimine your,

satisfaction with program

Evaluation Index** Evaluation Index**

X2p*13 years
or less

14 years
or more

x2.p* 13 years 14 years
or less for more

97 97 0.98 116 94 0.08
95 70 0.19 111 90 . 0.10,

103 95 0.74 121 106 0.31
129 112 0.32 133 134 0.98
82'

0

82 0.98 99 82 . '0.18

119 125 0.82 123 129 0.05
75 107 0.40 85 74 0.80

115 91 0.25 .127 111 0.31

83 93 0.85 _73 93 0:-13

48 69 0.31 63 61 0.71
139 119 0.74 152 157 0.67

123 111 0.56 126 121 0.11

133 -152 0.23 136 144 0.33

132 138 0.31 136 143 0.76

122 143 0.22 139 124 o.io

115 95 0.38 105 102 '0.28

143 156 0.63 137 0.08

136 138 0.68 143 151 0.25

158 175 0.17 166 175 0.63'

116 120 0.70 114 122 0.61

123 143 0.31 139 142 0.87

50 66 0.70 75 51 0..60

61 79 0.62 70 53 0.46

111 119 0.87 126 123 0.96

116 138 0.35 130 137 0.72

* Chi-square analyges ba'sed on frequency data
** For calculation formula, see page 15.
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Marital Status as a Variable in Career Guidance

Current VTAE Respondents

Marital stauas as a variable in the career guidance process was
only examined for the sample of current VTAE students. Data from former
students,'both high school and VTAE, did not allow for specification of
marriage as occurring concommitant with, or subsequent to, enrollment.
Data from current high school students also could not be used since only
.nine of these students indicated that they were married. Of the 907 cur-
rent VTAE students, 71 percent were single and 28 percent were married.
The responses of this group did not indicate a "significant unscored popu-
lation, i.e. the percentages were not invalidated due to this fact.

Resource personnel. The.major sources of aid in career planning are
peasented in Table 104 with percentages and chi-square values. A general
tendency was noted for the ."single" population to repOrt more help from a
wider variety of resources. To locate specific areas of dIvergence ehe
chi-square statistical test was used to detect significant differences-.
Significant differences were indiCated for most of the listed resources
with larger freqkiencies being associated with the "single" samples. Both
areas of educational and occupational planning were affected by marital
status in the direction of the "single" subgroup. The exception t this

trend occurred for vocational- technical school counselors who were viewed.
as more helpful in.,AucsOonal planning. for the "married" subgroup. Iden-

tical findings were reported previously for the variable of age sug tang,

that the married student group 4as probably also older than the single
group. The possible interactie effects of age and marital status need
to be considered when these data\are examined.

Table\104

O

RESOURCE PERSONNEL-VIEWED AS MOST HELPFUL IN CAREER PLANNING
BY SINGLE AND MARRIED CURRENT\TE STUDENTS_

Educational'Plahning Occupational-

% Reporting
"Quite
or "Some"

Plannij

a Lot"
Help

Married

X
2
P
*Resource Personnel

% RepOrting.
"Quite .a 'Lot".

or "Some" Help X P

Single Married Sihgle

Family members
'

7.9 . 62 48 .oboo
Vocational-technical school

counselors 49 59 .0044 20

2443

.4201

Other relatives or friends 58 50 .0988 56' .0015

High school counselors 68 3/ .0000 30 13\ .0000

High school teachers 43 23 .0000 24 15 .0007

Someone attending school there ' 33 * 25 .2254 -7 \--

Vocational-technica: school
teacher 19 23 .1586' 13 16 .14'8\

Someone, working in that job 45 32 .0110 \\\

Previous or current employer 12 12 .9755 21 14 .1786 \\\

* 'Chi-squarelenalyses based on frequency data .

N
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Roadblocks anticipated and encountered. The current VTAE students
also indicated which of a variety of roadblOcks to career placement they
either anticipated encountering or actually encountered. Significant
differences at the 0.10 level were recorded for several career placement
_roadblocks between married and single students. Single students reported
encountering thL following educational obstacles significantly more often:

1. Not able to afford to enter the program
2. Having to move to attend
3: Not having transportation to the school or training, program

In the area of occupational placement, again single students consistently
anticipated significantly more problems. The occupational roadblpcks
more frequently anticipated by single students were: °

1. Employer wanting someone experienced
2., No openings in jobs trained for
3. Jobs not paying. enough
4. Not knOwing what types of jobs I'd\ike to do
5. Not knowing where to look,. for work
6. Not being qualified for the job.

Comparison of these results with those previously reported for the variable
of age demonstrated great similarity. Re-examination of the roadblock in-
formation suggested that age variables were a more plapsible explanation
for such results than marital status.

Evaluation and receipt of guidance services. The respondent groups
indicated their participation level and evaluation of various guidance
services which are provided in career planning. The results of the par-.

ticipation levels are presented in Table ins, The general trend was that
the "single" populations in the current and former VTAE samples indicated
larger proportion receiving guidance services- This trend was prevalent

in all phases of guidance activities, especially in the informational.
services The "married" students indicated very few significantly higher
ff,equencies of, participation. These were in the appraisal and informational
systems.

The evaluation of the various guidance services is also analyzed in
Table 105. Significant differences were illustrated for both
and "married" subgroups. The appraisal services were indicated as signif-
icantly more valuable for the "married" group whereas the informational
services had the converse results. FollOw-up and counseling services
revealed more differences, i.e.. higher frequencies, for the single poptP,
lation. However, again these datawere consistent with the data reported
for the effects'of age.

Summary. The results of marital status analyses indicated, a trend
for the "single" population to be more involved incareer.planning through
receipt of services and sources of help. The roadblocks to careers.were
equally more problematic for the "single" group. When these data were
compared with that concerned with age effects, remarkable consistency was
noted. It would appear that age effects contributed in a large measure to
the variance reported for marital status.
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Table 105

COMPARISON-OF GUIDANCE SERVICE PARTICIPATION AND EVALUATION BY
CURRENT VTAE STUDENTS OF DIVERSE MARITAL STATUS
0

Guidance Services

Percent who par-
ticipated in or
received service
Single Married

'a. Aptitude tests
.b. Achievementtests
c. Personality evaluations
d. Job tryouts or work experiences
e. Job interest. inventories
f.- Written materials about occupa--

84

78'

54

37

33

90

76

54

44

22

0-.03

0.70

0.99

0.08

0.01

tions or training programs 72 60 0.00
g.. Career days, job fairs 40 25 0.00
h. Courses on occupations ' , 36 25 0.00

Field trips to schools'arld
employment agencies 46 19 0.00

j. EmployMent Service job bank 7 12 0.03-

k. Information about job openings 50 44 0.18
1. Career information from courses

taken
m. Help With.exploring/eValuating

..furthereducational goals
n. Help with exploring and

evaluating employment goals
o. Help with resolving personal

problems relating to further
education or work plans

p. Help with talking to parents
about job or school plans

q.-Training for interviewing or
applying for a job

r. Training in how to get along
on the-job

49

46

34

31

73

49

41

38

41

28

31

46

35

33

0.01

0.28

0.11

0.97

0.00

0.00

0.06
_S.. Training for a specific

occupation
t. Assistance in making application

to college or programs
u. Assistance' in locating a specific

job

64

36.

43

63

39

0.82

0.01

0.26

V. Assistance by,encouraging an
employer to hire you

w, AssistanCe by working out special
arrangement& by explaining your
special needs to an employer

34

18

29

18

0.24

0.99
x. Contact todiStuss problems about

your job
y. .Contadttodetermine your

15 14 0.76

. satisfaction with program 26 20 0.10

147,

Evaluation.

Index**

Sin,le Married

x p*

94 119 0.05'

91 111 0.48'

109 0.44

131 120 0.36

88 64 0103

122 117 0.21
85 59/ 0.05

113 116 0.93

95 51 0.00
47 60 0.05

138 141 0.19

123 121 0.61

132 136 0:58

132 134. 0.94.

123

127

147

136

155

115

125

58

69

116

120

124

95

137

137

170

'119

115

36

50

108

120

0.01

0.. 00

0.42.

0.83

6.01'

0:37

0.42

0.11

0.03

0.25

0.17

.

*. Chi-square analyses based on frequency data

**.For explanation of calculations, seepage 15
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PART VII

USER CASE HISTORIES

To add greater clarity to the career guidance and placement process,
several current and former students were interviewed .using a case history
approach. In order to select these students, letters were sent to high
school counselors, VTAE placement officers, and employment service per-
sonnel. These providers were asked to name two or three students to serve
as examples of successful and unsuccessful placements. They-were also
asked to briefly describe the placement experiences of those they sug-
gested. Approximately 35 students were suggested.in this manner. On the
basis of'the descriptions returned by the providers, several examples of
successful and unsuccessful placements were.selected. These students were
contacted by telephone to enlist their cooperation. Eight of these stu-
dents agreed to,cooperate with the.interview.

*
'4 0

Those who had agreed to cooperate were sent a worksheet to be com-
pleted prior to the interview. The information requested on the worksheet
consisted of background information and attitudes toward placement.. The
worksheet was returned'at the time of the interview.

All of the tterviews were conducted by the project's Principal in-
vestigator. Each interview was tape-recorded. The writtenOase histories
were reviewed on the basis of these recordings by another investigator to
insure accuracy of interpretation.

Importance of Key Personnel--Amy Maloney
,

Being the youngest in a family of ten, Amy Maloney grew up in a
small city, Kingston, Wisconsin. She is 18 years old and an attractive
petite woman. Her mother is a, nurse's aide and her father, who is deceased,
was i salesman in a large retail store. Throughout her,academic career
teacheis have encouraged her to.question her future occuPational role.
"Whit do you want to be?" has been a familiar phrase that she has heard.
During high school she took mainly the academic course load and explored
her futdre educationally. Visiting college campuses and vocational-
technical institutes, she decided to enroll in the local vocational-'
technical institute in a secretarial program. Changing her major field
to retail and marketing early in the academic year has made Amy happier;
she enjoys the field and hopes to work in an advertising agency or-manage
a retail store.

Amy' is a person who had a number of influential factors in her life.
'Het large family has made her aware of the individuality of people. Her
father's absence and her Catholic backgiound and elementary school educa-
tion have affected her life. Mrs. Maloney has helped Amy in her vocational
planning and given her encouragement. Duting high school.Amy was on work-
study and did clerical work and some English tutoring. Atthal time she
encountered the employment service and its functions. Her fiance is in
the Navy and has further encouraged her educational efforts. Her high
school counselor has been both a friend and a source of support in.occupa-
tional planning. Teachers have indicated her capabilities in English and
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have shown her, professional opportunities Outside influences have
demonstrated various vocational routes, but Amy has undertaken the task
of "trying out" a role or two to develop her career.. She applied to
nursing programs on the advice of others and was rejected. She started
the secretarial program, had a broken arm and subsequently, decided to
change majors. The retairana marketing field seemed more suitable be-
cause of her business orientation. After Amy had acquainted herself with
vocational programs and'college programs, she decided that the local vo-
cational institute would best suit her needs. As a student there, she
has become involved in the student senate, especially public relations.
She indicates, "I'know where I am going and what I want to.do:" Making
her own decisions and living wits them have helped her in her vocational
search.

School is seen by Amy as a process where friends and family play, a
role, but most importarit she has taken the initiative to pursue some of
her goals. Growth as' a strident and a person have intertwined to enable
her to develop a greater understanding of careers and their meanings.

Importance of Active Involvement in Career Planning--Mary Schwartz

Mary Schwartz, arovt18-year-old high school graduat , has lived in a
small community her entire life. Being the middle chi d of six siblings
and the non-commital attitude of her parents has allowed her to be inde-
pendent in her_planning. With her father managing a "dime store" and her
mother being a housewife, Mary's family has equipped-her with only limited
occupational role models.

Mary is an average-,looking girl in all respects, size, weight, height,
and physical appearance. She maintains an even affect leyel, with her
manners being appropriate and pleasant., Academically she performed capably
and 'maintained a good high' school record. Her ambitions for the future
were centered on being a veterinarian's assistant. However Mary was not
selected for the vocational-teChnical school program. Ma:y's only employ-
ment since high school graduation has beenat her father's store during
Christmas.

Mary's life at the present time is at a. standstill. "T'm not inter-
ested in school at all," "Keep hoping," "Nothing I care to do," and "I
don't see anything open," are exampls of her feelings about her future
and her role. She has been contacted by the school counselor, but she has
not had anyone intervene in her life as far as occupational roles are con-
cerned. In addition, Mary has,made minimal attempt to find employment and
learn about the world of work. A career communications course In high
school was not taken by'Mary and she has not visited the employment office'
to secure employment. The school has made occasional contacts, nothing
that has sustained; the family has not acted to encourage her.and has re-
mained non-commital, and the employment services have also remained out
of her occupational future. Mary has the attitude of something will happen
tiut she is not actively participating in anything. The family, the school
and the employment services have been relatively passive as-has Mary.
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Importance of Accurate Career information- -Gary Hughes

Being raised in HusEon, Wisconsin as the second youngest in a family
of five children, Gary, 18, has develOped career plans. with numerous
pressures. Hip father, who works for a nearby farm implement company',
wanted Gary to I::: involved in the field of computers. An uncle, who is
an attorney, wanted Gary to work in the field of law. A brother, who is
a medical technologist, showed Gary the benefits of the medical profession.
A close friend described electronics and its opportunities. The school
wanted a decision from Gary but did not provide the necessary information.
This handsome young man has had people wanting decisions only for the sake
of a decision and they have not allowed Gary to express his.interests:

For Gary, vocational planning in the school system was nothing more
than being told ,t0 "think about it." Gary admits that he "mostly. atudied
while in school but intends to go out for sports now." He enrolled in
an electronics course at the vocational school on the basis of a friend's
encouragement. He subsequently learned that his friend's description of
the program did not mirror its reality. He subsequently_ dropped out of
this-program-and decided to enroll in a college, programin chemistry.

The high school had placed emphasis on making _a decision, but did not
provide the relevant information for an adequate decision-making process.
Decisions were important, but not the analysis of pertinent facts. Gary
enjoyed working in chemistry when he was young. also enjOyed woodworking,
auto mechnanics, and industrial arts which he took while in. high school.
tie experienced a lot of his interests but had trouble attempting to make .

a .good decision concerning a career. The environment placed the emphasis
upon a decision but did not account for Gary's feelings about his future.

Some of Gary's frustrations arise in his comments such as "I would
have been better off if Id taken a year off," "JuSt wasn't ready for it,"
and "I was pretty young when I graduated." He indicated his lteck of
awareness by not knowing aboutelectronics and.not-even_knewing that
there is ap employment office in his hometown. Without a. sufficient hack-
ground in the world of'work, only odd jobs and- a Taper route, Gary does
not have an idea,about occupational possibilities in chemistry. HiS in-
terests are in chemical research but he does not have a grasp of that
field. He is presently working in the university's bakery part-time and .

attending the university. His future depends on his decisions but he has
little knowledge about his options at the present time.

Gary frankly discussed views about schools. His suggestions for
improving career planning included training in decision-making processes,
additional counseling, a five year high school program,, information re-
garding alternatives, and an improved education curriculum in the high
schools. Gary envisions these suggestions as aiding students in their
search for information about careers.

Effective Use of Placement Resources--Bob Smith

Bob Smith, 23, has grown up in a small Wisconsin farm town, one of
four siblings (two older sisters and one younger sister). his interest
in mechanics developed through his father's occupations as a farmer and
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((Mechanic and also his-industrial education courses in high school. BOb,
is now married, working at an automobile dealership, and a good example
of a user of the available placement services.

While in high school, Bob became interested in the afield of auto
mechanics. Ho enrolled in relevant courses and was assisted in his
ational dowlopment by his industrial arts teacher/counselor. After
graduat;Jn from high sch6-61 Bob worked in a factory in Illinois for five
months. He attained this job"through his brother-in-law. Bob disliked
the Monotony of factory work, so when .offered a job at a garage in his
hometown, Bob'Alaw an opportunity to obtain valuable experience. However,
the military interrupted his life. Volunteering for military service
gave him the chance to choose his desired training program. While on
leave in his'hometown; the doctors discovered that Bob had diabetes.
After being medically discharged, Bob started-td use the arca's.placement
services. He contacted'a Wisconsin State Imploymene Service counselor
while applying for unemployment compensation. The counselor directed
Bob to the vocational-technical school. With his military discharge the
counselor sought help through the Veterans,AdMinistration and Manpower
Development and Training Act which provided aid for his next two years
of training. In his second year Bob 076-gressed through the auto mechanics
program while his wife also attended vocational school as a clerk-typist..
The vocational-technical institute provides a job bank for the graduates.
Working-with the local Job Service offi-Ce;-EeInstitute obtains the list
-of available jobs. These job lists, are then circulated to the graduates
who are qualified for the positions. Thus, Bob secured his present posi-
tion through this job bank. His ambitions are to own a garage someday
and develop his own business.

Bob Smith has used the placement -services in every way. He has been,
encouraged and helped by his parents; he has been aided by his high
school teachers and, counselor; he has sought help through the.Job Service
and its counselors; he has used the facilities of the vocational - technical
institute to his benefit, but most important of all, Bob has had the ini-
tiative to use these resources to develop his occupational role. Here is
an example of an individual who has obtained aid from parents, placement,
employment services, teachers and counselors. Utilizing the available
resources has given Bob Smith an opportunity to develop his career.

o

'

Family Influences on Career Planning--Cindy Worth

As a 19- year -old nursing student, Cindy lived in a metropolitan area
of 100,000 people. She was raised in Urban, Wisconsin as the younges,t of
three sisters. Her sisters being twice her age has given Cindy some
singularity in the family Mrs. Worth is an executive at a, local manu-
fcturing compady and Mr. Worth is a machinist.- -Ciay is an attractive,
young, single woman who is.in her second year of a nursing program at an
urban hospital.

With Cindy, the ability to define goals and follow through on them
seems to be a significant-factor-in her life. -Cindy.'s older sisterowho
is a nurse influenced her about the nursing profession. She states, "I
started thinking about nursing when I was about seven years old." Her

--career goal has been more or less stable but the pathways to this goal
necessitated elaboration. In high school Cindy took sciences for nursing
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and maintained high grades throughout her program. "A health occupations
course was offered in high school but she did not enroll. The high school
course work did not stress careers, and she never received any vocational
tests.

In regard co her career planning Cindy received assistance from her
mOther. Mrs. Worth has been actively involved in Cindy's plans. The
feelings of the family were that the school counseling services did not
provide adequate information for careers. The counseling services lacked
pertinent facts about nursing programs and the information that was given
was not beneficial. Cindy wanted a nursing program in Wisconsin and wanted
to move away from home. The counselor and the local vocational institute
provided inadequate information and the employment service did not affect
the situation either. With her mother's aid, Cindy visited local schools
Of nursing, obtained information, took the necessary entrance exams and
sent applications to various schools. She was accepted in an urban schoo'
for nursing and will finish the three year program.

Long range plans have been part of Cindy's life. She has worked a
part-time lob in high school; her career goal has been'nursing. After
nursing school she wants to,"go on to get my B.A. degree after I work for
a year or so." With another career objective the question arises as to
who will aid Cindy this time. In her previous career planning, Cindy has
perceived her institutional contacts as being of little value.

Role of Readiness in Career Planning--John Steinmaker

After a semester at a State University, John decided to transfer- to
Blue Rock Center, a University Branch, His main reason for transferring
was financial, as enrollment in the lattef institution allowed him.to live
at home and commute to school. Enrolled in a general courses, program,
John has decided to postpode occupational decisions for another year.

Four older sisters, one older brother and one younger sister are the
Members of John's family whose father is a teacher and mother is the mana-
ger of a credit union. Pleasant, friendly,,good-looking, describe_ John's
appearance. He enjoys music, sports, and plays basketball for:the Uni-
versity Center team. In school he considers his best,subjects to be his-.
tory and English and' wants to eventually be involved in education. curing
the summers, he worked for the recreation department; his sisters worked
there also. Future plans lie in education but are not concrete at this
time.

High school was a "good time" for John. He liked school and thought
that school was not very difficult. His grades .centered around a "B"
average. He always wanted to attend college and in tenth grade started
to think about his future more seriously. His parents helped him,but the
decisions were made by John. He thought about the military but was dis-
douraged by his father's views on the subject. Counselors aided his
search for Schools but -he did most of the work. He wanted to attend a
private college butfinancially it was impossible to do so.. The location
of the employment service office is unknown to John. Parents and school
personnel have been the major influences on John's educational planning. .
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Decisions did not concern John in high school. "Having too much
fun" made it difficult,for him to think and decide about his future.
John recommends three ideas in regard to futureuplanning: (1) somehow
get the student's attention to the fact that plans and decisions need to
be made, (2) Make high school more difficult, and (3) allow students to
make more of their own 'decisions. John sees these areas as problems.
His own career is progressing until he has to make a decisfon. Planning
is accomplished at a crisis situation and,not made in advance. Where he
will go and what he will do are not important pr9sently but will be in
the future. Aiding the decision-making process would .bengfit John but
'nobody is intervening to help.

O

Absence of Plans'--Bill Oral

Bushy-haired, semblence of a beard, acne, 19-years-old, medium build,*
5'8" tall, eldest of five siblings, born and raised in-Shootown, Wisconsin
describe Bill at the present time. With his father, a mechanic, operating
a garage previously owned by Bill's grandfather, and Bill's mother driving
a bus, the family is not in serious financial difficulty.

Bill has dropped out of high school twice,bur each time he has re-
enrolled. Dr8Oping out with his friends eventually led himuback to school
and the second time followed'a different path. He quit school, volunteered
for ehe,Navy but flunked the physical examination due to bad-knees. He
seardhed for jobs and with no luck in finding employment has tried school
again. Bill's` reasons for going to school include, "wanted to," "can't
find a job," and "might as well." His schooling ip basically:industrial,
arts with future plans relating to this training. Ideas of being a drafts-
man after attending a.technical institute and a mechanic are Bill's future
plans. These are in no way definite but thoughts of his. He thinks about
working for his father and even has visions of transforming the garage into
a bar. lie expects to inherit the business. OccupatioAal roles are not
defined in_regard to Bill and he is not particularly concerned at the
presenttiMe.

People intervening in his life has been minimal. His parentS to not
play a significant role except foethe mutual interest in mechanics. The
relationship to counselors has not been important in Bill's planning.
Teachers have only influenced him in starting to think about his future,
The school has not actively intervened as of yet. Bill feels, "I'll do
it m),' way."

In his leisure time, Bill enjoys the outdoors, especially hunting.
He has his own car and has had a number of traffic violations. Disorderly
conduct, petty theft and littering are on his police record. He sees the

'police as, "out to get him" and seems beaten by elders. When he is'out of
money he thinks about his situation and his future. Shop teachers and his
father are people he talks to, but he depends upon himself to do things
Working in his father's garage-afternoons supplies him with some money,
but with his future He replies,."I,don't know, not sure-.".

Bill realized some of the need of a high school education and has
"learned to stick it out." Placement and employment are unknown to him
and he is not doing anything actively to relieve the situation. He knows
tie is in school but after that he does not know.
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Are'Career Coals Realistic for Everyone?--Mel Blank

'155

Middle-aged, single, unemployed ar.d living with his parents describe
the situation of Mel Blank. He has beer. more'or less unemployed for six
to seven years. The future does not seen, fright for him due to his past
history.

Mel has lived in Wili6n, Wisconsin most of his life. He graduated
froth Wilion High in 1954, with a strong vocational backgrOund, andsub-
sequentlyjoinecithe military. After threethronths active -duty he was
dis7Kerged beCause of a previously caused and existing psychological
condition. His'jobs have included being a machiniSt, working as a heavy
equipthent operator, a 'telephone lineman, school supply deliverer and in
an'appliance shop. The list of jobs seems varied but he held the machinist
job for a year and a half, which was his longest term of employment. His
schooling also shows this wide range,of experiences. Courses in elec-
tronicS, heavy equipment, construction and as a machinist demonstrate his
range of abilities. With these talents however, Mel has remained unemployed
for the greater part of his post -high school years.

The son of a businessman and A housewife, Mel enjoyed working with
his hands ands in high school. Shop courses interested him with the
idea that his future would be in one of these related fields., In high
,school he contacted his counselor .once but felt he, "didn't get much.sat--...:
isfaction from it." His parents'did not put emphasis On careers or career
plans. After his military service he,worked as a machinist for a year
And a half. As a machinist he, "developed neurodermatitis which spread_
across my legs.P He left this particular job4 consulted specialists but
he could net get his job back. Odd jobs and various schools led him to
1958 where he was employed as a machinist in a firm that subsequently went
out of'business. More technical schools and odd jobs have led him to.the
Wisconsin State Employment Service. He has been in contact with counselors,
from this agency for the last three years.. Pertigent facts, reveal that
Mel has had jobs but has stated his desire to be fired and unemployed.
Mel looks for work, finds it and then expresses thesfact that he should
be released,. Mel's entire ,situation revealspsichological.problems with
job hopping and unemployment being involved..

In Mel's-life placement people have-tried,to find employment for him
but his emotional condition has affected his 'placement and maintenance of
a job. Although vocationally qualified, Mel encounters other problems
which deter hig employment. "Bad lirck" and "poor communication with
employers" have affected his life assfar as the world of work. Well -

trained with emotional difficulties describe Mel. :

'Summary and. Conclusions a
-0f, the- 30 to 40 suggested names of persons for case eiga

wei selected, interviewed, and havebeen presented in this, report. Those
selected represented a variety of aspects of the career guidance process.
Successful as well as unsuccesSfUlcases h4Qeen presented.

The inability'nahilit to make decisions regarding "Whet should I do or can
is the4M6st complex problem found'hy. the individual regarding his
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or her career chOice's. To avoid_this problem many of those interviewed
delayed making decisions. They apparently hilie had minimal experience

with such decision- making and often lacked an understanding of the im-
ylications of th_ir decisions. Many persons.were mentioned as providing
advice on placement, especially family members who also often served, as
role models. The effoTts of counselors were noted in several cases,
primarily as being people who were friendly, but they provided insuffi-
clent help in occupational matters.
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PART VIII .

_SUMMARY AND CONCLUSIONS
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bsers and providers of placement gervices in three Wisconsin counties
were canvassed in an attempt. to providea data base for the establishment
of acoordinated and comprehensive model for the delivery of career place;
ment services. Parallel questionnaires were developed for five target
groups: current high school seniors, former high school seniors, current
VTAE enrollees, former VTAE enrollees, and providers of career placement
services.. The information solicited on the questionnaires evolved from
five research questions:

1.. What agencies or individuals are the most helpful in the educa-
tional and occupational placement .of students and adults?

2. What placement services or activities are the)bOst helpful to
which groups of students and adults in accomplishing their
educational and vocational objectives?

3. What barriers do students and adults encounter in attempting to
0 enter educational institutions or in Securing employment?

4. What differences, if any, exist in the importance attached to the ,
various placement-related activities and services by providers,
users, and agency or institution policymakers?

5. Who perceived as responsible for educationalsand vocational
placement?

Furthermore, information.was Also requested regarding various subject and
community variables in order to assess any effects of such variables on-the
,career guidance process. The data returned from users and providers were
subsenuently analyzed using the chi-square technique. A summary of these
results. and implications- is contained in this section.

Key Resource Personnel in Career Planning and Placement
2

The high school and VTAE respondent groups indicated that family mem
bers and other relatives and friends were the major sources of help relied
upon in career decision-making matters (Table 106). The majority of re-
spondents in all groups also perceived high school counselors as helpful
with educational planning concerns; however, the counselors were perceived
as considerably less helpful with occupational matters, ,In fact, as a
group, school personnel tended to be rated as more helpful with educational,
than' occupational matters. Such a conclusion was supported by the prw,ider

high....scho.ol...caunaglata-tthumitigutionpoirol
jndicated they did not provide job placement assistance, only four indi-
cated that they did not participate in the educational placement of students.
They also reported that two-thirds of their ,placements were into furtIet
training rather than employment.

The :coordination providers reported in educational and occupakional
planning and placement suggested -the following conclusions:
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Table 106

PERCENT OF RESPONDENT GROUPS REPORTING EACH OF THE RESOURCES
AS OF "QUITE A LOT" OR "SOME" HELP_ IN CAREER PLANNING

Soure of Helpt Current
H.S.

Former
H.S.

Current
VTAE

Former
VTAE

High school,counselorS
Educational planning' 80% 74% 55% 54%
'Occupational planning 43% 22% 18% 23%

High school teachers
Educational planning 60% 49% 39% 34%
Occupational planning 37% 23% 16% 207

VTAE school counselors
Educational planning - - .38% 48%
'Occupational planning - - 23% 19%

VTAE school teachers
Educational planning - 32% 18%
Occupational planning - 33% 13%

Family members

Educational planning 92% 85% 597 68%
Occupational planning 81% 687 45% 57%

Other relatives or friends
.

.

Educational planning 80% 717 50% 51%
OEtUpational planning 697 60% 42% 49%

Job Service Wisconsin
(WSES)

Educational planning 3% 9% 9% . 8%
Occupational planning r 7% 18% 13% 14%

Previous /current employers .

Educational planning
planning

021%
Occupational 24%

15
17%

17%
23%

11%
17%

1. .High school counselors tended to coordinate their activities
with others to a greater extent than the other, provider groups.

2. Private employment agencies were typically not relied upon as
a resource in occupational"planriing.

3. More coordination appeared to be involved in educational planning
than occupational planning. Decisions related. to occupational
placement were made mainly in conjunction with members of the
labor market, employers.and other employees.

.*..................
4. Counselors, in all settings, were perceived as'the central

figure in edUcational planning.

5. Despite the importanbe users attributed to family and friends
career planning, such persons were primarily perceived, of as

occasional resources by the provider groups.
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Beyond these conclusions; and perhaps of even more importance, was the
observation that remarkably little coordination with providers in other
settings was, noted. The tendency appeared to be for providers in each
setting to rely primarily on other providers in that setting.

Roadblocks to Career Placement

The students and providers indicated that the major roadblocks to
educational placement involved selection of a program, meeting the entry
qualifications, financial problems and relocation. The only educational
roadblock mentioned by a majority of the user respondent groups involved
the selection of a training program. Larger percentages of.. students re
ported difficulties, in securing suitable occupational placement. These
difficulties tended to cluster in several areas:

1. Selection of job possibilities compatible with capabilities and
interests.

2 Lack of experience, qualificatiOns, and job openings.

3 Locating sources of job leads and presenting oneself to an
employer.

The data from providers substantiated these to be the major problems.
There:were, however, some differences in the priority these problems
assumed for 4fferent groups. Former students in both settings placed
greater emphasis on occupational selection, while the current students
emphasized lack of experience and qualifications and limited job open:7,
ings. The VTAE students tended to =snort fewer jnb placement obstacles
than the high school respondents. The provi ers,seem to perceive more
problems related to appropriate interview beh vior appearance than
the user groups. They also only infrequently ent oned problems related
to the pay scale for the job despite the fact th low pay was considered
to be one of the most frequently reported problegis encountered by the
user groups.

Participation in, and Provision of, Guidance Services

Aptitude and achievement testing, written materials about-occupa
tions and.training programs, and talking to parents about career plans
tended to dominate the guidance services received by the majority of the
students in all settings. A majority of those involved in VTAE programs
also reported receiving training in a specific occupation and informa
tion about job openings.. In contrast, educational counseling was .the
only other service received by the majority of high school respondents.
These emphases received additional supp'Ort from the data received from
providers. Counseling services were consistently more frequently men
tioned a-s-proyided-bythose in high schoolsettingsrwhilaocoupational--
preparation and training were more,frequently emphasized in the VTAE
settings. The public and private employment counselors consistently pro
vided, more direct placement services.

Evaluation of the Guidance Services

There appeared to be remarkable agreement among all respondent groups
as to the value of various guidance services in occupational planning and
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. placement (Table 107). The seven services which were rated consistently
as most important by all respondent groups were:

1. Information about job openings
2.' Occupational counseling
3: Educati,,nal counseling,
4. Training in interviewing and applying for a job
5.. Training in how to get along on the'job
6. Training for a specific' occupation
7. Assistance with locating a specific job

Apparently all groups perceived the pathway into employment to be facili-
tated the person were equipped with a sense of, direction, a specific
occupational skill, appropriate job seeking and maintaining behavior, and
a job lead. Such an observation parallels the data previously reported'
on occupational roadblocks. Appraisal and informational services were
_among those perceived as of least importance in occupational planning and
placement, although these services ranked high in terms of the frequency
of participation by students.

There were some slight discrepancies in the importance attached to
the various services by various respondent groups. The following obser-
vations were suggested by the data:

1. High school'user groups placed a great deal of importance on
parental input in career decision, yet parental counseling was
ranked among the least important services by high school
providers.

2. High school providers attached the greatest value to the counsel.-
ing services.

3. The providers employed in VTAE settings tended to evaluate the
training and preparation services .as most valuable.

4. Public and private employment counselors rated direct placement
services to .be of the most

Interestingly, the services the various provider groups rated to be most
important mirrored the degree to which they perceived themselves as pro-
vidingviding these services.

Responsibility for Placement

From 80 to 90 percent of all the respondent groups, including all
user and provider subgroups, indicated that the high school, should be held0

responsible for the teaching of job-finding skills and appropriate job
conduct. The users were also queried as to whether the high school should
be responsible fot_ARZU.Ung_an.....educational or jab_placement-ta-all-stu:
dents. From 30 to 40 percent-of the-users felt the high, school should
receive such a responsibility, however the prevailing attitude was that
the high school should have career. Tlacement services available, but the
utilization of such services should be determined by the individual
student.
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Table 107

SUMMARY RANK ORDERS FOR ALL RESPONDENT GROUPS*'

Guidance bervice

a. Aptitude tests
b. Achievement tests
c. Personality evaluations
d. Job tryouts/work experiences
e. Job interest inventories
f. Written materials about occu-

pations or training programs
g. Career days, job fairs
h. Courses on occupations
i. Field trips to schools and

employment agencies.

j. Employment Service job bank
k. Information about job openings
1. Career information from

courses taken
m. Help with exploring/evaluating

further educational goals
n. Help with exploring / evaluating

employment goalS
o. help with resolving personal

problems relating to further
education orwork plans

p. Help with talking to parents
about job or school plans

q. Training for interviewing or
applying for a job

r. Training in how to get along
on the job

s. Training for a specific
occupation

t. Assistance in making applica-
. tion to college or training

programs

u. Assistance,ih locating a
specific job

v. Assistance by encouraging an
employer to hire you

w. Assistance by working out
special arrangements by ex-
plaining your special needs
to an employer

161

110

Providers
Present

H.S.

Former
H.S.

Present
VTAE

Former
VTAE

15 4 15.5 17 16 15
18,5 15:5 18 17 16
22 20 20 15 14
12 9 12 7 8

16 18.5 15 18 18

11 . 12 7 11 9.5
23` 18.5 20 20
17 11 12 13.5

/20

12

18.5 17 16 19 19
21 23 22 23 22

1.5 7 1.5 4 2

A

10 14 14 8.5 11

5 3 3.5 5 . 5.5

1.5 5 5.5 6 7

8 13 5.5 8.5, 9.5

t
20 1' 3.5 13.5 17

3.5 4 8.5 2 4

3.5 ,8 12. 3 3

7 2 1.5 1 1

13 10 8..5 12 '13.

6 6 '10 10 5.5.

14 21 23 22 23

22 21 21 21'

h

* Based on evaluation indiceS
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Effects of Selected Variables on the Career Guidance Process

The following cpnclusions were offered as to the effect of various,
background variables, on the career guidance process:

1.- Sex. The sex of a student appeared-to have a significant effect on
the career guidance process. In general, females tended to receive more
assistance both in terms of constructive involvement with key personnel
and in terms of guidance services received. However, closer inspection
of the data suggested that this help was more frequeiitly directed toward
educational planning. Male students, on the other hand, appeared t' more
frequently be the recipients of occupational planning help as well as to
receive more concrete job placement referrals. Such an observation is
consistent with the responses received from providers. The providers, as
a group, indicated that males accounted for more of their placements than
did Females. However, the responses of former high school students Suggested
that such a delivery pattern may not be consistent with the needs of the
students. More of the former high school girls mentioned difficulties in
obtaining a suitable job placement than did the boys.

2. Academic standing. On'the high school level, counselors seemed to be
sproviding greater job placement assistance to, the below average student,
However, although the lower ability student accounted for a larger pro-
-POT-tion of the job placements made by high. school counselors, such place-
ments were proportionately less frequent activities of counselors than
were placements into further training where the ratio of aboVe average
to below average placements was 2 to 1. Similarly more of the placements
reported by high school teachers involved above average students. The
ratio of above average to below average students placed either on a job
or into further training was 3 to 1 'for the VTAE providers. Apparently
the educational personnel surveyed provided more placement assistance to
the above average student, particularly in regard to educational placement.
Such an observation was consistent with the data received from users. The
more academically successful students in both the high schools and the
VTAE system reported receiving more help from a variety of key- personnel
and participating in more of the guidance services than their less aca-
demicallysuccessful peers. They also evaluated the guidance process more
favorably in terms of its importance in occupational planning and place-
ment. Any inconsistencies in this conclusion were in the direction of the
C or below average student receiving greater assistance with job placement,

3. Race% A comparison of VTAE students' responses to various questions
concerning career guidance suggests few differences related to racial
background. Both white VTAE students and nonwhite students seemed to rely
on similar resource personnel in career planning,, received comparable
guidance services, and attached consistent degrees of importance to the
various guidance services. Although there were somesignificant differ-
ences noted between the samples for particular items, these differences
were frequently-unsubstantiated across samples. There did appear., however,
to ac _a Lendenc4_1or_thenunsihilc_tgaPP.Ddents to attach greater importance
to career information via materials or courses. The data from providers
was interpreted as suggesting that ethnic minority,zroup members accounted
for a greater percentage of the placements than their population representa-
tion would suggest. Community action agencies were noted to be particularly
active, especially in the placement of male minority group members.

4. Age. Age appeared to be a significant variable in the career guidance
needs of VTAE students. In-general, the effects of this variable were
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noted for the under 20 age group and the over 45 group. Both groups
appeared to be embarkingon new career pathways. For the youngest stu-
dent's this represented a first career while for the 45 and over group,
it appered 0 be related to"a disability since a larger proportion of
these students perceived themselves as handicapped ,.nd reported receiving
help from the Di-ision of Vocational Rehabilitation. The other resource
agencies and persons rated as must helpful by various age groups mirrored
the data from Froviders presented in Table 46. The observation was made
that the high school was the major purveyor of placement services to
those under 20 years of age. In contrast, the efforts of the other pro-
vider groups surveyed were often concentrated on those who were slightly
older.

5. Class size. Although some differences existed in the career planning
and placement needs of current and former high school students as,a
function of school size, these differences were relatively few. For the
most part, students from all schools anticipated and encountered similar
problems in achieving suitable career placements. The guidance services
received by the students and their_ evaluation of these services were also
quite similar despite differences in school size. The following exceptions
to these findings were noted:

a. Students from larger schools tended to view the key resource
personnel, especially school personnel, as less helpful in career
planning and placement.

b. Students from smaller schools were more concerned about relocat-
ing to find suitable career placements and tended to place more,
importance on the informational gui.,ance services. 0

A

c. Students from larger schools expressed. greater concern regard-
ing choice of an occupation or school and their lack of experi-
ence. Correspondingly, they tended to value job-related training
and educational counseling more than their peers in smaller
schools.

These findings probably reflected differences in the immediate:envi-
ronments in which the various groups of students find themselves. Those
in small schools tended to be from more rural environments in-which the
'Local labor market was more limited and more personal. In such a situ-
ation, the key personnel could have been more influential in securing
placements. However, since the market is limited, many students will
need to relotate and possibly scCe employment in an unfaMiliar occupation.

Correspondingly, thy informational services would Lend to become more
valitable. For t1e students front large schools in more urban settings,
the picture was somewhat different. They were familiar with a wide va-
riety of occupational possEbilities, and hence attributed more importance
to the selection of an occupation. However, the labor market they faced
was more irnpersonat and, as scull, occupational, competence, .application

procedures, interview behavior, and appearance tended to become more im-
portant. The key resource personnel were also probably more handicapped
in the placement-assistance they could have provided. Despite these
differences, the .irked similarity of the responses of students in all
schools suggested that rural and urban differences are diminishing.

6. Post-secondary activities. Those former high school students who
pursued further, education on ,tht post-secondary level reported receiving
help from a variety, of sources in accomplishing their educational plans

'71
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and placement. Those pursuing occupational goals upon completing high
school seemed Go rely primarily on family and friends in realizing their.
objectives. The occupationallyrbound student, in contrast to his peers
who had pursued further education, was also less likely to receive the
guidance services he considered to be most important to occupational
planning and plaLement. The guidance services valued by the occupa-
tionally-bound werethose concerned with locating employment and obtain-
ing occupational proficiency. The most frequent activity of former high
school students, regardless of post-secondary plans, was either full or
part-time employment. In other" words, although the probability- existed
that former high school seniors would find themselves embarking on an
occupational role rather than an educational role, more guidance appeared
to be available for educational concerns rather than occupational concerns.

7. Years'orvocational6eraining. Involvement in career. .guidance activ-
ities was greater for thoSe who had completed at least two year of_post-
secondary vocational training than for their,peers who had completed a
year or less of such training. Key resource personnel'were perceived as
more helpful by the "Lworyea" students and they indicated greater involve-
ment in various career guidance activities. Nevertheless, increased educar
tional preparation did not reduce .the occupational barriers encountered by
VTAE students. The suggestion was offered that perhaps many of those who
discontinued their education after one year did so because of the avail-
ability-of a job, and, hence, reported less problems in the occupational
sphere.

8. Marital status. The results of marital status analyses indicated, a
trend' for the current_VTAE, single population to be more involved in career
planning through.reCeipt of services and sources of help. The roadblocks
to careers were equally more problematic fob the single group. When these
data were compared with that/concerned with age effects, remarkable con-
sistency was noted. It would appear that age effects contributed in a
large measure to the variance reported for marital Status.
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a.
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Potosi

0

- Wisconsin State Employment Service Office

- Public college or. university

- Private college or university

au - Vocational-Technical Institute

* - City high schools) included in survey
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APPENDIX A
A -3

Grant County.

1970 Population 48,398 Percent nonwhite population - 0.4
Males 24,278 Net migration 1960-1970 - 863 out

24,120 Median family income 1969 - $8,464.

County description. Grant County lies in the southwestern corner of
Wisconsin on the border of the Mississippi River. Although Grant County
is a predominately rural county and only "lightly industrialized;" oppor-
tunities in the manufacturing ateacan be found by the residents in neigh-
boring Dubuque, Iowa. Grant County is among the richest farming counties
in 'Wisconsin and ranks within the top 100 counties in the United States in
value of farm products sold. The actual number of farms, however, has

`fie" been following the nationwide decline (Department of Business Development,
1974). Post-secondary'educational opportunities are available in Grant
County thrpugh_the University of Wisconsin campus at Platteville and the
Southwest Wisconsin Vocational - Technical Institup in Fennimore. The
Wisconsin State Employment Service also maintains two local offices in
Grant,County--in Platteville and Lancaster. .

School enrollment figures. School dropout rates in Grant County fall
below the state average and in 1971 were estimated at 1.4 percent (State

-

Plan fcir Vocational Education in Wisconsin),. The 1974.enrollments in theo
two post-secondary institutions increased over the previous year:

U.W. Platteville-

Southwest Wisconsin
Voc-Tech, institute

1974 Enrollment
3,941

6

Labor force composition. Women coglpose 34 percent of the labor force
in Grant County. The following tables depict the distribution of the
17,289 persons employed in Grant County in 1970 by type of industry in
which they were employed and their occupational area:

,860

Percent Change
3.1

+12.0

Cs

Table A-1

Industry of Employed Workers in Grant County

Agriculture, forestry and fisheries 20%
Mining ,1%
Construction 5%
Manufacturing - . 18%
Transportation, communication & utilities 5%
Wholesaleltrade . 2%-
Retail .trade

. 16%
'Finance; insurance, real estate 2%

;'-') 'Services 0

28% .
Government 3%

. 1.7 8 .
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able A-2 f

Dec ed Workers in Grant County

Pr di, technical and kindred 12%
M and administrators, excluding f-a-ms 7%

-5%-- .,

11%

APPENDIX A

\\\

workers
HER and kindred workers .

Craftsmen, foremen and kindred-
Operatives., excluding transportation

Transportation equipment 'operatives
Laboie:s, except farm
Farmers. and farm- managers

Farm laborers,and farm..foremen

ServiCe workers, excluding priN;ate household 14%
.Private,-househpld workers. 2%

4

In 1970, the four largest private employers0 in Giant County were:I

Advance Transformer, Co.
,Wisconsin Barge Co.,
Parkview Terrace,
Dick's Super Market,

, Boscobel,' Small transformers
Cassville, Barge company
Platteville, Nursing home.
Platteville, Grocery stores

ti

None of these private employers employed more than 200 workers in 1970.

0

Public and social services. In 1970, 928 persons in.Grant.County
,were receiving public assistance. ';This figure represents .only ,two percent
of the total population .in Grant County despite the disproportionate rep-
Zesentation of thig county's population irr the lower income brackets,. The
Department of Business Development (1974) has reported that 18 percent
of the families in Grant County in 1969 had an income less than $4,000wpeear whereas the comparable percentage for the,state_mas 13 percent.
Similar figures were repofte0for tet$4,000 to $5,999 income bracket,
such that 14 percent Of,the residents of Grant County as compared with 9
percent of the state's residents had incomes in th1.3 bracket.

The Job Service (formerly Wisconsin-State Employment Service) mai -.

tains an office in the center of Grant County at Lancaster. Of th 5,546 .

'applicants at the Lancaster office during the, first half of fis r.1 year 1975:

S

0

29% were placed
3%receLved counseling

2' 1%.received testing.
. 4% were enrolled in training pr9g ams

Nearly three-fourths of the pl,acements made during this ,time period were
applicants under 22 years of age altho these applicants only constituted
46 percent of the total applicant g up. Also almost one-half of those
capplcaats with less than a high chool education were placed. The com-
parable plaCement, rate for ap icants with less than a high school education
in the other two, more urb nt counties was approximately 20 percent. Foy a
more detailed analysis the various applicant groups, see Table

The success" the Lancaster office.in,placement of young worke %i and
thpse with les 'ihan a high school educatidR may oossibly be exp4ped by

1 N .t.
the nature the job openings available at the eLancaster offite. Table A-4

-.

1,7/9
!At.



T
a
b
l
e
 
A
-
3

'

S
E
R
V
I
C
E
S
 
P
R
O
V
I
D
E
D
 
7
0
 
S
P
E
C
I
A
L
 
A
P
P
L
I
C
A
N
T
G
R
O
U
P
S
 
A
T
 
.
T
H
E
 
L
A
N
C
A
S
T
E
R
 
J
O
B
 
S
E
R
V
I
C
E
,
O
F
F
1
0
E

.
D
U
R
I
N
G
 
T
H
E
 
F
I
R
S
T
 
H
A
L
F
 
O
F
 
F
I
S
C
A
L
 
Y
E
A
R
 
1
9
7
6

I
t

.

e
r
v
i
c
e
s
`
 
-

M
a
l
e

1
.

t
-

.
A
p
p
l
i
c
a
n
t
s

a
v
a
i
l
a
b
l
e

-
3
2
0
0

-
-
-
-
-

%
 
o
f
t
o
t
a
l
 
a
p
p
l
i
c
a
n
t
s

5
8
%

A
p
p
l
i
c
a
n
t
s
-
 
p
l
a
c
e
d
'

.
.
.
.

7
3
8
,

%
 
o
f
 
a
p
p
l
i
c
a
n
t
 
g
r
o
u
p
.
p
l
a
c
e
a
%
.
,

2
3
%

-
"
-
-
-
-
.
_
%
 
o
f
 
t
o
t
a
l
,
i
p
I
a
c
e
m
e
n
t
s

.

4
5
%

A
p
p
l
i
c
a
n
t
s
 
c
o
u
n
s
e
l
e
d
 
.

1
1
4

%
.
.
a
f
-
a
p
p
l
i
c
a
n
t
 
.
g
r
p
u
p
 
c
o
u
n
s
e
l
e
d

4
%

%
 
o
f
 
t
o
t
a
l
 
c
o
u
n
s
e
l
e
d

7
7
%

'
A
p
p
l
i
c
a
n
t
 
G
i
o
u
p
s

.
.
.

S
F
e
m
a
l
e

'
'
'
P
o
o
t
i
c
. .

-
.

2
3
4
6

1
6
6
2

'
 
4
2
%

2
9
%

8
9
5

1
9
2

3
8
%

1
2
%

5
5
%

1
2
%

,

3
4

1
0
00
0

1
%

-
6
%

2
3
%

'

6
8
5
.

.
*

.

A
p
p
l
i
c
a
n
t
s
 
t
e
s
t
e
a

x
i

5
2

2
3
'

2
5

o
f
 
a
p
p
l
i
c
a
n
t
 
g
r
o
u
r
t
e
s
t
a
4

2
%
,
,

1
%

'
'
 
2
%

%
 
o
f
 
f
a
t
a
l
 
°
t
e
s
t
e
d

'
-

.
6
9
%

3
1
%

3
3
%

.

'
.

A
p
p
l
i
c
a
n
t
s
 
i
n
 
t
r
a
i
n
i
n
g

'
1
1
3

8
7

2
1
6
7

'

%
 
o
f
.
a
p
p
l
i
c
a
n
t
 
g
r
o
u
p
 
i
n
 
t
r
a
i
n
i
n
g

'
 
4
%

4
%

1
0
%

%
 
o
f
 
t
o
t
a
l
 
t
r
a
i
n
e
d
,
.

5
7
%

4
3
%
,

8
4
%

a

U
n
d
e
r

2
2
'

G
r
a
d
e
 
1
1

o
r
 
B
e
l
o
w

H
i
g
h

S
c
h
o
o
l

T
t
a
l

2
5
3
3

4
6
%

1
2
0
2

4
7
%

7
4
%

6
2

2
%

4
2
%

3
T

1
%

4
9
% ,

8
3

3
%

4
2
%

2
3
0
7

:

4
2
%

'

,
-
 
1
1
0
0
'

4
8
%

6
7
%

5
2

.
.

'

2
%

-

3
5
%

2
0

'
1
%
.

2
7
%

1
0
2
4
%

5
1
%
'
L

'

.

1
8
9
0
"

3
4
%

2
9
5

1
6
%
'

1
8
7
. 7
,

4
%

5
3
%

-

1
 
4
1

2
%

5
5
%

7
3

4
%

7
%
.

.

' 0
.

5
4
6

1
0
0
%

1
6
3
2
9
%

1
0
0
%

1 '
1
4
8

3
%

1
0
0
%

7
5

1
%

1
0
0
%

2
0
0

'

A
%

1
0
0
%

S
o
u
r
c
e
:

B
u
r
e
a
u
 
o
f
 
M
a
p
p
O
w
e
r

E
m
p
l
o
y
M
e
n
t
 
S
e
c
u
r
i
t
y
 
D
i
v
i
s
i
o
n
,
 
D
e
p
a
r
t
m
e
n
t
 
o
f
 
I
n
d
u
s
t
r
y
,

L
a
b
o
r
 
a
n
d
 
H
u
m
a
h
 
R
e
l
a
t
i
o
n
s



A-6 APPENDIX A

indicates that almost 65 percent of the placements made through the
Lancaster office were in farming, fishing, and forestry--occupations
where educational screening criteria are. rarely used.

Table A -4-

DISTRIBUTION OF PLACEMENTS IN THE LANCASTER JOB.SERVICE OFFICE .

BY OCCUPATIONAL CODE (1ST HALF k75)

Occupational Code % of total
placements Occupational Code % of total

placements

Professional & technical Processing 13.4
Clerical 1.9 Machine trades 0.5
Sales 0.7 Bench work 0.5
Domestic 0.4 Structural 1.4
Other se:vice 2.1 Motor, freight & transp. 0.5
Farm; fish, & forestry 64.9 Packing, material handling 1.1

Source: Bureau of Manpower Utilization, Employment Security Div,ision,
Department of Industry, Labor, and Human Relations

' The Division of Vocational Rehabilitation does not maintain a local
office in Grant County but rather residents of this county are served by
a counselor from the Madison, WiSconsin office approximately 45 miles from
Grant County. During fiscal year 1974, 316 residents of Grant County were
recorded as clients Of the Division of Vocational Rehabilitation. In
'comparison to,0e 1970 census data, this figure suggests that only seven
residents per one thousand were clients of DVR. Thh proposed addition of
a local'office of the Division of Vocational Rehabilitation in Grant County
at Platteville would presumably increase the number of residents referred
to this agency

'The DVR cases on record for Grant County are categorized by disability,
race,' and sex on page

0
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WINNEBAGO COUNTY

Winneconne*

1'0

C

A- Wisconsin State Employment Service Office

16- Public college or university

Private college or university

ag- Vocational-Technical Institute

* - City high school(s) included in survey
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Winnebago' County

APPENDIX A

1970 Population 130,001 Percent nonwhite population - 0.5
Males 6308'8 Net-migration% 1960,4970.- 8,758 in
Females 66,543 Median family income 1969 7 $10,150

County description. Winnebago County lies in central Wisconsin and
in many ways typifies the counties in the northern t9o-thirds of the
state. Its population is overwhelmingly white .(99.5 percent) and the
small minority ljpulation (0.5 percent) is predominantly classified as
Native American Indian. The distribution of family incomes closely par-
allels that of the state; in fact, there is less than a $100 difference
between the median family income of Winnebago County residents and that
of the state in general. Winnebago County is largely dependent on its
manufacutring industries for employment. Over thirty-six percent of the
residents of Winnebago County as well as many of the residents of sur-.
rounding counties are employed in the industrial complex of the Fox River
Valley. These industries are concentrated for the most part in the cities
of Oshkosh, Neenah, and Menasha where over 70 percent of the county's
residents make their homes. The two largest industries, Kimberly Clark
Corporation and American Can Company (both of Neenah, Wisconsin) employed
approximately 6,000 workers in 1970.

There are numerous opportunities for post-secondary education.in and
around Winnebago County. The University of.Wisconsin maintains a 4-year .

campus as well as some opportunities for graduate work at Oshkosh. Oshkosh
is also the home of one of the campuses of Fox Valley Technical Institute.
The other campus is in nearby Appleton, just across the northern border
of Winnebago County. 'Three private colleges are also located in close
proximity to Winnebago County. These are Ripon College in Ripon, Lawrence
College in Appleton, and Marian College in Fond du Lac. Both the Wisconsin
State Employment Service and the Division of Vocational Rehabilitation
maintain offices in Oshkosh as well.

School enrollment figures. Winnebago County had an estimated school
dropout 'rate of 4.6 percent in 1971 (State Plan for Vocational Education
in Wisconsin). Enrollments in the two publicly-supported post-secondary
institutions in Winnebago County increased during 1974,as follows:

1974 Enrollment Percent Change
U.W. Oshkosh 10,666
Fox Valley Technical Institute 3;700 +10.0

Labor force composition. In 1970, women comprised 37 percent of
the labor force in Winnebago County. The following tables depict the
distribution of the 50,685 persons employed'in Winnebago County in 1970
by type of industry in which they.were employed and occupational classi-
fication:

183
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Table A-5

Industry of Employed Workers in Winnebago County

Agriculture, forestry, and fisheries
Mining
Construction

4%

4%
"145 iffirg

Transportation, communication and utilities 4%
Wholesale trade 3%,
Retail trade,, 14%
Finance, insurance, real estate 3%
Services 26%
Government 3%

Table A-6

Occupation of Employed Worker's in Winnebago County

Professional,-technical and kindred 14%
Managers and administrators, excluding farm 7%
Sales workers 6%
Clerical and kindred workers 17%
Craftsmen, foremen, and kindred 147..

Operatives, excluding transportation 1,7%

Transportation equipment operatives 3%
Laborers, except farm 4%
Farmers and farm managers - 2%
Farm laborers and farm foremen 1%
Service 14%.
Private hotyehold workers 1%

O

Social service agencies. Approximately three percent of the popu-
lation of Winnebago County was receiving public assistance in 1970.

A-9

The Oshkosh office of the Wisconsin State. Jot? Service (formerly the

Employment Service) recorded 6,162 available applicants in the first half
of fiscal year 1975. Nineteen percent of these applicants were placed in
jobs, 8 percent received counseling services, two percent were tested, and
two percent were enrolled in a training program. The data regarding the
provision of services to the various applicant, groups (see Table A -7)

suggest that in terms of auxiliary-services, .the Oshkosh Job Service office
is slightly more responsive to the. needs of those with less than high
school `completion than the offices in the other two-.counties. Of those
with elpven yea,rs or less of education, 13 percent received counseling
services and five percent were enrolled in training programs. Further-
more, this group constituted 59 percent of all training program enrollments.
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APPENDIX A.

The following table presents the breakdown of placements for the
Oshkosh office by occupational code:

Table A-8

DISTRIBUTION OF PLACEMENTS IN THE OSHKOSH-j0K-SERVICEOFFICK--
BY OCCUPATIONAL CODE (1ST HALF FY75)

A-11

Occupational Code
% of total
placements

Occupational Code
% of total
placements

Professionli & technical 6.6- Processing
Clerical 18.0 Machine trades . 7.0
Sales 4.2 Bench work 7.4
Domestic 2.0 Structural 7.1
Other service 20.4 Motor:freight & transp. 4.2
Farm, fish, & forestry 2.9 Packing material handling 12.'7

Source: Bureau_of Manpower Utilization, Employment'Security Division,
Department of Industry,. Labor, and Human Relations

,4 4J4
The Division of Vocational Rehabilitation provided services to 1,313

residents of Winnebago County in fiscal. year 19,74. This would represent
approximately one percent,of the residents of this county. A breakdown
of the cases on record by disability, race, and sex is available on page A-17.
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APPENDIX A Q

Racine County

1970 Population . 170,838 Tercent nonwhite population - 6.0
Males 83,510 Net migration 1960-1970 - 8,537 in
Females 87,328 Median family income 1969 - $10,968

A -13

0

County description. Racine County, in southeastern. Wisconsin, lies
between the two large'urban centers of Milwaukee and Chicago. Racine
County is one of the most industrialized and urbanized counties in Wisconsin--
the population density in Racine at 507 persons per square mile is over six
times greater than the state average. The city of Racine contains over 55
percent of the county's total population. Racine County is also the home
county for 8 percent of the black population in Wisconsin. Only Milwaukee
County with 83 percent of the,black population has a,larger concentration
of this minority group.

Post-secondary educational opportunites are available in Racine County
and the surrounding area. The University of Wisconsin operates a 4-year
campus. just south of the city of Racine. There are also University of

n
Wisconsin campuses in nearby Milwaukee and Waukesha counties. Racine County
residents also have several private colleges within easy commuting distance.
Aside from the many colleges in Milwaukee, there is Carthage College in
Kenosha. Gateway Technical Institute also maintains a campus in Racine.
Public service. agencies are easily accessible to the residents of Racine
County, with both the Wisconsin State Employment Service and the Division
of Vocational Rehabilitation.having local offices in Racine.

School enrollment figures: Racine County had an estimated school
dropout rate of.4.3-percent (State Plan for Vocational Education in Wisconsin,
1972) in 1971. Enrollments in the two publicly-supported post-secondary
educational institutions showed gains in the lest year as follows:

U.W. Parkside
Gateway Technical Institute

0

1974 Enrollment
5,260
4,175

Percent 'Change

+8.3
+4,0

4

Labor force composition. In 1970, women composed 36. percent of the
labor force in Racine County. The folloVing census data depicts the dis-
tribution of the 65,098 persons employed in Racine County in 1970 by type
of industry in which they were employed and their occupational area:

Table A-91
.--

Industry of Employe& Workers in Racine County

Agriculture, forestry.and fisheries . 2%0
Mining -

Constr:ction '4%

Manufacturing . _ , 44%

Transportation, communications and utilities 6%

Wholesale trade 4%

Retail trade 14%'

Finance, insurance, real estate 2%

Services 22%

Government 3%

, 188
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Table A-10

Occupation 'of Employed Workers-in Racine County

Professional, technical and kindred_ 14%
Managers and administrators, excluding fatms 7%
Sales workers

--

6%
Clerical and kindred workers 16%
Craftsmen, foremen,°and kindred 16%
Operatives, excluding transportation 19%
Transportation equipment operatives 4%
Laborers, except term 4%
Farmers and farm managers 1%
Farm laborers and farm foremen 0%
Service wOrkers,. excluding private household 12%
Private household workers

%

Social service agencies. Financially, Racine County demonstrates
an abundance of people at both extremes. Not only did more families (58
percent) in Racine County in 1969 repore incomes over $10,000 as compared
to the state average (51 percent), but also...Racine County reported six
peitent of its population as receiving public assistance in 1970 when the
state average was just four percent.

The Wisconsin State Job Service (formerly the' Wisconsin State
EmployMent Service) operates a local office in the,Cityof Racine. The
placements made thtough this office during the first half of fiscal year
1975 suggest that a wide variety of occupational opportunities are avail-
able to users of this service. (TableA-11)

Table A-11

DISTRIBUTION OF PLACEMENTS,IN THE RACINE JOB SERVICE OFFICE
BY OCCUPATIONAL. CODE (1ST HALF FY75)'

0

Occupational Code % of total

placements Occupational Code
% of total,,
placements

Professional & techniCal 4.8 Processing 8.1
Clerical 0 20.3 Machine trades 14.a
Sales 4.3 Bench work 9.9
Domestic 1,8 Structural 7.7
Other service 11:4 Motor, freight, transp. 3.5
Farm,' fish, & forestry 1.7 Packing, material handling 11.,2

Source: Bureau of Manpower Utilization, Employment Security Division,
Department of Industry, Labor, and'Human Relations

4
ThtS occupational distribution appears to reflect the employment

opportunities-in Racine Couhty with the exception of-placeMents in pro-,
fessional and technical level occupations.

A breakdown of the various services available to different applicant
groups was also provided by the Job Service and is presented in Table.A-12.
Of.thoSe applicants available during the first half of fiscal year 1975:

20% were placed 5% were-tested-
7% received codnseling services 2% were enrolled in trainina, programs

189
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The most noteworthy figures concerning the Job Service's activities in
Racine County are those for. minority group members. Although nonwhites
constitute 8n1y six percent of the population of Racine County, they con-,

stitute 27 percent of the Job ServiCe applicants. They also constitute
38 percent of the placements made, 44 percent of all those enrolled in
further training, and 43,percent of all the counseling cases.

The Division of Vocational Rehabilitation offers services to the
residents of Racine County at its two offices,in the city of Racine.
Based on 1970 population figures, it can be estimated that approximately
16 of every 1000 residents of Racine County were recorded as clients of
DVR in fiscal year 1974. An examination of theDVR cases for Racine County
by race (Table A-14) suggest that, as 4n the case of the Job Service, there
is a disporportionate representation of nonwhites. In other words, both
the Job Service and DVR appear to be more frequently used as resources by
nonwhites than whites in Racine County. (For a further breakdown of DVR
cases in Raccine CoUnty, see 46ble A-13.)
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APPENDIX 4

Table A-13
%.1

FISCAL YEAR. 1974
CASES ON RECORD BY DISABILITY

RACINE, GRANT AND WINNEBAGO COUNTIES ONLY J,

WISCONSIN DVR

Disability Racine ' Grant Winnebago'.

TOTAL 2787 34 , 1316

Blind 31 13 41
Visually Impaired

1.19
3 '24

Deaf' 55 2 17
Hard of Heiring 28 19
Amp. and Orth.. 512' 85 311
Mentally Ill 597 33 272 c
Aldbholism 143 11 67
DrugAddiction k4 14
Public Offenders 289 16 107
Other Behavioral Disorders 127 1 65
Mentally Retarded 374 51 118
.Epilepsy ' 25 .0 7 18
Heart-Disease , 130 36 54

Digestive Disorders 13 4 15
Speech ImpairMents 19 4
All Other . 351 49 167

Source: State of Wisconsin, Division of Vocational Rehabilitation,
One West Wilson St., Madison, Wisconsin

County

Racine

grant

Grand
Total

2788

316

Table A-14

FISCAL YEAR 1974
CASE800N RECORD BY RACE AND SEX

RACINE, GRANT AND WINNEBAGO COUNTIES ONLY
WISCONSIN DVR

White

Male Female

1012 610

14-6 67

Negro
Male Female

Race
Indian

Male

35,0 233 3

Other,

Female Male Female

64 27

Winnebago 1311 642 354 15 1 7 1 1 2

Source: State of Wisconsin, Division of Vocational Rehabilitation, One West
Wilson St., Madison, Wisconsin

Not Available
Male Female

279 209

'63 39'.

09 101

0

192
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FOR STUDIES IN VOCATIONAL AND TECHNICAL EDUCATION
LN1VERSITY OF WISLONSIN MADibuN LuLLATiON BuILCANL,, lquu BASCOM MALL. MADISON. WISCONSIN 5370b, TEL, 608-283-3696

October 14, 1974

Dear Former Student:

The Center for Studies in Vocational and Technical
Education at the University of Wisconsin-Madison is inter-
ested in what's happened to you and your classmates since
you have left high school. In particular, we're interested
in the help students receive with finding jobs, planning
their careers, and enrolling in schools. Because of this,
we need some information and opinions from you about:

(a) the kinds of help you received;
(b) how this help could have been improved;
(c) who helped you; and

(d) what problems you encountered in trying to find
a job or enroll in a school.

We realize 'that many of you have had difficulty getting the
help you want. That is why your honest opinion is so impor-
tant to us in our attempt to improve the services high school
students receive.

Although your name was given to us by your high school,
your answers will be held in confidence. The information
you give us will be used for reset ch purposes only.

Please return the completed questionnaire in the en-
closed envelope. Your cooperation with this study is greatly
appreciated.

Thank you again.

Very truly yours,

SK:sbh

,411C4111?

Richard D. Boss, Ph.D.
Project Director

J93

Figures are presented as

percents of total responses
(N = 597)
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COORDINATED COMPREHENSIVE PLACEMENT SYSTEM

SURVEY OF FORMER HIGH SCHOOL STUDENTS

PIcsamv check () the responses which heat fir your situation:

I. Name °I high school: Witinehtago_7 2.7%__Racine_=_52% Crant_=._21%._

; L.Computer I.D.

2. How tan your racial background best. be described?

95 Whit. titlark 1 ';panish-speaking 21Native American °Oriental 0 Other (which()

3 Age: 83 les,: than 20 years old 17 20-29 yearn old

A. Marital status: 88 single L2 married

S. SoA : di 7 wale 52 renuile

6. What I. the highest grade or year you completed

High School Post-High School
II 12
1

3

G.F.D.F.D. 1)3 q
5

7. When you
1
were3a student to high scan

5
1, what was your overall grade average?

58 Cradcs A or 11--above average 41 Grade C--average 1. Grades D or F--below average

In school? (Circle one.)

H. Did you have a part -time job while attending high school? 79 yes 22_ no
If yes, which of the following? (Check those which apply.)

11 occasional jobs, like mowing lawns, etc. 5Q steady job, after school
A during the school day (work-study) 30 summer job
1a cooperative work-experience as part of school program

qnme Wironsin high schools offer twel,th grade specialized trade or occupational preparation courses for
direct entry into .e job. Did you take such a course? 3 yes 7.a.. no ]2 unknown

If yes, name the course title: NO 9(1% offir.0 occupations - 5%
._caurae

10. Right now--this week, are you: 44 enrolled in school full-time ta not in school
7 enrolled in school part-time

II. If you are in school full or part-time, what type of school are you enrolled in?

30 University of Wisconsin-system
°private university or college

-72private vocational school
12 Vocational, Technical and Adult Education school

other (specify)

a high school
0 employer school

apprenticeship

IF ruu HAVE WANTED TO ENROLL IN A SCHOOL OR TRAINING PROGRAM OR ARE PRESENTLY ENROLLED IN SUCH A PROGRAM,
ANSWER THE FOLLOWING TWO QUESTIONS. IF NOT, GO TO QUESTION 14.

Plea indicate how much the following people or agencies helped you In your educational planning.

Educlational planning only.

HELP WITH PLANNING FOR COLLEGE OR TRAINING
AFTER HIGH SCHOOL

a. high school counselor
h. high school teacher
c. high school placement officer
d. Wisconsin State Employment Service
e. private employment agency
I. Division of Vocational Rehabilitation

g. professional associations and trade unions
h. family members

i. other relatives or friends
M. someone attending school there
k. previous or current employer
I. college recruiter
m. military service recruiter
n. a clergyman

Did anyone else help you in educational planning? Comment:

194

Quite Some No
A Lot Help Help

12 8 13
4 26

I had no

contact
with this
person

2 4 1R 40

* Less than 2%

Figures are presented as
percents of total responses

(N = 597)

Unscored

33
34

35

3g

35
35
36
36
36
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13. There are often roadbioCks to suitable educational placement especially for younA pcw,)141. A4 A re,..fli
high school student, have you experienced any of the following problems? ...............

Unscored

koADDLOCKs TO COI.LLCE OR TRAININC ONLY

. ._____ .... ___ _ ___-. ____-__-_. .
..

A. 1 didn't know if I tould meet. the st hool or training quallikations
b. 1 didn't know what schools or training programs 1 would like
c. I had problems with school or training applications. entrance exams or

interviews
d. I didn't know where to apply for school or training programs
e. 1 would have had to move to attend a school or training program
I. I didn't have transportation to the school or training program
g. I wasn't accepted to enter a school or training program
h. The school or training program was no longer accepting application. .

i. 1 didn't meet the educatonal requirements to enter the school or training
program

I. My family didn't want me to enter the school or training program
k. I wasn't accepted into a school or training program because of my race
1. I wasn't accepted into a school or training program because of my sex
m. I wasn't accepted into a school or training program because I have a handicap
n. After seeing the school or training program, I decided I just didn't like it
o. I couldn't afford to enter the program or school
p. 1 didn't have a high school diploma
q. I couldn't enroll in the school or training program because I couldn't find

anyone to care for my children

I have ex)erience4
this yroblyp

- ..Y.!4_ ,

21-t-
in.

32 i

32

33
3 3
33
33
34
34

34
3 3

333
33
33
33
34

35

42

_ ____&____,..513_ 9......._
5 4.

14 53
60____2_
63_
2._ _

h 1____3
5 62
0 ELL.--
0 67
1 6
9

9 11 __

1 65

* 65

Did you have any oth-r problems with enrolling in school? Comment:

NOW WI WA T 0 Sim... It ,,t1 o 1 1; 1

14. Mach of the following best describes your present occupational situation?

2 a full time homemaker
_2 in the military
if voluntary work

47 working full-time (working 35 or more hours per week)
VT working part-time (working less than 35 hours per week)

Li unemployed, but seeking work
1 1 unemployed, not seeking work

15. How did yo: get your first job 'after high school?

See Appendix Table B-1, page A-47

* Less than 2%

See Appendix Table B-2,
16. Who told you that this job was available? (person's relationship to you) page A-47

17. If someone didn't tel you it was available, how did you find out about it?

Do yon believe you should be taught, in high school, job-finding skills and how to get along on the job?

84 yes 11 no

19. th' you bellow the high school should make sure you .tre placed into a job or further training?

36 yell 5800

Figures are presented as
percents of total responses

(N=597)
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(If YOU HMI. LOOKED Col A JOB SINCE COMPLETING HIGH SCHOOL, OR ARE PRESENTLY Wai7W71
PLEASE ANSWER THE FOLLOWING TWO QUESTIONS. IF NOT, GO TO QUESTIO' 22.

APPENDIX B

20 Please indicate how much the following people or agencies helped you in your job or occupational
planning.

10B PLACEMENI III ONLY

O. high school routinely'
h. high ;chool teacher

c. high chool plaremont
d. Wistonmin State Employment Service
e. private employment agency
I. Division of Vocational Rehabilitation

g. professional association or trade union
h. family members
1. other relatives or friends
J. someone working in that job
k. previous or durrent employer
1. college recruiter

m. military service recruiter
n. a clergymen

Did anyone else help you in occupational planning? Comment:

Quite
A Lot

3

some

.

12
..2.

10

No

.. 39

2

I had no
contact

with thit.

Vernon

24
. 23.

42
551 92

2
20 35 15 11

Ti 1R 14
17 18 24

15 1.--
541 1 24

1 1 22 46
0 1 26 52

Unscored

20
20
20
20
20

i8
19
20

38
20
20
21

21. There are often roadblocks to suitable job placement especially for young people. As a recent high school
student, have you experienced any of the following problems?

ROADBLOCKS TO JOB PLACEMENT ONLY

a. I didn't know what types of jobs I could do
b. I didn't know what types of job I'd like to do
c. I had problems with job applications and interviews
d. I didn't know where to look for work
u. I would have had re move to find a lob and I didn't went to
I. I didn't have transportation to the job
g. I wasn't qualified for the Job
h. The Job didn't pay enough
I. The employer wanted someone experienced
J. I was too young for the Job

k. My family didn't want me to take the job
1. They wouldn't hire me because of my race
m. They wouldn't hire me because of my sex
n. They wouldn't hire me because I'm handicapped
o. 1 didn't like the employer's attitude
p. 1 was told my dress and appearance was inappropriate
q. I think my hair cut or beard was the problem, but nothing was said about it
r. There were no openings in the jobs I've been trained for
s. I didn't have a high school diplomt
t. I couldn't take the Job because 1 couldn't find anyone to care for my

children

Did you have any other problems in finding or getting a job? Comment:

[

Figures are presented as
percents of total responses

(N = 597)

19(3

I have experienced
this roblem

no Unscored
18
18
19

74

5
19
20

20
19

20
20
19
19
19
19
19
19
20
19

18

77 23

* Less than 2%

[SEE BACK OF PAGE FOR
ONE MORE QUESTION
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Ndr/de .* READ c..9,e,cte 44y

,,. Below (9 a list of pl& ement nervikes or aktIvitles whlth you may have participated in or used in
planning and achieving your occupational goal. Please tell us:

(I) whetili you partit [putt! to or received this service (check the yes ot no column) and

(2) .tflti you havt tompleted that part, please go over the items again and tell us (regardless
of whethe. as not you retieved this service) how Important you feel it Ls in occupational
planning and placement.

thls to lLrmq of vow ott.upational goals even thouip you may have chosen to tontinut your
education before inking a full-time job.)

Yes No Placement Service or Activity

in high school or since didyou participate in:

77 20 a. Aptitude tests?
b. Achievement tests?

5 e. Personalitv evaluat ions?

3g- a d. lob tryou's or work experiences?
e. lob twerest Inventories,

How important is this service
to occupational planning Lplacement?

Very Somewhat Not

Important Important Important

227

6 6
54

__31.___ 41
51 13

_39- 42

you part Ic,Ip_ite In or use.:

65 33 I. wrtuten materials about OW4,8(10119 Or (1,11011g prOgraMN

fstult is ..411001 eatalOgN. OtrUpatIOnal Outlook Handbook)? 51 6 .

47 51 g. Career days, lob fairs? ___42___. -17
28 69' h. Courses on oeupations 46 4.1 7
36- 67 1. Field trips to schools and employment agencies? 16 42 15
_9- B7 j. Employment Service lob bank? 23 50
40 gr k. Information about job openings/ 6 7 97 6

6 1. Career information from courses you took? 47

In high school or sincc,dlijolj2LthelpwitD:

m. Exploring and evaluating further educational goals?

51 o. Resolving personal problems relating to further education
54 3_3____

57 19 6
n. Exploring arm evaluating employment goal.:?

or work plans? 56 'IL 7
73 24 p. falking to parents about job or school plans,

6

30_

39

30

6.7

18
59

II
111121 se ITO_ or slneeLdid you rye!: :

q. Training for interviewing or applying for a lob?
r. raining In how to get along on the lob?

Training fora specific occupation?
t. Aistance in making applhation to eullge or training

101111 -.howl .11 hu aupule assisted you:

u. In locating a Pccific
v. Ilv entouraging an employer to hire you
w. By working out special arrangements by explaining your

special needs to an employer/

In high school or store, has anyone contacted you:

7 90 x. To discuss problems about your job? 38
17. 81: y. To determine your satisfaction with the school program? . 44

55 32
52 11
60_ 29

9

50 38 6

_30 142__

28 47

22

40 _16
J3

[71: .above question is extremely important to us. Please check that you have answered both parts of .it.

eittse give us mime suggestions for improving the job placement or educational placement of students:

Figures are presented as
percents of total responses

(N=597)
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A-24

December 2, 1974

Dear Vocational-Technical School Student:

The Center for Studies in Vocational and Technical
Education at the University of Wisconsin-Madison is inter-
ested in what services you and your classmates have received.

In particular, we're interested in the help students receive
with finding jobs, planning their careers, and enrolling in
schools. Because of this, we need some information and
opinions from you about:

(a) the kinds of help you receive;
(b) how this help could be improved;
(c) who helps you; and
(d) what problems you may encounter in trying to find

a job or enroll in a school.

We realize that many of you have difficulty getting the
help you want. That is why your honest opinion is so impor-
tant to us in our attempt to improve the services vocational
students receive. Your answers will be held in confidence and
the information you give us will be used for research purposes
only.

Your cooperation with this study is greatly appreLated.
Thank you again.

RDB:sbh

Very truly yours,

Richard D. Boss, Ph.D.
Project Director
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Figures are presented as
percents of total responses

(N = 907)



Figures are presented as
percents of total responses

(N=907)

COORDINATED COMPREHENSIVE PLACEYENT SYSTEM
SURVEY OF PRESENT VCCATIONAL-TECRIICAL SCHOOL STUDENTS

Please check GO the respuases which best fit your situatIod:

1. What was the size of your high school senior class? 131-74
14250-349

2. Name of your high school:

a 75-149
EL 350-449

Questionnaire 1.D

Computer I.D.

.11 150-249

27 over 450

.

1. How can your racial background best be (1,..riNed?

88 White 4 Black 2 Spanish-speaking 5. Native American 'Q._ Oriental a Other.(whicla),

4. Age: /Dless than 20 years old Aj_ 20-29 1330-44 _345 and over

5. Marital status: 71 single 28 married

6. Sex: .48male 5n female

7. What is the highest grade or year you complecu in school? (Circle one.)

High School - Post-High School .e

O 10 11 12 C.F.U. 13 ;4 1,5 l6 17 and over

6 18 6 -
A. When you were a student

5
in high school,

1
what

1
was your overall grade average?

4,2Grades A or B--above average 5.3 Grade C--average Grade D--below average

A-25'

9. Did you have a part-time job while attending high school? ayes 2.6 no

If yes,,which of the following? (Check those which apply.)

7 occasional jobs, like mowing lawns, etc. 53 steady job, after school Unscored - 10
-4 during the school day (work-study) a summer job
-5F cooperative work-experience as part of school program

10. ..me Witionsin high schools offer twelfth grade specialized trade or occupational preparation courses for
direct entry into a job. Did you take such a course? EL yes zg no 3 unknown

If yes, name the course title: 82% - no course listed

11. Right now--this week, are you: enrolled in school full-time
19 enrolled in school part-time

12. If you are in school full- or part-time, what type of school are you enrolled in?

University of Wisconsin system .1 high school

private university or college 0 employer school
1T private vocational school D: apprenticeship

98 Vocational, Technical and Adult Education school
(name)

13. !'lease indicate how much the following peuple or agencies helped you in your educational planning, thu.
is, helped you with your planning for vocational school, college, or other training,

HELP WITH PLANNING FOR COLLEGE OR TRAINING

a. high school counselor
h. high school teacher
c. high school placeMent officer
d. vocational-technical school counselor
v, vocational-iechnital school teacher
I. volatIonal-technical school placement officer
g. Wisconsin State Employment Service
It. private employment agency
1. Division of Vocational Rehabilitation
l. professional associations and trade unions
k. family members
1. other relatives or friends
m. someone attending school there
n. previous or current employer
o. college recruiter
p. military service recruiter
q. a clergyman

I had no
contact

Quite Some No with this
A Lot Help Help person Unscored

16 36 20 18 8
6 7R 36 70- 10
1 5_ 28 12

7

9
,2. 3_21_ 11

* 1 2.0 8 1l11

a 1 1R 67_ 11
3_ 4 19 63__ 11

JA___J-CL 8
.J_3_ 18 24_16_ 9

5.. 22_, 29 11_ 11
37 11

2__ 12
1 7 24 61 12
* 2 29 97 12

Did anyone else help you in educational planning? (Write any comments for this question on the

back of the last page.)
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£4. there are often roadblocks to suitable educational placement. Have you experienced any of the following
problems?

ROAD3LOCKS TO COLLEGE OR TRAINING ONLY

- -

a. I didn't_ know If I .eld meet the school or training qualifications
I.. I didn't know what schools or training programs 1 would like
t. I had problems with schvol or training applications, entrance exams or

interviews
d. I didn't know where to apply for school or training programs
e. I would have had to move to attend a school or training program
f. I didn't have transportation to the school or trimlning program

I wasn't accepted to enter n school or training program
h. The school or training program was no longer accepting applications
I. I didn't meet the educational requirements to enter the school or training

program

j. My family didn't.wnnt me to enter the school or training program
k. I wasn't accepted into a school or training program because of my race
1. I wasn't accepted into a school or training program because of my sex
m. I wasn't accepted into a school or training program because I have a handicap
n. After seeing the school or training program, I decided I just didn't like it
o. I couldn't afford to enter the program or school
p. I didn't have a high school diploma
q. I couldn't enroll in the school or training program because I couldn't find

anyone to care for my children

g.

Did you have any other problems with enrolling in school? Comment:

NOW WE WANT TO GET SOME INFORMATION ABOUT YOUR JOB PLACEMENT

15. Which of the following best describes your present occupational situation?

U.
a full time homemaker
in the military
voluntary work

PT working full-time (working 35 or more hours per week)
la working part-time (working less than 35 hours per week)

ig unemployed, but seeking work
18 unemployed, not seeking work

16. How did you get your first job after leaving high school?

See Appendix Table B-3, page A-48

I have experienced
this problem

yes no Unscore

30
52

-65 5
42 6

_aa___ 6

_BO__ 7

8
AL._ 7

7

_ao 9

8B
90
92

16
6

4

92
99
R4
77
R7

84 12

8

7
8
8
7
8
7

7

* Less than 2%

See Appendix Table B-4,
17. Who told you that this job was available? (person's relationship to you) page A-48

18. If someone didn't tell you it was available, how did you find out about it?

See Appendix Table B-5, page A-49
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11. Du you believe you should he taught, in high nLhOol, job-finding skills and how to get along on the job?

91 vek 8,w

/oil bellevu the high Ithool should make sure you are placed Into a lob or further training?

40 Yen 5.8 no

indhate how mutli help the following people or agencies have been to you in your present or past
inh and occupational planning.

JOB PLACEMENT HELP ONLY

a. high school counselor
b. high school teacher
c. high school placement officer
J. vocational-technical school counselor
e. vocational-technical school teacher
1. vocational-technical school placement officer
g. Wisconsin State Employment Service
h. private employment agency
1. Division of Vocational Rehabilitation
1. professional association or trade union
k. iamlly member!.

1. other relative'; or friends

m. comenne working In that lob

n. previous or current employer
n. college recruiter
p. military service recruiter
q. a clergyman

Quite

A Lot

I had no
contact
with this
emit_

26---
5.1

607

Unscored

8
8
8
7

8
8
7

9
8

10
8
7

8
9

60_ 9

9--
3 az___

9
9

Did anyone else help you in occupational planning? Comment: (If additional space is needed, write
on the back of the last page.)

22. Met% art. often roatibloks to suitable jail placement. Asa vocational-technical school student, do you
anticipate that any of these will be-problems for yon in finding n job in the future?

I anticipate that
this will be a
future problem

yea no Unscored
a. I won't know what types of jobs I can do 1R 77 5
b. I won't know what types of jobs I'd like to do 11 61 6
e. I will have problems with job applications and interviews

16 78 6d. I won't know where to look for work 97 67 6
e. I will have to move to find a job and I won't want to ..... - 14 80 6
f. I won't have transportation to a lob 19 82 6
g. I might not be qualified for the job 26 61,1 6h. The job won't pay enough 36 58 6
I. The employer will want someone experienced

--.53 42- 5
j. I might be too young for the job 1A 76 6
k. My, family won't want me to take the job 3 90 7
L. Employers won't hire me because of my race 1 Q1 6m. Employers won't hire me because of my sex i 90 6
n. Employers won't hire me because I'm handicapped

7
o. I won't like the employer's attitude

1. . Q ...... 7
p. My dress and appearance might be inappropriate ,ig 6
q. My hair cut or beard -might be a problem

7.8___._ 6
r. There may be no openings in the jobs I've been trained for 40 6

t won't have a high school diplom, 4 3'6 6
t. 1 won't he able to take the Job because I won't be able to find

anyone to (are for my children 3 85_ 12

Do you think ton will have any other problems in finding or getting a job? Comment:

Figures are presented as
percents of total responses

(N=907)
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Nor/c4- . Re b G9,PEF6e 40/
APPENDIX B %

LS. Below a Ila, of placement of attivItleu which you may have participated In or used In
planning and athlo,ing your otoupational goals. Please LCII us:

(I) whetlut you pattlttpaltd in or received this service (check the yes or no column) and

(..!) alt.r you have kumplcted that part, please go over the items again and tell us (regardless
of whether or not you re.ieved this service) how Important you feel it is in occupational
planning ond placement.

this la terma ol your oLtopational goals even though you may have chosen to continue your
valuation beton. Ial.Iii at full-time joh.)

Yes No

83 14
77F 22`

44"
58a

34

117
3D_

62

43
7

30

61

58-

5f

33

53

15

How important is this service
to occupational planningbilacement?

Not

Important

12

Very
Placement Service or Activity

Important
Somewhat
Important

52

Have you ever participated in:

a. Aptitude tests' 3 2
b. Achievement tests? 10 51 19
c. Personality evaluations? 15 1i7 11
d. Job tryouts or work experiences? 50 14
e. Job interest inventories' 12

Have you everiarticipnted In or used:

f. Written materials about occupations or training programs
(such as school catalogs, Occupational Outlook Handbook)? 44 38

g. Career days, job fairs'
_9__

-24
h. Courses on occupations' 41
1. Field trips to schools and employment agencies? 10 44 16
j. EmplOYment Service job bank? 19 1i7 91
k. Information about job openings' 54 7
1. Career information from courses you took' 44 AO 8

Have you ever gotten help with:

m. Exploring and evaluating further educational goals' 49 35 6
n. Exploring and evaluating employment goals? 50 13 7
o. Resolving personal problems relating to further education

or work plans? 46 36
p. Talking to parents about job or school plans' 44 36 11

Have you ever received:

q. Training for interviewing or applying for a job? 58 2R fi___
r. Training in how to get along on the job? 58 26
s. Training for a specific occupation? 6R 71

8--
4

t. Assistance in making application to college or training
programs'

Has anyone ever assisted you:

u. In locating a specific job? -47 15 9
v. By encouraging an employer to hire you 25 41 23

21
w. By working out special arrangements by explaining your

special needs to an employer? 42

Has anyone ever contacted you:

x. To discuss problems about your job' 37 11
y. To determine your satisfaction with the school program? 46 14 10

IAIAJVL qustion is extremely important CO us. Please check that you have anawered both parts of it.
- -

hkv, us sum suggestions for improving the job placement or educational placement of students:

Figures are presented as
percents of total responses

(N=907)
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A-29

it:,1 I y of WisLONtal k Luut ION DOILUINLy, 10O0 13ASCOM MALL. MADISON, WISCONSIN 53706. TEL 608-263 3696

Dear Former Student:

Enclosed is the questionnaire we wrote to you about a few days ago.

You will notice that we have asked you several questions about:

(a) the kinds of help you received with educational and job planning;
(b) how this help could have been improved;
(c) who helped you; and
(d) what problems you may have encountered in trying to find a job or

enroll in school.

Your answers will, of course, be kept confidential and will be used for

research purposes only.

The Fire House in Prairie du Sac, Wisconsin, has provided a packet of
coffee for you to enjoy as you complete the questionnaire. Please answer
all the questions, as this information is vital to this important research.
A self-addressed stamped envelope is enclosed for your reply.

If for some reason you do not wish to participate, please return the
blank questionnaire in the enclosed envelope so that we may send it to

someone who may wish to participate.

The project staff is appreciative of the help you are giving us.

Sincerely,

RDB:sbh

Enclosures

Richard D. Boss, Ph.D.
Project Director

203

Figures are presented as
percents of total responses

(N = 411)
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COORDINATED COMPREHENSIVE PLACEMENT SYSTEM
SURVEY OF FORMER VOCATIONAL-TECHNICAL SCHOOL STUDENTS

Please check (V) the responses which best fit your situation:

I. What was the size of your high school senior class? ]3 1-74

12 250-349

Name of your WI achool:
21

75-149

350-449

iComputer I.D.

11150-249
213over 450

1. How .4up your riu Ial hat kground heat ho deecribed?

90 Whit. 2 html, .5Speniah-apeakIng .2 Native American 5Oriental .0 thhec (which?)

4. Ape: 3 Iran than 20 years old 7,1 20-29 a 30-44 .6_ 45 and over

5. Marital status: Osingle agmerried

h. Sex: 62male 37 ;emale

1. What la the highest grade or year you completed In school? (Circle one.)

Hlgtt School Poet -High School
9 1 11 12J ID. 1? 14 1,5 16 17 and, over

3 19 15 6 3 1
8. When you were a student in high school, what was your overall grade average?

44Graden A or P.--above average 5.3 Grade C--average 3 Grade D--below average

9. old you have a part-time Job while attending high school? 72_ yes za no
If yes, which of the following? (Check those which apply.)

occasional jobs, like mowing lawns, etc. 50 steady job, after school
4 during the school day (work-study) TT summer Job

cooperative work-experience as part of school program

11.

come Wisconsin high schools offer twelfth grade specialized trade or occupational preparation courses for
direct ntry-into a lob. Did you take such a course? 8 yes 84 no 6 unknown

If yea, name the course title: no course listed - 87%

Right now--this week, are you: 10 enrolled in school full-time 14not in school
13i enrolled in school part-time

12. If you are in school full- or part-time, what type of school are you enrolled in?

4 University of Wisconsin system
Z private university or college
or private vocational school

IT Vocational, Technical and Adult Education school
other (specify)

0 high school
employer school

r apprenticeship

11 Please indicate huw mtali the following people or agenclta helped you in your educational rtannia, that
la, helped you with your planning for vocational school, college, or other training.

HELP WITH PLANNING FOR COLLEGE OR TRAINING

Quite

A Lot
Some No

Help Help

I had no
contact

with this
person Unscored

a. high school counselor
b. high school teacher
c. high school placement officer
d. vocational-technical school counselor
e. vocational-technical school teacher
f. vocational-technical school placement officer
g. Wisconsin State Employment Service
h. private employment agency
i. Division of Vocational Rehabilitation

I. professional associations and trade unions
k. family members
1. other relatives or friends
m. someone attending school there.
n. previous or current employer
o. college recruiter
p. military service recruiter
q. a clergyman

.7 I32
* 7

9 29
_II_ 2 n
2 9

19
34
96
18
2n

70 6
7

47
8

3o 9
9

10
9
9
9
7

16 8
8

2 7
* 3

20
27
23

60

65
4 1 1R

_17 42
19
71

6R
65
13

12 38 26

__a_ 14 41 11
3 30 97

1 5 99 94
* . 4 29 55

Did anyone clue blip you in educational planning? (Write any comments fir this question on the
back of the last page.)
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Figures are presented as
percents of total responses

(N=411)
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1. there ace often coadhloas to suitable eduLational plat.ement. Have you experienced any of the hollowing
problems?

ROADBLOCKS TO q9LLEGE OR TRAINING ONLY
I have experienced
thie_problem

es no Unscored

26 70 4

.:41L- 4

Jia 6

an 6

_78_ 5

__la 6

9.3._ 5
88 6

31___ 5

5
5

* 95 5
5

__85___ 6
41_ 5

I didn't know if I meet the school or training qualifications
didn't know what schools or training programs I would like

(. I had problems with school or training applications, entrance exams or
interviews

d I didn't know where to apply for school or training programs
v. I would have had to move to attend a school or training program
I. I didn't have transportation to the school or training program
g. I wasn't accepted to enter a school or training program
h. The school or training program was no longer atceptlng applications
I. t didn't meet the educational requirements to enter the school or training

program

i. My family didn't want me to enter the school or training program
k. I wasn't accepted into a school or training program because of my race
1. I wasn't at(epted Into a school or training program because of my sex
m. f wasn't accepted into a school or training program because I have a handicap
u. After seeing the school or training program, I decided I just didn't like it
o. I couldn't afford to enter the program or school
p. I didn't have a high school diploml
(1. I couldn't enroll in the school or training program because I couldn't find

anyone to care for my children

Utd you have any other problems with enrolling in school? Comment:

NOW WC WANT TO 6ET SOME INFORMATION ABOUT YOUR JOB PLACEMENT

l5. Which of the following best describes your present occupational situation?

4 a full time homemaker 7 unemployed, but seeking work
1 In the military Z unemployed, not seeking work
1 voluntary work

74 working, full-time (working 35 or more hours per week)
10 working part-tim (working less than 35 hours per week)

1h. Now did you get your flrat job after leaving vocational-technical school?

See Appendix Table B-6, page A-49

3 90 7

* Less than 2%

See Appendix Table B-7,

I/. Who told you that this lob was availah,e? (person's relationship to you) page A-50

18. II someone didn't tell you it was available, how did you find out about it?

See Appendix Table B-8, page A-50

19. if you are employed full- or part-time, is the job (check one):

az in the specific area you trained for?
1.9. in an area related to your training?
E not in an area related to your training?

if not, why not?
6 no jobs available in that area

-4 t was not qualified
-8 I decided not to work In the area I trained for
9 other
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Figures are presented as
percents of total responses

(N=411)



kiJL

JA, you believe you should be taught, in high school, lob-finding

90 yen 8 no

APPENDIX B

skills and how to get along on Chc. job?

.1. Dv you believe the high school should make, sure you are placed into a job or further training:

33 yes 62 no

Pleaat indi.atc how help the following people ur agencies helped you In your lob or ot.tnpallonal
planning.

Ion MACEMENI ONLY

a. high school counselor
h. high school teaeher
c. high school placement officer
d. vocational-technical 811100 rounselor
r. voiational-technical school teacher
1. toational-feehnical school placement
g. Wisvonsin State Employment Service
h. private employment agency
I. Division of Vocational Rehabilitation
j. professional association or trade union
k. family members
I. other relatives or friends
m. someone working In that job
n. previous or current, employer
o. college recruiter
p. military service recruiter
q. a clergyman

I had no
routed
with this

PrItT

33--
officer

Old anyone else help you in occupational plapningl Comment:

on the back of the last page.)
(If

Unscored

11
11
13
10
10
12
11
11
11
13

18
10
10
.12
12
12

additional space is needed, write

there art. often roadblocks to suitable ,Lob placement. Since your training at vocational - technical school,
have von experienced any of the following problems?

ROADIlloCk., TO .11)11 ITAITMENT ONLY

- -------- -

a. I didn't know what types of jobs I could do
h. I didn't know what types of job I'd like to do
r. I had problems with job applications and interviews
d. I didn't know where to look for work
v. I would have had to move CO find a job and I didn't want to
1. I didn't have transportation CO the job
g. I wass't qualified for the lob
h. Its job didn't pay enough
1. rho employer wanted someone experienced
1. I was too young for the ,job

k. My family didn't want me to take the job
I. They wouldn't hire me because of my race
m. 'they wouldn't hire me because of my sex
n. They wouldn't hire me because I'm handicapped

I didn't like the employer's attitude
p. I win told my dross and appearance was Inappropriate
11. I think my hair fat or heard wah the problem, but nothing was said about it
r. there were n openings In the jobs. I've been trained for
s, I didn't have a high school diplom
I. I couldn't take the job because I couldn't find anyone to care for my

lhildren

Did von have any other problems in finding or getting a job? Comment:

206

I have experiented
tItAs.p!ohlem

P) Unscored

10
10

78 10
10
10
10
10
10

.5.5 10
__BO_ 10

10
11

.88 10
_ 88
..80 1101
-S7 11

_._ 83 11

86
11
11

_ 14

[--

Figures are presented as
percents of total responses

(Nw411)



APPENDIX B A-33

NOTICE: READ CAREFULLY

6.'1".. Is d itSt of placement services or activities which you may have participated in or used in
planning and achieving your occupational goals. Please tell us:

I,) withet you participated in or received this service (check the yes or no column) and

alt.a r.,u hay': tompleted that pJrt, please go over the items again and tell us (regardless
ol whether u not you received C,is service) how Important you feel it is in occupational
planning and placement.

tAuwtr this hi terms of your occupational goals even though you may have chosen to continue your
education before taking a full-time job.)

No Placement Service or Activity

Have vou ever participated in:

81 115 a. Aptitude tests' 15
72- 24 b. Achievement tests?

58 38 , Personality evaluations? 41
d. Job tryouts or work experiences? 41
e. lob interest inventories/ 35

How important is this service
to occupational planning L placement?

Very Somewhat Not

Important Important Important

49_
49
49
31
1

navey.21.ver particippted in or used:

65 132 1. Written materials about occupations or training programs
(such as school catalogs, Occupational Outlook Handbooks)?. 41

39 57 g. Career days. job fairs/ 29
31,6Fg17 h. Courqes 00 occupations? 42

1. yield trips to schools and employment agencies/ 11
15 79 Employment Service job bank?
S a k. Information about job openings'

I. Career information from courses you took' 4

HJ.Ye.You ever201L21-21111PAlt:

34 62 pl. Exploring and evaluating further educational goals? 51
32-t4- n. Exploring and evaluating employment goals? 51
2-6- 79 o. Resolving personal problems relating to further education

or work plans? 49

r

531_ 2 p. Talking to parents about job or school 'plans' 17

Hayyou ever received:

8 q. Training for interviewing or applying for a job? 60
5- r. 'raining in how to get along on the job?

73- 3- s. Training for a specific occupation? 3 ?

33- -2: t. Assistance in making application to college or training
programs' 39

44 522(

19 77
4T `S5

Has anvont ever assisted you:

u. In locating a specific job'
v. ay encouraging an employer to hire you?
w. By working out special arrangements by explaining your

special needs to an employer'

46
46
40
43
4R
26
39

16

16

4

19
33

39 7
47 11

99

44 R

77

Has ;stone ever contacted you:

x. To discuss problems about your job? 49
y. To determine your satisfaction with the school program?

14
48 37

20

9

6

]I rhe ab,,ve question is extremely important to us. Please check that you hnve answered both ports of U.

Please give us some suggestions for improving the job placement or educational placement of students.

Figures are presented as
percents of total responses

(N=411)
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CE. m-rEk FOR STUDIES IN VOCATIONAL AND TECHNICAL EDUCATION
or,../E HSI 1 r ut WA.ILONSiN MAirLAJN, t uoLA TiUN buiLDiNu, WOO BASCOM MALL. MADISON. WISCONSIN 53706 TEL 608-263-3696

A-34

December 2, 1974

Dear High School Senior:

The Center for Studies in Vocational and Technical
Education at the University of Wisconsin-Madison is inter-
ested in what services you and your classmates have received.
In particular, we're interested in the help students receive
with finding jobs, planning their careers, and enrolling in
schools. Because of this, we need some information and
opinions from you about:

(a) the kinds of help you receive;
(b) how this help could be improved;
(c) who helps you; and
(d) what problems you may encounter in trying to find

a job or enroll in a school.

We realize that many of you have difficulty getting the
help you want. That is why your honest opinion is so impor-
tant to us in our attempt to improve the services high school
students receive. Your answers will be held in confidence and
the information you give us will be used for research purposes
only.

Your cooperation with this study is greatly appreciated.
Thank you again.

RDB:sbh

Very truly yours,

4.9
Richard D. Boss, Ph.D.
Project Director .

2(i8

Figures are presented as
percents of total responses

(N = 825)



COORDINATED COMPREHENSIVE PLACEMENT SYSTEI4

SURVEY OF PRESENT HIGH SCHOOL. STUDENTS

rt. .1.,k () th, rsponses which Lu,t fit your situation:

I. si/ of high sthool senior Mass: 16 -/' 1075-149 12150-249 2(1250-349 13350-449 22over 450

1. Name of high school:

3. How can your ethnic background best be described?

95 White I Black L Spanish-speaking origin 2_ Native

4. Age: unless than 20 years old 20-29 years old

5. Marital status: 9.8 single l married

6. Sex: 44 male 56 female

7. What is the highest grade or year you completed in school? (Circle one.)-- 9 1Q 11

108. What is your overall grade average? 1 89

39Grades A or 13--above average 39 Grade C--average 1. Grade D or below average

A-35
IQuestionnaire .D.

Figures are presented as
percents of-otal responses

(N-825)

American (Indian) J Oriental

9. Have you had a part-time job while attending high school? 86 yes
If yes, which of the following? (Check those which apply).

16 occasional Jobs, like mowing lawns, etc. 51steady
6 during the school day (work-study) 34summer

I) cooperative work-experience as part of school program

10. Some Wisconsin high ,..huviy utter twelfth grade

direct entry into a job. Are you taking such a

If yes, name the course title:

11. Right nowthis, week, are you: 82 enrolled in
IF enrolled in

14 no

job, after school
job

speidalized trade or occupational preparation courses for
course? 11 yes 79 no unknown

school full-time
school part-time

12. If you are in school full- or part-time, what type

University of Wisconsin system
private university or college
private vocational school
Vocational, Technical and Adult Education school

ocher (specify)

of school are you enrolled in:

Ethigh school
employer school
apprenticeship

3 - unscored

[ IF YOU ARE FLAMMTO ENROLL IN A SCHOOL OR TRAINING PROGRAM AFTER COMPLETING HIGH SCHOL, ANSWER THE
I FOLLOWING TWO QUESTIONS. IF NOT GO TO QUESTION 15.

Pluasu indicate how much the following people or agencies hrve help(W. you in your educational planning.

Educational planning, only.

HELP WITH PLANNING FOR COLLEGE OR
TRAINING AFTER HIGH SCHOOL

a. high school counselor
h. high school teacher
c. high school placement officer
d. Wisconsin State Employment Service
e. private employment agency
f. Division of Vocational Rehabilitaiton
g. professional associations and trade

unions
h. family members
I. other relatives or friends
1. someone attending school there
k. previous or current employer
1. college recruiter
m. military service recruiter
n. a clergyman

Has anyone else helped yoo In educational planning?

on the back of the last page.)

Quite
A Lot

Some

Help

No

Help

I had no

contact
with this
ersonp

_19 7
7 IR 71 in

-] _ __Z....Al__ SR
* 9 1L An

it _61.
__1 .10. ----63--

49

Comment:

6 _21.

Unscored

24
24
26
27
26
26

28
24
26
26
27
27
26
26

additional spare is needed, write

209 * Less than 2%



A-36 u APPENDIX B

NOTICE: READ CAREFULLY

I

TF YOU WANT TO -Nal IN A SCHOOL OR TRAINING PROGRAM AFTER HIGH SCHOOL
ANSWER THE FOLLOWING QUESTION. IF NOT, GO TO QUESTION 15.

14 Then are often roadt...kku to snitablu edwatIonal placement espvtially for young people. As high
school student, du you malt ipate any of these to In problems in trying to enroll in cola:gy or further
training?

ROADBLOCKS TO COLLEGE OR TRAINING ONLY

I anticipate that
this will be a

future problem
yes no Unscored

a. I won't know if I can meet the school or training qualifications 26 Si 23
b. I won't know what schools or training programs I would like 3R 24
c. I will have problems with uchool or training applications, entrance

3___exams or interviews 23 5 24
d. I won't know where to apply for school or training programs 20 56 24
e. I will have to move to attend a school or training program 93 53 24
f. I won't have transportation to the school or training program 11 67 25
g. I won't be accepted to a school or training program 62 25
h. The school or training program will no longer accept applications ii 63 26
i. I won't be able to meet the educational requirements to enter the school

or training program 11 64 25
j. My family won't want me to enter the school or training program 5 71 24
k. I won't be accepted into a school or training program because of my race 1 75 24
1. I won't be accepted into a school or training program because of my sex 7 74 24
m. I won't be accepted into a school or training program because I have a

handicap 3 73 24
n. After seeing the school or training program, I will decide that I just

don't like it
4 71 99 24

o. I won't be able to afford to enter the program or school 10 46 24
p. I won't have a high school diploma 3 79 25
q. I won't be able to enroll in the school or training program because I

won't be able to find anyone to care for my children 2 71 27

Do you think you will have any other problems with enrolling in school? Comment:

15. Which of the following best describes your present occupational situation?

1 a full time homemaker 2_2 unemployed, but seeking work
1 In the military 12 unemployed, not seeking work
2T voluntary work 3.8 Unscored
g7 working full-time (working 35 or more hors per week)

49 working part-time (working less than 35 hours per week)

16. Do you believe you should be taught in high school job-finding skills and how to get along on the job?

90 yes 9 no

17. Do you believe the high school should make sure you are placed into a job or further training?

32_ yes 62 no
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Figures are presented as
percents of total responses
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NOTICE: READ CAgERILLA

IF YOU WII1 BE LOOKING FOR A JOB AFTER HIGHschooci
PLEASE ANSWER THE FOLLOWING QUESTIONS:

in. 1L. re ate vIteii roadblocks to suitable jut, placement especially for young people. As a high sLhool
student, do you anticipate tbat these will be problems for you in finding a job in the future?

I anticipate that
this will be a
future problem

yes no Unscored
a. I won't know what trpes of lobs I can do 54 9
b. I won't know what types of jobs I'd like to do 272 50 8
c. I will have problems with job applications and interviews 19 79 . 9
d. I won't know where to look for work '39 59 9
e. I will have to move to find a job and I won't want to 19 7 9 9
f. I won't have transportation to a job 19 79 9
g. I might not be qualified for the job 44 47 9
h. The job won't pay enough 44 46 10
i. The employer will want someone experienced 60 31 9
j. I might be too young for the job 34 57 9
k. My family won't want me to take the job 82 9
1. Employers won't hire me because of my race 9 89 9
m. Employers won't hire me because of my sex 7 84 9
n. Employers won't hire me because I'm handicapped 4 86 10
o. I won't like the employer's attitude 26 64 10
p. My dress and appearance might be inappropriate
q. My hair cut or beard might be a problem

9
.

r. There may be no openings in the jobs I've been trained for IIIIINNii 18
6. I won't have a high school diploma

t. I won't be able to take the job because I won't be able to find
anyone to care for my children

: 10

13l I

Qp. you think you will have any other problems in finding or getting a job? Comment:

19. Please indicate how much the following people or agencies have helped you in your job or occupational
planning.

JOB PLACEMENT HELP ONLY

I had no
contact

Quite Some No with this
A Lot Help Help person

a. high school counselor 9 31 33 19
b. high school teacher 8 9
c. high school placement officer 1 3

Nil 6d. Wisconsin State Employment Service
e. private employment agency MIMI
f. Division of Vocational Rehabilitation IWEIll

' Mh. family members
g. professional association or trade union

ili
i. other relatives or friends Mill 1

j. someone working in that job : rr:111
k. previous or current employer NM
1. college recruiter

nilm. military service recruiter
n. a clergyman MIMI

65

Has anyone else helped you in occupational planning? Comment:

59

Figures are presented as
percents of total responses

(N=825)
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8

8
9
9
9

9
11
8
10
8
9

10
10
10
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NOTICE: READ CAREFULLY

APPENDIX B

20. Below is a list of placement scrvites or activities which you may have participated in or used in
planning and achieving your occupational goals. Please tell us:

(1) whether you participated in or received this service (check the yes or no column) and

(2) after you have completed that part, please go over the items again and tell us (regardless
of whether or not you received this service) how important you feel it is in occupational
planning and placement.

Answer this In terms of your occupational goals even though you may have chosen to continue your
education before taking a fulltime job.)

Yes No Placement Service or Activity

How important is-this service
to occupational planning & placement?

Very Somewhat Not

Important Important

Have you participated in:

ag a. Aptitude tests?
b. Achievement tests?
c. Personality evaluations/
d. Job tryouts or work experiences/
e. Job interest inventories?

Have you participated in or used:

66 j2 f. Written materials about occupations or training programs
(such as school catalogs, Occupational Outlook Handbook)?

g. Career days, job fairs?
h. Courses on occupations?

S
iI. Field trips to schools and employment agencies?

-1 J. Employment Service job bank?
46 5.2, k. Information about job openings?
33.- .5ii I. Career information from courses you took?

43 54
39- -59

82

34
27-
27-
31,_

30
17"-

gd

Have you ever gotten help

m. Exploring and evaluating further educaltonal goals?
n. Exploring and evaluating employment goals?
o. Resolving personal problems relating to further education

or work plans/
16 p. Talking to parents about job or school plans?

64

ET_

Have you received:

q. Training for interviewing or applying for a job/
r. Training in how to get along on the job/
s. Training for a specific occupation?
t. Assistance in making application to college or training

programs?

Has anyone assisted you:

v.

w.

In locating a specific job?
By encouraging an employer to hire you?
By working out special arrangements by explaining your
special needs to an employer?

__29

30
.48
7R

55

Important Unsco

19
57 12
4R

9R
43
31
11
4.11

18
51

L__
16

45
51
49
51
56
_41)
50

16
R

14
27

11

53
49

36 6

39 7

46
99

17
19

17
6

7

40

49 19

_a

8
97 46

26 47 22

[The above question is extremely important to us. Please check that you have answered both parts of it.

Please give us some suggestions for improving the job placement or educational placement of students:

Figures are presented as
percents of total responses

(N=825)
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APPENDIX B

COORDINATED COMPREHENSIVE PLACEMENT SYSTEM
SURVEY OF PLACEMENT SERVICE. PROVIDERS

QUESTIONNAIRE

A-39

This study includes a survey of placement providers to determine
what is available in the way of services to the user, namely students and
adults. The provider of placement services has been defined as that per-

son who works directly with the individual who needs the service. This

could and often is a counselor, teacher, placement specialist, public or
private agency person or even patents and friends. We have called all

those who do some placement as a part of their job as formal placement
officials and all others as informal.

Placement is being defined as the orderly process of transition from
one educational or training activity to the next desired level of job

preparation or procurement or other socially acceptable alternative.

Also, an assessment of the services or related activities utilized

by the user will complete the research design. Hopefully, sufficient

information can be obtained about the availability of placement services,

what services are being utilized, and what is needed, to assist in the

development of a model system that is comprehensive and manageable.

Further research with agency and institutional administrations will

reveal commitment, competencies, and potential for implementation of the

model.

Your name:

Employing agency or institution:

Your mailing address:

Your present job title:

Telephone number (home):

(work):

Research staff use only:

Questionnaire number:

Computer I.D.

County:

Type of provider:

213

Figures,are presented as
percents of total responses
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[110 NOT ANSWER FOR YOUR AGENCY ,ANSWER ONLY FOR YOURSELF'

1. Approximately,
during

2. During
or

a.

b.

c.

d.

e.

how many people did you place on jobs
the past year?

or into

your placements

31-45

further training

into jobs

% over 45

the past year, approximately what percent of
further training were:

% less than 20 years of age % 20-30 %

% male % female

_% White % Spanish-speaking _% Oriental
% Black % Native American % other

% directly into employment
% referral to further education or training
% neither of these

In the following occupational categories:

GIVE APPROXIMATE
PERCENTS ONLY

Professional, technical,
and managerial

Clerical and sales

Service occupations .

Farming, fishing, forestry .

Processing occupations . .

Machine trades

Bench work occupations . .

Structural occupations . .

Miscellaneous

Percent

Total
Un-

skilled
Semi-

skilled Skilled

% "7. % %

3. Generally speaking, how would you rank the people you place by educational
ability? (Percent in each level.)

On a job--

% above average ability
% average ability
% below average ability % below average ability

5.

Into further training--

% above average ability
% average ability

Do you believe that students who have worked part-time or had a work experi-
ence program while in school are easier to place- -

On a job? Into further training?

yes no unknown yes no unknown

Do students and adults who have completed a high school or post-high school
vocational course become easier to place--

On a job?

yes no unknown

214

Into further training?

yes no unknown

Figures are presented as
percents of total responses

(N=224)



Figures are presented as
percents of total responses

(N=224)

A-41

6. Placement service providers many times find it difficult to place some people;
on the other hand, others seem to be easy to place. In trying to find
wrIonlynt. for students and adults, how often have you encountered the following
problems? Check each item.

I

Roadblocks to Job Pla

a, The student or adult
of jobs he or she cou

b. The student or adult
of jobs he or she wou

c. The student or adult
job applications & in

d. The student or adult
sources of job leads

e. The student or adult
locate (i.e. unwillin
work is)

f. The student or adult
for transportation to

g. The student or adult
for which he wasn't q

h. The student or adult
salary than he was of

i. The employer wanted s
experience

j. The employer wouldn't
adult because of his

k. The student's or adul
him (her) to take the

1. The student or adult
his or her sex . . .

m. The student or adult
hisor her race . . .

n. The student or adult
a handicap

o. The student or adult
employer's attitude .

p. There was no reason g
student or adult, how
chance it could have
(i.e. beard or clothi

q. There were no opening
the student or adult

r. The student or adult
school diploma . .

s. The student or adult
to care for his/her c

This problem has occurred:
cement Often Occasionally Seldom Never Unsc6red I

didn't know what types
ld perform 41 34 16 1 R
didn't know what types

ld like to perform . . 14 42 15 1 8
had difficulty handling
terviews 25 46 19 2 JB

had difficulty locating

35 38 16 3 8
was unwilling to re-
gness to go where the

31 32 20 10 7

was not able to arrange
the job 16 37 31 10 6

wanted to do something
ualified 13 45 26 9 7

demanded a higher
fered 8 39 34 11 8

omeone with prior work
38 . 38 14 4 6

hire the student or
age 10 31 34 17 8 .

t's family didn't want
job 1 23 46 21 9

wasn't hired because of
2 10 32 47 9

wasn't hired because of
2 11 18 59 10

wasn't hired because of
4 19 27 40 10

did not like the
2 34 38 16 10

iven for not hiring the
ever there is a strong
been for appearance
ng) --

13 35 33 10 9

s in the jobs for which
had been trained . . . .

13 38 28 11 10

didn't have a high
8 32 23 26 11

couldn't find someone
nildron g oq 1R 38 11

What other problems have you encountered in trying to place students? Comment:
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7. Placement service providers have unique ways of getting things done. They
often get help from a variety of sources. Some of these sources are nearly
alwdy., helpful and others almost never. Please indicate how often you coor-
dinate your activities with the following persons or agencies when providing
occupational planning or placement services.

koorilinate my ac

a. high school counse
b. high school teache
c. high school placem
d. VTAE school counse
e. VTAE school teache
f. VTAE school placem
g. Wisconsin State Em
h. private employment
i. Division of Vocati
j. professional assoc
k. family members . .

1. other relatives or
m. someone working on

n. previous or curren

:ivities with: Often Sometimes Rarel Never Unscorer

ors 16 24 17 17 26

.s 11 20 19 24 26

:nt officers 7 12 17 33 31
.ors 17 21 12 25 25

7S 17 13 13 31 26

:nt officers 12 18 15 28 27

doyment Service 26 21 13 14 26
agencies 3 6 17 45 29

'nal Rehabilitation . . . . 7 24 15 27 27

.ations and trade unions . 5 17 26 24 28

6 26 25 16 27

friends 4 25 28 15 28

the job 18 33 16 8 25

: employer 27 26 10 11 26

With whom else do you coordinate your occupational placement efforts?

8. Please circle the letter preceding the above agencies or persons that you
bklivve arc most helpful to students and adults in occupational planning and
placement.
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9. Ainy times it becomes obvious to a placement provider that what the client
really needs is further training in a specific occupational area. In trying
to find education or training for students and adults, how often have you
encountered the following problems?

This problem has occurred
Roadblocks to Educational Placement Often Sometimes Seldom Never Unscored

a. The student or adult didn't know what types of
school or training programs he/she could

qualify to enter 44 33 9 2 12

b. The student or adult didn't know what types of
school or training programs he/she would
like to enter 44 34 6 13

c. The student or adult had difficulty handling
the enrollment procedures 10 34 31 14

d. The student or adult had difficulty locating
school or training programs 15 36 30 7 12

e. The student or adult was unwilling to relocate
(i.e. unwillingness to go to where the school

or training was) 12 38 22 15

f. The student or adult was not able to arrange
for transportation to the school or training 9

program
34 30 13 14

g. The student or adult wanted to enter a school
or training program for which he/she wasn't

qualified
9 39 31 8 13

h. The training program or school was too
expensive

13 36 26 11 14

i. The school or training program was no longer

accepting applications
13 29 23 21 14

j. The student or adult lacked the educational

prerequisites
13 36 25 12 14

k. The student or adult's family did not want
him/her to attend

1 14 40 29 16

1. The student or adult was refused admission
1

because of race
1 6 77 15

m. The student or adult was refused admission
0

because of sex
2 6 77 15

n. The student or adult was refused admission
2

because of a handicap ....... . . . .

4 14 65 15

o. The student or adult didn't like the U:aining
3

program or school
31 39 12 15

p. The student or adult did not have a high
7

school diploma
22 23 33 15

q. The student or adult could not arrangq for
2

child care services
18 24 40 16

Figures are presented as
percents of total responses

(N=224)
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if'. tinding the ri:Olt training program for a person requires some help from per-
L.wwledeAhle in the field. Some sources of help seem to be better than

Pleaw ifidit it, how often you coordinate your activities with the
1..11,wing persons or agencies iii the course of proviOng help with educational
planning and placement to an individual student or adult.

I coordinate my activities with:

a. high school counselors
b. high school teachers

c. high school placement officers
d. VTAE school counselors
e. VTAE school teachers
f. VTAE school placement officers
g. other training or admissions officers

. .

h. Wisconsin State Employment Service
i. private employment agencies
j. Division of Vocational Rehabilitation . .

k. professional associations or trade unions
I. family members

m. other relatives or friends
n. someone attending that school
o. previous or current employers
p. college recruiters

q. military service recruiters
r. clergymen

Often Sometimes Rarely_ Never Unscored

22 24 11 5 38
12 22 17 13 36
11 9 16 24 40
23 24 9 10 14
13 18 -11 18 18
12 18 11 22 17
12 23 15 14 36
20 14 14 15 37
1 3

8 25 12 18 37
4 15 19 2 37
7 28 16 4 35
4 21 23 15 37
6 29 16 11 38
10 26 18 10 36
15 17 12 20 36
11 16 17 20 36
1 8 25 29 37

With whom else do you coordinate your educational placement efforts?

II. Please circle the letter preceding the above agencies or persons that are most
helpful to tudcnts and adults in educational planning and placement.

Figures are presented as
percents of total responses

(N = 224)
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12. Below is a list of placement services or activities which you may be providing
;,tudthts and adults in planning and achieving their occupational goals. Please

tell us:

(a) whether, generally speaking, you provide this service, and

(b) regardless of whether or not you provide this service, how important
you feel it is in occepational planning and placement.

(Answer this in terms of occupational goals even though you are also providing
educational assistance. Further education or training in this context is
viewed as a stepping stone to employment.)

[ANSWER BOTHJ

Placement Service or Activity Yes No

Assessment and Appraisal - -Do you provide:

n. :aptitude tests9 57

'h. achievement tests?

c. personality evaluations? 40

d. job tryouts or work experiences? . si
e. job interest inventories? 55

33

How important is this service to
occupational planhing &_placement?

Very Not Un-

Important Important Scored

38

Somewhat
Important

45 12

JZ 49 14

47 .34 42 7 17

99_ 59 22 4 15

'AR 40 5 17

informational ServicesDo'you provide:

f. written materials about occupations
or training programs? (e.g. school
catalogs, Occupational outlook
Handbook) 81

c. career days, job fairs' 48
h. course(s) on occupations9 42

i. field trips to schools and employ-
ment agencies? 54

j. employment service job bank? . . 42

k. information about job openings? . . 84

1. information about occupations through
normal course wnrk9 72

12 57 29 2 12

44 33 42 8 17

49 40 37 6 17

35 41 35 7 17

46 38 37 6 19

8 76 14 0 10

19 60 25 2

Connselinp ServicesDo you provide:

m. educational counseling9 74

n. occupational counseling? 79
0. personal-adjustment counseling? . . 65
p. pnrentnl counseling? 44

17

13

70 17 0

13

13

78 10 12

25 63

Preparation for Placement--Do you provide:

q. training in job interviewing and
applications'? 71

r. training in appropriate job conduct? 70

q. training for a specific occupatipn? . 51

t. assistdnce with applications to'
college or training programs? . . . . 68

Figures are presented as
percents of total responses

(N=224)

46,

21

35

20 1 16

41 6 18

70 19 * 11

22 70 19 10

41 66 17 2 15

24 51 31 3 15

Continued

219
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PlaLement Service or Activity

Rvf,orraL ServicesDo you assist students
and adults:

u. by Locating specific jobs9

v. by "selling" the person to an
employer?

w. by explaining the person's special
needs to an employer so that needed

special arrangements can be made? . .

Follow-Up Services - -Do you contact

student/adults after placement:

x. to determine their job satisfaction? .

y. to determine their satisfaction with
the school or training program? . . .

APPENDIX B

Yes

80

No

14

How important is this service to

occupational _planning & placement?
Very

Important

64

Somewhat
Important

25

Not
Important

Un

Scored

10

66 27 49 31 8 12

72 21 59 26 1 14

66 27 59 25 2 14

65 271 61 20 2 17

* Less than 2%

13. In the course of a work day, what percent of your time do you personally spend
in providing the above:

educational placement services?

13 0% 56 1-24% 13 25-49% 8 50-74% 4 75-100%

occupational placement services?

5 0% 54 1-24% 9 25-49% 1.50 -74% 14 75-100%

14. Should the high school teach job-finding skills and appropriate job conduct?

86 yes 4 no 6 unknown

OR should this he something taught in the post-high school?

38 yes 27 no 7 unknown

Figures are presented as
percents of total responses

(N = 224)

220



APPENDIX B

Table B-1

A-47

Responses to question 15 of former high school
student questionnaire: How did you get your first
job after high school?

Response Percent

I got the job myself 5.9

It was offered to me 4.2

I applied for it, interviewed for it 35.3

From the newspaper want ads 1.8

Through a friend 9.4

Continued working at job held during
high school or work experience 19.6

Through an employment service 3.7

Other 9.5

Unscored 10.6

Table B-2

Responses to question 16 of former high school
student questionnaire: Who told you that this
job was available?

Response Percent

High'school counselor 1.5

High school teacher 5.2

High school placement officer 0.5

Wisconsin State EMployMent Service
(Job Service) 2.5

Private employment agency 0.3

Division of Vocational Rehabilitation 0.2

Professional association or trade union 0.0

Family members 17.9

Other relatives or 'friends 28.3

Someone working at that job 1.7

Previous or current employer 3.9

Military recruiter 1.0

A clergyman 0.0

Other 7.7

Unscored 29.3
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Table B -3

Responses to question 16 of present vocational-
technical school student questionnaire: How did
you get your first job after leaving high school?

Response..-0 Percent

I got the job myself 6.9
It was offered to me 2.6
I applied for it, interviewed for it 34.3
From the newspaper want ads 2.2
Through a friend 8.4
Continued working at job held. during"?

high school or work experience 15.8
Through an employment service 3.1
Other 15.0
Unccored 11.7

Table B-4

Responses to question 17 of present vocational-
technical school student questionnaire: Who told
you that Lhis job was available?

Response Percent

High school counselor 1.7
High school teacher 2.3
High school placement officer 1.2
Wisconsin State Employment Service

(Job Service) 0.4
Private employment agency 0.2
Division of Vocational Rehabilitation 0.1
Professional association or trade union 0.4
Family members, l 16.8
Other relatives or friends 23.6
Someone working at that job 0.4
Previous or current employer 1.8
Military recruiter r 2.0
A clergyman 0.2
Other 12.0
Unscored 36.8
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Table B-5

Responses to question 18 of present vocational-
technical school student questionnaire: If

someone didn't tell you it was available, how
did you find out about it?

Response Percent

I found the job myself 6.2

It was offered to me 0.7

I applied for it, interviewed for it 8.5

From the newspaper want ads 12.7

Through a friend 1.0

Continued working at a previous job 0.1

Through an employment service 1.9

Other 2.8

Unscored 66.3

Table B-6

Responses to question 16 of former vocational-
technical school student questionnaire: How did

you get your first job after leaving vocational-
technical school?

Response Percent

I got the job myself 6.3

It was offered to me. 2.2

I applied for it, interviewed for it 24.3

From a newspaper want ad 4.6

Through a friend 5.8

Continued working at job held during
high school or work experienCe 25.3

Through an employment service 5.6

Other 10.9

Unscored 14.8

t..
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Table B -7

Responses to question 17 of former vocational-
technical school student questionnaire: Who
told you that this job was available?

Response Percent

High school counselor 0.5
High school teacher 0.0
High school placement officer 0.2
Vocational-technicar.school counselor 0.7

Vocational-technical school teacher 5.8
Vocational-technical placement officer 2.4
Wisconsin State Employment Service

(Job Service) 3.2
Private employment agency 1.0
Division of Vocational Rehabilitation 0.0
Professional association or trade union 0.0
Family members 6.1
Other relatives or friends 13:6
Someone working at that job 2.4
Previous or current employer 5.4
Military recruiter 0.2
A clergyman 0.2
Other 5.4
Unscored 52.8

Table B -8

Responses to question 18 of former vocational-
technical school student questionnaire: If

someone didn't tell you it was available, how did
you find out about it?

Response Percent

I found the job myself 4.4
It was offered to me 0.7
I applied for it, interviewed for it 8.8
From the newspaper want ads 12.7
Through a friend 0.7
Continued working at a previous job 1.2
Through an employment service 3.9
Other 4.4
Unscored . 63.3
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